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	Week Beginning: 9.6.2014
	PLC:  Fairy Tales – Transition Unit: Once upon a Time: Which fairy tale character would you like to be and why?
	Week:  LC2


Key Question: What kind of character is Goldilocks?
	Time
	Monday 
	Tuesday 
	Wednesday–

	Thursday –
	Friday 

	8:50
	Carpet session 1: Register. Intro chm to key question of the week.

Assembly
	Carpet session 1: Register and Wake & Shake – Take 10
	Carpet session 1: Register and Wake & Shake – Take 10
	Carpet session 1: Register and Wake & Shake – Take 10
	Carpet session 1: Register  then Whole School Celebration Assembly

	9:15
	Physical Development : CT
(MH30-50a, d, f; 40-60a, c, d, e, g, h; ELGi, ii, iii; HSc30-50f; 40-60c, d, e, f; ELGi, ii; links with C&L U30-50c; 40-60a, d; PSED SCSA30-50d; 40-60b; ELGi, iii)

See separate planning. LCP Games 1– Finding Space Session 2: WALT: Be confident and safe in the spaces used to play games. Listen to instructions and respond appropriately. Choose and use skills effectively for particular games. Understand that being active is good for us. Watch and copy what others are doing.  
	Adult Led Activity  

Obj:  Readers / observations

CT: Ind Readers/Handwriting 

TA LS: : Ind Readers
TA RA: Cont Prov/ Outside Act
	Adult Led Activity  

Obj:  Readers / observations

CT: Ind Readers/Handwriting 

TA LS: Cont Prov/ Outside Act
TA RA: Ind Readers
	Adult Led Activity  

Obj:  Readers / observations

CT: Ind Readers/Handwriting 

TA LS: Cont Prov/ Outside Act
TA RA: Ind Readers
	

	
	
	
	
	
	Adult Led Activity  

CT: Ind Readers/Handwriting 

TA LS: : Ind Readers
TA RA: Cont Prov/ Outside Act

	
	
	Children: 
	Children: 
	Children: 
	Children: 

	
	
	Key Vocab:  

	9.45

TA LS

Setting up continuous Provision Indoor then Ind Readers

TA RA Setting up Outdoor Activities  then

Ind Readers

	
	Carpet session 2: Mathematics  

Obj: N40-60e, j, k, l, m, n, o, p; ELGi, ii

Warm Up: Count forwards and backwards to 20 starting from diff nos.
WALT: Find two more/less than any number up to 20, recording the no sentence.
[image: image3.wmf]Show chn a large 20-beaded line. Shuffle a pack of 1–20 cards, select one, e.g. 13 and draw a tag after the 13th bead. Make a tower of 13 cubes. I’m going to add 2 more cubes. How many cubes now? Where is this number on the beaded line? Label 15 and draw a hop from 13 to 15, labelling it + 2. 

What number sentence can I write? Now I’m going to take 2 cubes off. How many cubes? Where is this number on the beaded line? Label 11 and draw a hop from 13 to 11, labelling it –2. What number sentence can I write? Repeat with other numbers up to 20
	Hearing Impairment talk 9:00 – 10:00 am
Y1:

Thurs –  IND 1 more/ 1 less activity sheet generate numbers using number cards to 20.
Fri – Write on a w/b:
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          is two more than

 Chn work in pairs to find 2 numbers cards to make this true. (Use beaded lines fr support.) Ask pairs to show their cards and put in the sentence for other chn to see. Repeat with: □.
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          is two less  than

Complete number sentences in books.
	Carpet session 2: Mathematics  

Obj: N40-60e, j, k, l, m, n, o, p; ELGi, ii

Warm Up: Count to 20. Count in ones emphasising the 5s on the 20-bead string. Show me 6. Can you do it the quick way? (Finding 5, adding one more bead to their bead strings.) Show me 7. Show me 5. Show me 4. Show me 10. Show me 9, the quick way! Show me 15. Show me 16. Show me 20. Show me 19. Repeat so that chn get used to using the landmarks of 5, 10, 15 and 20.
WALT: Find one more/one less/ two more/less than any number up to 20, recording the no sentence.

