
	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:   Summer 6
	PLC: Fairy Tales – Transition Unit: Once upon a Time: Which fairy tale character would you like to be and why?


	Specific Area: Understanding the World

	Learning & Development Focus/Objective:

	Aspect
	People and communities (PC)
	The world (W)
	Technology (T)

	30-50 months:


	a) Shows interest in the lives of people who are familiar to them.

b) Remembers and talks about significant events in their own experience.

c) Recognises and describes special times or events for family or friends.

d) Shows interest in different occupations and ways of life.

e) Knows some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family.

	a) Comments and asks questions about aspects of their familiar world such as the place where they live or the natural world.

b) Can talk about some of the things they have observed such as plants, animals, natural and found objects.

c) Talks about why things happen and how things work.

d) Developing an understanding of growth, decay and changes over time.

e) Shows care and concern for living things and the environment.
	a) Knows how to operate simple equipment, e.g. turns on CD player and uses remote control.

b) Shows an interest in technological toys with knobs or pulleys, or real objects such as cameras or mobile phones.

c) Shows skill in making toys work by pressing parts or lifting flaps to achieve effects such as sound, movements or new images.

d) Knows that information can be retrieved from computers

	40-60+ months:


	a) Enjoys joining in with family customs and routines.

	a) Looks closely at similarities, differences, patterns and change.
	a) Completes a simple program on a computer.

b) Uses ICT hardware to interact with age-appropriate computer software.

	Early Learning Goal


	Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions.
	Children know about similarities and differences in relation to places, objects, materials and living things. They talk about the features of their own immediate environment and how environments might vary from one another. They make observations of animals and plants and explain why some things occur, and talk about changes.
	Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes.

	Resources/ Links:

	ICT Links:

· See Diamond class KLP page Once upon a time.

· Fairy Tales to read online: http://www.bgfl.org/bgfl/custom/resources_ftp/client_ftp/ks1/english/story_telling/index.htm 

· 3 Little pigs online sequencing: http://www.crickweb.co.uk/ks2literacy.html#storyseq 

Tes Iboard:

· Cinderella/ Gingerbread Man/ Goldilocks/ Little Red Hen/ 3 Little Pigs character description, story boards, Listen and read books and sentence scenes.

· Growing a bean presentation, planning template and bean sequencer
· http://www.makinglearningfun.com/themepages/FariyTalePrintables.htm 
· Describe and annotate traditional story scenes  http://www.crickweb.co.uk/ks1literacy.html 

· http://www.topmarks.co.uk/Flash.aspx?f=GingerbreadMenv3 Counting and Numeral Recognition 

· Online texts: http://www.rif.org/assets/interactive/storys/cinderella/cinderella.html 

· Purple Mash: Cinderella captions, story, letter, Gingerbread Man story & wanted poster, Goldilocks letter, wanted poster & story, Variety of paint projects.

· http://www.first-school.ws/activities/fairytales/gingerbread-man-boy.htm 

· http://www.starfall.com/


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	2.6.2014

Who ran after the Gingerbread Man?
	· Discuss the different features (grass, hillocks, tress, pond) in the landscape that the gingerbread man went through during his escape. Show chn images of the features to help them recreate the journeys using the Bee bots in character. Ask chn to use location words (up, on, to, travel, down, under, from, along, high, outside, next to, go, low, inside, by, arrive, beside, in, right, route, across) to describe the route taken by the gingerbread man. Scribe the sentences the chn use during their play for display. Encourage more able chn to write own journey sentences to add to the display.(W30-50a, c; 40-60a; ELGi, ii; T40-60a, b; ELGi, ii)
· Make gingerbread men. AIA: Ask for parental permission for the children to taste and handle foods. Check for any food allergies and dietary requirements. Download the ‘Making gingerbread’ interactive activity, or the ‘Gingerbread men recipe’ pictures, on to a whiteboard, and discuss how gingerbread is made. Talk about the order in which the ingredients go into the bowl, using chronological language such as ‘first’, ‘then’ and ‘next’, and how they will be mixed and shaped. Use the pictures as a reference as you make gingerbread with the children, and discuss each step as you do it. Talk about the ingredients and ask questions involving the children’s senses, such as: What does the butter look/feel/smell like? Does the mixture feel dry/wet/soft/firm? Talk about the consistency and flexibility of the dough before it goes into the oven, and notice how it changes after being cooked. When the gingerbread men are cool, invite the children to decorate them with icing and currants. Draw out mathematical language as you talk about how many currants the children might want to use for eyes, buttons and so on. Extend the possibilities by offering decorations in a variety of colours and shapes. Key Vocab: Mix, stir, roll, knead, cut, cut, bake, clean, tidy. (W30-50c; 40-60a; ELGi links with PD MH30-50h; 40-60f, g, h; ELGii; and EA&D EMM40-60h; ELGii)
	Ingredients, baking trays, saucepan, wooden spoons, mixing bowls, sieves, rolling pin & boards, gingerbread men cutter, wire tray.