Write on the t/b :
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          is one more than

Chn work in pairs to find 2 number cards to make this true. Ask pairs to bring their cards to the f/c and put in the sentence for other chn to see. Repeat with: 
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          is one less  than

 Repeat for 2more/ 2 less
	Carpet session 2: Mathematics  

Obj: N40-60e, j, k, l, m, n, o, p; ELGi, ii

Warm Up: Doubles to 10 song. Explain that you are going to throw  the dice. When you give the number, they have to double it and hold up their thumbs to answer. Check all chn are counting on to do this.

WALT: Find one more/one less than any two-digit number

Count on in 10s from 0 on a 1–100 number grid. Count in ones from 30 to 45. Point to 40.  What number came before 40? And after 40? Rpt with each multiple of 10. Point at 59. Read this number. Write 59 on the f/c. What number do I get to if I add one more? What is the number after 59? Point at 59 and show that one more is 60. Record 59 + 1 = 60 and read this sentence together. What is the number before 59? 58 is 1 less than 59. Write 59 – 1 = 58. Show other 2-digit numbers incl. 29, 39, 31 and 41 and repeat.
http://www.iboard.co.uk/activities/path/knowing-and-using-number-facts_using-number-knowledge-to-calculate/subject/maths 

	
	Carpet session 2: Mathematics  

Obj: N40-60e, j, k, l, m, n, o, p; ELGi, ii
Warm Up: Count forwards and backwards to 20 starting from diff nos.
WALT: Find one more/one less than any number up to 20. 

Count 1 to 20 forwards/ backwards pointing to numbers on ITP twenty cards. Point to any number e.g. 12 and start counting on from there to 20, then count back from 12. Shuffle a pack of 1–20 cards, and select one, e.g. 13 and ask a child to point to 13 on the line. Make a tower using this number of cubes and hold it beside 13 on the line. Choose a child to add 1 more cube to the tower. How many cubes now? Where is this number on the line? Point put that it is the next number, 14. Record no sentence: 13 + 1 = 14. Take the cube off again to show 13. Choose a child to take one cube off. How many cubes? Point out that this is the number before 13. What number sentence can I write? 13 – 1 = 12. Repeat with other numbers up to 20, including several ‘teens’ numbers
	
	
	
	

	
	
	CT/ TA 
	CT/ TA
	CT/ TA
	CT/ TA

	10:00
	
	Adult Led Activity  
Obj: N40-60e, j, k, l, m, n, o, p; ELGi, ii

WALT: Find two more/less than any number up to 20, recording the no sentence.
Ask chn to work in pairs to shuffle a pack of 1–20 cards. They take a card and add two to it, recording the number sentence, e.g. 15 + 2 = 17. They also subtract two and record the number sentence e.g. 15 – 2 = 13. Repeat. Have number tracks or a pegged number line available for support if necessary.
	Adult Led Activity  
Obj: N40-60e, j, k, l, m, n, o, p; ELGi, ii

WALT: Find one more/one less than any number up to 20.
Ask chn to work in pairs to shuffle a pack of 1–20 cards. They take a card and add one to it, recording the number sentence, e.g. 15 + 1 = 16. They also subtract one and record the number sentence e.g. 15 – 1 = 14. Repeat. Have number tracks or counting objects available for support if necessary.

	
	Children: CT Observations/ Identified Focus Groups 
	Children: HA Gruffalos/ Year 1’s
CT/TA/TA
	Chn: MA Elmers

CT/TA/TA
	Chn: MA Hungry  Caterpillars

CT/TA/TA

	10:20
	PLAYTIME



	10:35


	Carpet session 3: L&S    Phase 3

· Sing alphabet song p80.
· Recall j/ v/ w/ x/ y/ z/ zz/ qu/ sh/ ch/ th/ TH/ ng/ai/ ee / long oo, short oo/ oa/ ar/ or/ igh/ ur/ ow/oi/ ear, er, air, ure
· Teach reading tricky words said, so p118 and went, from p119.

· Blending for reading:  Sentence substitution p114: The man burnt the toast/ towel, girl, milk, brings.
· Phonics Play – Phase 4
	Carpet session 3: L&S    Phase 3

· Sing alphabet song p80.
· Blending for reading CVCC words p111, extending CVC words to CVCC words: bend, mend, hump, bent, tent.
· Phoneme frame p116: lost, fact, husk, bank, milk, lamp, wind, next.
· Reading sentences: Matching p122: The bank was shut.
· Lettersandsounds.com – Phase 4
	Carpet session 3: L&S    Phase 3

· Sing alphabet song p80.
· Review high frequency words learned so far: we, me, be, he, she, are, see, was, will, with, my, for, too, you, this, that, they, then, them, down, her, now, all, look, are, said, so, went, from.
· Teach spelling he, she, me, we, be p119.
· Countdown p114, best, gulp, band, dent.
	Carpet session 3: L&S Phase 3

· Sing alphabet song p80.
· Review high frequency words learned so far: we, me, be, he, she, are, see, was, will, with, my, for, too, you, this, that, they, then, them, down, her, now
· Segmentation for spelling: Quickwrite words p117: land, nest, link, hunt, hand, gust, lift.
· Writing sentences p124: I kept bumping into things in the dark.
· Phonics Play – Phase 4
	Carpet session 3: L&S Phase 3

· Recall all GPCs from phase 2 and 3, note any the children struggle with and focus on for rest of the week.
· Chn choose from available Phase 3 and 4 games/ PC/ Ind Phase 3/ 4 readers

· Spelling Quiz in 3’s

	11:00


	Y1 Guided/ Independent Activities:
Mon – Can you write a speech bubble to show what the bears/ Goldilocks might say?

Tues - Draw  own story maps for The Three Bears. Discuss alternative endings.

Wed - Put the events of the story in order and talk about them using the words first, then, next.

Thurs/Fri - Rehearse and write sentences to match pictures using the words first, then, next
	Adult Led Activity: G. Reading/ / G. Writing/ G. Talk:
Obj: R30-50e, f, i; 40-60f; ELGiiii; S40-60b, c, d; ELGii; W40-60g, h, i; ELGi, ii, iii, iiii
HA/ Y1: WALT: write own sentences to match a sequence of pictures to retell a recipe.
MA: WALT:  put picture and sentence cards in order to retell a recipe.

LA: WALT: put picture cards in order to retell a recipe.

	Adult Led Activity: G. Reading/ 

G. Writing/ G. Talk
Obj: 
PHONICS ASSESSMENTS

WORD CARD ASSESSMENTS

INDIVIDUAL READERS


	Adult Led Activity: G. Reading/ 

G. Writing/ G. Talk
Obj: 
PHONICS ASSESSMENTS

WORD CARD ASSESSMENTS

INDIVIDUAL READERS



	
	Children: 

CT/TA/TA
	Children: HA Gruffalo / MA Elmers/ Hungry Caterpillars/ LA Rainbow Fish 
CT/TA/TA
	Children: 

CT/TA/TA
	Children: CT Observations/ Identified Focus Groups from AFL

	11:30


	Carpet Session 4: CLL    

Obj: R30-50e, f, i; 40-60f; ELGiiii; S40-60b, c, d; ELGii
WALT: Put recipe cards in order to retell it. Use ‘Making gingerbread’ interactive activity
Remind chn about the Gingerbread Men Made in LC1. Display the recipe on the IWB and read aloud to the class making reference to the key vocabulary. Tell the children that they are going to work in groups to order the recipe to retell it.

LA: Introduce the children to the photographic recipe cards. The children are to work as a group with TA support to sequence the cards and then retell the recipe orally.

MA: Introduce the children to the photographic recipe cards and sentence cards. The children are to work as a group to sequence the cards and then retell the recipe orally.