NB: Check with parents and carers/ school records for food allergies.
	

	9.6.2014

What kind of character is Goldilocks?


	· Look at the picture card showing the Three Bears’ house and talk about similarities and differences between this house and the children’s houses. (PC30-50e; ELGiii; W30-50a; 40-60a; ELGi, ii)
· Porridge for breakfast - Investigate touch and taste. AIA: Talk about the picture card depicting the bowl of porridge. Do the children think it is cooked or raw? Before carrying out this activity, ask for parental permission for the children to taste and handle foods. Check for any food allergies and dietary requirements. Invite the children to help make some porridge. Encourage them to touch and taste it when it is warm and then cold. Ask, ‘Which tastes best?’ Let the children compare the touch and taste of other cereals. Which is the crunchiest? Which is the softest? Invite the children to sit on the wooden chair, with and without a cushion, and say which is hard or soft. LA/MA: Ask the children to recall what Goldilocks said about the porridge, chairs and beds. HA: Create a table of hard and soft objects and encourage the children to find some suitable items. (W30-50b; 40-60a; ELGi, iii)
· Talk about the places in fairy stories. Discus how the environments in fairy stories are different from where the children live. (W30-50a, c; 40-60a; ELGi, ii)
	Group size: small groups. Wooden chair; soft cushion: ‘Porridge for breakfast’ activity sheet; cup; spoon; microwavable mixing bowl; selection of different types of breakfast cereal; microwave; 
	

	16.6.2014

23.6.2014

What materials did the three pigs use to build their houses?


	· Explore different images of homes from around the world and explore building materials. Encourage children to reflect upon why homes are different – resources available, terrain, weather and so on. (PC30-50e; ELGiii; W30-50a; 40-60a; ELGi, ii)
· Invite children to build the home of the little pigs, before the wolf comes to blow them down! Drag and drop the components onto the page to create homes made of straw, sticks and bricks, before clicking on the wolf to see if he can huff and puff and blow the houses down! Which one will stay standing? A great way to help children understand the properties of materials and gain a fuller understanding of the story. (T40-60a, b; ELGi, ii)
· Investigate the various materials used by the wolves to build each of their homes. Support chn as they investigate and test each of the materials. AIA: Sticks - Can you help the second little pig make a house out of sticks? Look and feel the sticks. Would sticks be strong enough for a house? Would you like to live in a house made from sticks? How strong are the sticks? Have you seen any houses made out of sticks? Do you think sticks are waterproof? What would be the dangers of having a sticks house? Test the strength of the sticks. Take a bundle of three or four sticks. Pull it. Twist it. Squash it. Cut it. Now take a thicker bundle and do the same tests. See also activity card for test straw houses. .(W30-50a, c; 40-60a; ELGi, ii)
	different images of homes from around the world
http://www.earlylearninghq.org.uk/stories/three-little-pigs/ 

Various sizes and strengths of twigs/ sticks.
	

	30.6.2014

How tall will your beanstalk grow?

Who helped to pull the enormous turnip out of the ground?
	· Ask chn to describe the different homes in the story. (Jack’s cottage and the Giant’s castle). Compare the two homes and encourage the chn to use comparative language such as bigger, smaller, larger, and longer. (W30-50a, c; 40-60a; ELGi, ii)
· Talk about and create maps to show the different journeys Jack made: to the market; up the beanstalk; to the Giant’s Castle. (PC30-50e; ELGiii; W30-50a; 40-60a; ELGi, ii)
· Growing beans: AIA: Provide each child with two bean seeds – a runner bean and a broad bean, a clear tumbler or jar, kitchen towel and water. Soak the beans in water overnight. Help the children to wet the inside of the jar and then line it with a damp kitchen towel. Push the beans down in between the paper and the sides of each jar. Leave the jars on a windowsill to receive plenty of sunlight. Ask children to sprinkle water on the plants daily. The beans should produce roots first that grow down and then shoots. After 10–14 days, the beans should have grown into small plants and can be transplanted into flowerpots full of compost or into an outdoor vegetable patch. Help children to compare the two different bean plants – size, colour and shape of flowers and leaves.  (W30-50b, c, d, e; 40-60a; ELGi, iii)
· Sprouting beans: AIA: Place a layer of dried mung or alfalfa beans in the bottom of a clear glass jar. Pour some warm water into the jar and swish it round. Put a piece of muslin, cheesecloth or net over the top of the jar and fasten with an elastic band. Hold the jar upside down and let the water drain out. Place the jar in a warm dark place. Each morning and afternoon repeat the rinsing and draining procedure. The beans should start to sprout in a few days. They are ready to eat when they are two or three centimetres long. Try making a stir fry with them and other vegetables. (W30-50b, c, d, e; 40-60a; ELGi, iii)
· The great bean challenge: Let children try eating lots of different types of beans to see which variety is the most popular. Try fresh beans such as broad beans, runner beans, French beans, or beansprouts (see above). Ask children to sample different tinned beans – butter beans, black-eyed beans, red kidney beans, cannelloni beans, as well as baked beans in tomato sauce! Let them vote for their favourite tasting bean. Record the results on a picture graph. (W30-50b, c, d, e; 40-60a; ELGi, iii links with M N40-60o, p; SSM ELGi)
· Prepare a collection of safe seeds for observation, exploration, sorting and planting activities. Discuss similarities and differences, Use appropriate vocabulary to describe the different kinds. (W30-50b, c, d, e; 40-60a; ELGi, iii)
· Find a collection of round objects, wrap them in gold paper/ foil and investigate whether they float or sink in the water tray. (W30-50a, c; 40-60a; ELGi, ii)
	Small World Castle, small world cottage/house