HA: Introduce the children to the sentences from the recipe.  The children are to arrange the sentence cards. The children are to retell the recipe.
	Carpet Session 4: CLL    

Obj: LA30-50b, c; 40-60a; ELGi, ii
WALT: Predict events of the story. Talk about the events, characters and settings in the story.
Resources: Alternative versions of the Three Bears inc Big Book and online text 

http://www.woodlands-junior.kent.sch.uk/interactive/onlinestory.htm 

Examples of Traditional Tale openers on word cards.

Story sack: props, masks, story cards, book, puppets

Sequencing story pictures, blank speech bubbles and character images

Read or tell the story of Goldilocks and the 3 bears using either Big Book/E Book. Encourage the chn to join in with the repeated refrains of “Who has been sitting in my chair?” etc. Summarise the story; first Goldilocks broke the chair, then she ate the porridge, finally she fell asleep in little bear’s bed.
Ask four children to hold a picture card showing a single character. Encourage them to take turns to name the character and say something about the part that they play in the story. Extend the discussion by talking about characters from other well-known stories.  Choose some children to represent the characters in the story. Take the part of narrator with chosen children acting out their parts and the class joining in with the refrains.
http://fairydustteaching.com/2011/01/walking-path-of-fairy-tale/ 
Wed: Work with the chn to create a storypath with the chn either on paper or 3D using props and small world toys.
	Carpet Session 4: CLL    

Obj: R30-50e, f, i; 40-60f; ELGiiii; S40-60b, c, d; ELGii 
WALT: Put the events of the story in order; talk about them using the words first, then, next.
Interactive resource – downloaded to Traditional Tales file on Diamond Class.
http://education.scholastic.co.uk/resources/92445
Start by revising the story sequence using props and story cards. Talk about the structure. Explain that because something happens in a story then, as a result something else happens (actions and reactions) 
Q: What happens to the 3 bears at the very beginning of the story & what happens because of it?
 (Porridge is too hot so they go for a walk & Goldilocks finds the cottage empty.)  Build a story map on the IWB: Goldilocks’ house, 3 bears’ house, chairs, bowls of porridge, beds.  Describe the setting. Tell the story with children joining in with refrains
	Carpet Session 4: CLL    

Obj: R30-50e, f, i; 40-60f; ELGiiii; S40-60b, c, d; ELGii; W40-60g, h, i; ELGi, ii, iii, iiii 
WALT: Put the events of the story in order; talk and write about them using the words first, then, next.
Label the story map using sentences containing simple connectives to signal time sequence. E.g. First Goldilocks sat in Daddy bear’s chair, but it was too hard. Then she sat in Mummy bear’s chair … After that she 
Modelled Writing: Write an opening sentence to label Goldilocks’ house on the story map. E.g. Once upon a time a little girl called Goldilocks lived at the edge of a forest.
Continue to model creating 3 sentences for the section on Goldilocks eating the porridge.

For the final section, where Goldilocks tries the beds and falls asleep, ask the class to work in pairs to suggest the opening sentence. Continue until you have agreed 3 sentences. Encourage the use of first, then, next, after that.

	
	CT /TA
	CT/TA
	CT/TA
	CT/TA
	CT/TA

	11:50-12:00
	PSED/ Singing:     When Goldilocks went to the house f the bears.                                                                                                         

Handwashing & Lunchtime

	1:00
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10

	1:15


	Carpet Session 6:   

Obj: (SSM40-60d; ELGi)
WALT: Order three or more objects by height. Check using non standard units.

CT AIA: Make a collection of assorted toy bears of different sizes. Let the children arrange them in order or size from largest to smallest. Ask the children to bring their own teddy bears into school. Have a circle-time session in which each child can show and talk about their bear, telling the class its name and how long they have had it (if they can remember). Discuss and compare the bears, looking at colour, size, furriness and so on. 

CIA: Invite the children to draw pictures of their bears, then decide how to display them, for example, they could put bears of similar colours together.

Look at the picture card showing the Three Bears’ house and talk about similarities and differences between this house and the children’s houses. (PC30-50e; ELGiii; W30-50a; 40-60a; ELGi, ii)
	ICT Skills:

Obj: UtW T30-50a; 40-60a, b; ELGi,  ii

WALT: move the turtle around the screen using the arrows, introduction to LOGO
· PD: Develop mouse control 

· PSED: Turn taking, increasing concentration skills and  developing confidence in attempting new tasks and working collaboratively. 

· M: Use language of position, direction and quantity

Activity –Model and support children  to help Baby Bear find his way home by clicking on the appropriate arrows to move him (forwards, backwards, left and right)

 Five levels, increasing in difficulty, 4b and 4c require the children to follow specific instructions
	Physical Development : FSp
Obj: (MH30-50a, d, f; 40-60a, c, d, e, g, h; ELGi, ii, iii; HSc30-50f; 40-60c, d, e, f; ELGi, ii; links with C&L U30-50c; 40-60a, d; PSED SCSA30-50d; 40-60b; ELGi, iii)
See separate planning. LCP Athletics 1– Throwing Practice Session 2: WALT: Use our bodies and equipment with greater control and coordination. Remember, repeat and link combinations of actions. Choose skills and equipment to help us meet set challenges. Recognise and describe what our bodies feel like during different types of activity. Watch, copy and describe what we and others have done. 
See week 1 resources

	Carpet session 6: L&S Phase 3

· Give the sound when shown any Phase 2 letter, and the Phase 3 letters learned so far.

· Find any letter learnt so far, from a display, when given the sound.
· Write each letter correctly when following a model.
· Be able to blend and segment in order to read and spell (using magnetic letters) VC words ox, CVC words jet, win, tax, vet, and silly words ix, jav.
· Be able to spell the tricky words the, to, I, no, go.
· Be able to read the words he, she, me, be, we, you, they, was.

	1:45
	 Adult Led Activity

Obj: (EMM30-50g, h, i, j, k, l, m; 40-60c, d, e, f,  g, h, i, j; ELGii; BI30-50j; 40-60a, c; ELGi, ii)
WALT: Choose appropriate materials, colours, and textures when creating pictures.
TA AIA:  Have a variety of bears available for the children to choose from. Encourage them to talk about why they are similar and different. Ask chn to re-create a picture of their chosen bear using self chosen media. 
CT: Observing/ Ind Readers
	Adult Led Activity

Obj: (EMM30-50g, h, i, j, k, l, m; 40-60c, d, e, f,  g, h, i, j; ELGii; BI30-50j; 40-60a, c; ELGi, ii)

WALT: Choose appropriate materials, colours, and textures when creating pictures.

TA AIA:  Have a variety of bears available for the children to choose from. Encourage them to talk about why they are similar and different. Ask chn to re-create a picture of their chosen bear using self chosen media. 
CT: Observing/ Ind Readers
	See MTP Spring 4 RE/ SEAL Plans:  

Obj: (MR 30-50c,d; 40-60a; ELG; SCSA 40-60b; MFB ELG work as part of a group/class – links with CLL LA 40-60a)

TA AIA:  Remind the children circle time skills: Eyes to see, Ears to hear, Mouth to speak, Head to think, Hands in lap to concentrate – Reinforce these by using visual actions to support recall. WALT: set a longer goal for ourselves and think of something we want to be good at.
Circle game

· Choose selection of familiar games from blue circle time book

·  Talk to the children about something that one or more children in the group have achieved recently, within the last year if possible. Record responses. If the achievement is something the children can demonstrate, ask selected children to do so. 

· Tell the children that Grandpa Muddles would like to learn something new ‘a learning goal’ and get the children to help him achieve this. 

· Ask each child to set a simple goal, achievable within a week. Make time to discuss what children have achieved as a whole group. Encourage children to set themselves goals for physical development, for example: learning to catch a ball, balancing on the outdoor equipment,  jumping (higher, more often, further,) doing a somersault , learning to ride a bike, learning to swim, Learning to whistle.