Paper, paint, collage materials

Variety of beans for planting, exploring and eating
	

	7.7.2014

Which fairy tale character was hiding under the bridge?
	· Look at and compare different types of bridges: Look at the bridge in the story and collect pictures of other bridges. Compare different types of bridge. What shape are they? What materials are they made of? Provide construction or recyclable materials for the children to design and make their own bridges, for example, small wooden ones and large ones crossing motorways, rail tracks or rivers. Show the pictures to the children on a computer screen. Talk about their purpose, size and strength. Invite the children to say which they like best, which they would most like to travel over, and which they think is the ‘rickety racketiest’, and why. (W30-50a, c; 40-60a; ELGi, ii; T40-60a, b; ELGi, ii)
· Use the children’s interest in the story as a springboard to finding out more about animals, meadows and bridges. Use videos and pictures to explore and talk about goats. Bring in some items associated with goats such as wool (cashmere or angora) and goat milk products. Discuss why the goats are different sizes. Do the children think that the little goat is younger? Compare the sizes of children in families. Also, look at the differences in size between children of the same age. Talk about other animals and plants that you might find in a meadow, for example, flowers, minibeasts, mammals and birds. Make a group collage of the goats’ meadow. (W30-50b, c, d, e; 40-60a; ELGi, iii)
	Group size: small group. Digital camera, computer.
items associated with goats
	

	14.7.2014 and 21.7.2014

What kind of shoes would you make for the shoemaker?

Which dwarf would you be and why?


	· Find pictures of shoes worn in the past such as button up boots and riding boots. Discuss how they are different to modern shoes such as no Velcro, different kinds of fastenings and different materials. Use the images for sorting into old/ new, past/present. (W30-50b, c, d, e; 40-60a; ELGi, iii)
· Explore shoes worn indoors and those worn outdoors; observe their similarities and differences. (W30-50b, c, d, e; 40-60a; ELGi, iii)
· Discus the different kinds of materials used for making shoes. (W30-50b, c, d, e; 40-60a; ELGi, iii)
· Talk about what you would find in a wood. (W30-50a, b, e; 40-60a; ELGi, ii)
· Cut up a variety of different apples and explore inside using the visualiser. Enc chn too describe what they see, feel, smell and taste as appropriate and compare the different varieties for size, colour, taste and textures. (W30-50b, c, d, e; 40-60a; ELGi, iii)
· Make a collection of safe shiny things and use them to explore reflection. AIA: Show chn the mirrors and ask what they think they could be used for e.g. brushing our hair, cleaning our teeth. Enc the chn to observe the way the image changes by making everything back to front. Discuss other places where mirrors are used e.g. on cars, dangerous corners. Pass around the various reflecting objects and ask chn to describe what they see when they observe themselves in them. How has their image changed? Invite chn to experiment with reflections e.g. Can you touch your left ear? Lift your hand right hand and ruffle your hair. What is happening in the mirror? Can you find a way of looking behind you without turning around? Key Vocab: Reflection, reflect, light, mirror, copy, image. (W30-50b, c, d, e; 40-60a; ELGi, iii)
	Images of old/ modern shoes.

Variety of different shoes worn indoor/outdoor.
Images of woods – use e.g. from settings on IWEP CD4 which include sounds/animation.

Apples- different varieties

Plastic mirrors, safe reflecting objects e.g. silver spoons.

Little book of investigations pp14
	