· Follow Up Activity – See MTP
	Carpet Session 6:   
Obj: 
WALT: 
CT: 
[image: image12.wmf]All Chn to make Father’s Day Bear.
Complete any activities from this weeks LC.

	2:05
	Whole School Assembly
	

	2:20
	PLAYTIME

	2:30
	Adult Led Activity

Obj:

TA:  Continue as before break
CT: Observing/ Ind Readers 


	Adult Led Activity

Obj:

TA:  Continue as before break
CT: Observing/ Ind Readers 
	Adult Led Activity

Obj:

CT:  Continue as before break
TA AIA: Observing/ Ind Readers.
	EA& Music: FS

Obj: See MTP
CTAIA: Session 2: Using crotchets and quavers. WALT: Recognise simple rhythms and to feel a beat. AIA: Move in time to music using body parts. Play simple rhythms on percussion instruments                            
  TA READERS
	Golden Time

FILM 
CLUB


	3:00 – 3:20
	Story and Hometime: Look at the opening words in fairy stories – do they always begin with ‘Once upon a time’? Do they always end with ‘ And they lived happily ever after’? Each day read an alternative version/ fairy tale selected by chn. (R30-50f, i; ELGi, ii, iii, iiii; S40-60a, d; ELGii)


	Continuous/ Enhanced Provision – Classroom/ Central Learning Environment
http://www.earlylearninghq.org.uk  

	[image: image13.jpg]


Malleable Act: 


	EYFS: Give the chn a variety of pastry cutters and playdough. Can you order the playdugh shapes you have made by size? (EMM30-50j, k, l, m; 40-60e, f, g, h, i, j; ELGii links with PD MH40-60f, g, h; ELGiii)
Y1: Can you use the playdough to make the different characters in our story? Which tools will you use? Use malleable materials e.g. playdough/clay for rolling and cutting; encourage chn to use a variety of tools to add more detailed features.
	
	Can you follow the instructions on the Three Bears playdough mats?


	[image: image14.wmf]Sand Act/ Tuff Spot: 


	EYFS: Can you use the storyboard and cut out characters to retell the story? Help chn to recreate an imaginary small world area to retell the story journey took by the Gingerbread Man. Enc chn to make recordings of their stories using either the tuff cameras/ microphones/ iPads. How can we adapt the story tray to tell the story of the Three Bears?
Y1: Discuss the different features (grass, hillocks, tress, pond) in the landscape that the gingerbread man went through during his escape. Show chn images of the features to help them recreate the journeys using the Bee bots in character. Ask chn to use location words (up, on, to, travel, down, under, from, along, high, outside, next to, go, low, inside, by, arrive, beside, in, right, route, across) to describe the route taken by the gingerbread man. Scribe the sentences the chn use during their play for display. Encourage more able chn to write own journey sentences to add to the display.(W30-50a, c; 40-60a; ELGi, ii; T40-60a, b; ELGi, ii)

	Water Act: 

[image: image15.wmf]
	EYFS/Y1: Gingerbread Men counters and green shredded paper.

Can you help me work out how many gingerbread men have run away and how many I have left? Model counting out 10 gingerbread man, rolling a die and taking away that many. Enc chn to count back to find out how many are left. Record using pictures and number sentences on Gingerbread Men writing paper.
	
	Bear counters and green shredded paper/ porridge oats
Can you help me sort the different bears into groups and find out which groups have the least and most?

How could we sort the bears? How will we record oyr work to compare groups?

	Number World Act:
	EYFS/Y1: What will we need in the class shop to turn it into a Baker’s Shop role play area? Model and play alongside the chn as they use money to pay and give change for items bought in the shop. 

	Recap how there are 3 bears in the story of Goldilocks. Show bear props. Are they all the same size? Who is the biggest bear? Which is the smallest bear? Explain want to put them in order, biggest here and smallest there (label with appropriately sized writing). Get C to point to where big/little bear should go. Who have we missed out? Mummy/middle sized bear. Where should she go? She’s bigger than Baby Bear but smaller than Daddy bear. Position Mummy Bear and discuss how are in order, now starting from smallest, bigger, biggest/biggest, smaller, smallest (do both ways). Then cut and stick activity: LA – stick 3 beds in order of size. MA – stick 3 sets of things in order of size. HA – stick 3 sets of things. C have to decide on order biggest to smallest OR smallest to biggest and find ways to measure them in order to check. (SSM40-60d; ELGi

	Music/ Listening Act:
	EYFS/Y1: Can you learn and remember a variety of songs about different fairy tales using actions and simple percussion instruments? E.g. The Gingerbread Man song, ‘When Goldilocks went to the house of the bears.…’
http://www.disney.co.uk/disney-songs/ Sing along songs from the Disney films, 
http://www.songsforteaching.com/fairytales/index.htm  When Goldilocks went to the house of the bears.

http://www.mrsjonesroom.com/songs/gingerbreadman.html , http://www.youtube.com/watch?v=Q5aUAxK1ec8 / 

http://www.canteach.ca/elementary/songspoems95.html  
	

	Writing Act:


	EYFS: Can you sequence your own pictures from the story and retell it using the camera/ microphone?
Y1: Can you draw your own story map to show the journey of the story characters? Can you draw your own pictures to show the beginning, middle and ending of  the different stories we have been learning about?
	
	Can you draw pictures of characters from the story; label underneath with their name and add a speech bubble to show what they might say?


	Construct

Act:
	EYFS: Problem Solving in the construction area: What could we build/make to help the Gingerbread man cross the river? (EMM30-50j, k, l, m; 40-60e, f, g, h, i, j; ELGii) 
Y1: Gingerbread Man Split – pin character + Can you design a waterproof coat to help the Gingerbread man stay dry as he crosses the river?
	
	Problem solving: Can you work together to create beds for three teddy bears of different sizes? What construction resources will you choose to use? What resources will you use to make covers for the beds? 


	Creative Act:
	EYFS: Can you create a picture of your favourite character or part of the story? What resources will you use? (EMM30-50j, k, l, m; 40-60c, d, e, f,  g, h, i, j; ELGii; BI30-50j; 40-60a, c; ELGi, ii)
Y1: Work collaboratively to make a large gingerbread man that can be painted/ decorated.

	Create a group frieze: Encourage the children to choose an animal to add to the chase. Suggest that they draw or paint their character, or create it using collage materials. Place the animals and a picture of the Old Lady along the path or the riverbank. Use the frieze as a visual aid as you tell and discuss the story, moving the characters along as the story unfolds. (EMM30-50j, k, l, m; 40-60c, d, e, f,  g, h, i, j; ELGii; BI30-50j; 40-60a, c; ELGi, ii)


	ICT:

	EYFS: Which Goldilocks and the Three Bears ICT activity will you choose to do?

https://hwb.wales.gov.uk/cms/hwbcontent/Shared%20Documents/vtc/ngfl/kuw/173/English%20Resources/index.html
Y1: Which fairy tale activity will you choose to do on Purple Mash?


	
	Can you write a sentence to describe the different story scenes?

http://www.crickweb.co.uk/ks1literacy.html

	Book Act/ Puppet theatre:

	Alternative versions of Goldilocks and the Three Bears to be added to 
the Reading Area

	Goldilocks and the Three Bears sequencing cards/ puppets to be added to the Reading Area
	Share alternative versions of the story of ‘Goldilocks and the Three Bears’ together. Talk about the stories and how it compares to other versions the children may have heard. Use the Story pictures to talk about the Goldilocks story and its plot. Move from the obvious to the detailed, and then to the inferred. Ask questions for each picture, such as: Who can you see? Where are they? What are they doing? How are they feeling? How do you know? Point out the expressions on the characters’ faces. Children can use the Story pictures to sequence the story individually, or use the ‘What happened next?’ Interactive resource to display and sequence the pictures on an interactive whiteboard. This provides opportunities for reinforcing vocabulary such as ‘first’, ‘next’, ‘then’ and ‘finally’. You could also use the story pictures to explore the characters’ actions, feelings and motives. Why did the bears take a stroll? How did they feel when they discovered Goldilocks in Baby Bear’s bed? (R30-50d, e, f, g, h, i; 40-60f, g; ELGi, ii, iii, iiii; W40-60g, h, i; ELGi, ii, iii, iiii)

	Sml World/ Tuff spot Act:


	EYFS/Y1: Can you re-tell a Fairy tale that you know using the small world toys.

Set up castle small world area and fairy tale mat. Ensure that a large selection of books are available for children to refer to.


	

	Home Corner/ Role Play
	The Three Bears Wood and Home Corner: Three Bears Cottage. Help chn to adapt the Gruffalo home corner Café into the cottage belonging to the Three Bears, where they can play freely and recreate scenes from the story. Focus on developing the children’s understanding of number and size. E.g. Place a table in the cottage and ask the children to find three sets each of large, medium and small spoons, plastic dishes, plastic cups, chairs, beds and teddy bears, and a fair-haired doll to represent Goldilocks. Provide other play items such as a role-play microwave or cooker for making pretend porridge, dressing-up clothes such as a waistcoat for Father Bear, a necklace for Mother Bear and a bib for Baby Bear. Encourage the children to think of other activities, not mentioned in the story, that the bears may be involved in, such as going shopping, talking about the weather, discussing what they want to eat, bedtime routines and so on, to help them broaden their play activities in the area. Leave the story of Goldilocks and the Three Bears in the role-play cottage for the children to refer to. (BI30-50g, i, j; 40-60e, f; ELGii; EMM ELGii)
Provide some opportunities for free play based on the story, for example, in the home corner set out as a kitchen, or against a wall display showing fields, a path and a riverbank. Take the action outside by marking out a stream in the outdoor play area. Invite the children to be one of the characters from the story, for example, the Gingerbread Man running away, or one of the characters chasing him. Encourage them to think about how their character might move as they act out the chase. Develop this into a circle game. Play it along similar lines to the traditional ‘Duck, Duck, Goose’. As the children sit in a circle, walk around the edge and choose a child to be the baker. Then tap another child on the shoulder and say, ‘Run, run, run, as fast as you can!’. Both of the children should now get up and run around the circle, and the baker tries to catch the gingerbread man before he gets back to his place again. (BI30-50g, i, j; 40-60e, f; ELGii; EMM ELGii)

	Outdoor Act:


	See Outdoor Play Plans: Week 2
· Ensure that the planned indoor provision is reflected in the outdoor provision. Both prime and specific areas need to be explored. E.g. How can we re-create the story of Goldilocks and the Three Bears in the Outdoor Sand Tray? Can we set up the tuff tray to create the story? What can we use to create a fairy tale reading den? Can we build an outdoor puppet theatre using the construction bricks? Set up the art easels for chn to use to paint their favourite fairy tale character.

· See resources to create a Gingerbread Man Treasure Hunt. Enlarge some Gingerbread Man numbers for counting, ordering etc. Use the Beebot maze/ Beebot disguised as a gingerbread man etc…. Take chn outside to run fast and slow. can they jump over small obstacles like a gingerbread man? Work with chn to set up a obstacle course to represent the geographical features explored in the story. Resources: Small hurdles covered in green cloth to represent hillocks. Also need blue fabric to represent the river.


Key Chn – CT: SK, LTAFFE, AA, CMc, CB, CF, FH + Y1 PUPILS


                   LS: AS, AF, JH, ZC, EH, EM, OF, KGS


                   RA: SW, FGR,   MMc, HP, NM, MH, HG, AT








AT LEAST 1 TIMED OBSERVATIONAL ASSESSMENT OF EACH KEY CHILD PER SCHOOL TERM.








