
	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:   Summer 6
	PLC: Fairy Tales – Transition Unit: Once upon a Time: Which fairy tale character would you like to be and why?


	Prime Area: Communication and Language
	Specific Area Literacy

	Learning & Development Focus/Objective:

	Aspect
	Listening and Attention (LA)


	Understanding (U)
	Speaking (S)
	Reading (R)
	Writing (W)

	30-50 months:


	a) Listens to others one to one or in small groups, when conversation interests them.

b) Listens to stories with increasing attention and recall.

c) Joins in with repeated refrains and anticipates key events and phrases in rhymes and stories.

d) Focusing attention – still listen or do, but can shift own attention.

e) Is able to follow directions (if not intently focused on own choice of activity).
	a) Understands use of objects (e.g. “What do we use to cut things?’)

b) Shows understanding of prepositions such as ‘under’, ‘on top’, ‘behind’ by carrying out an action or selecting correct picture.

c)  Responds to simple instructions, e.g. to get or put away an object.

d) Beginning to understand ‘why’ and ‘how’ questions.
	a) Beginning to use more complex sentences to link thoughts (e.g. using and, because).

b) Can retell a simple past event in correct order (e.g. went down slide, hurt finger).

c) Uses talk to connect ideas, explain what is happening and anticipate what might happen next, recall and relive past experiences.

d) Questions why things happen and gives explanations. Asks e.g. who, what, when, how.

e) Uses a range of tenses (e.g. play, playing, will play, played).

f) Uses intonation, rhythm and phrasing to make the meaning clear to others.

g) Uses vocabulary focused on objects and people that are of particular importance to them.

h) Builds up vocabulary that reflects the breadth of their experiences.

i) Uses talk in pretending that objects stand for something else in play, e,g, ‘This box is my castle.’
	a) Enjoys rhyming and rhythmic activities.

b) Shows awareness of rhyme and alliteration.

c) Recognises rhythm in spoken words.

d) Listens to and joins in with stories and poems, one-to-one and also in small groups.

e) Joins in with repeated refrains and anticipates key events and Phrases in rhymes and stories.

f) Beginning to be aware of the way stories are structured.

g) Suggests how the story might end.

h) Listens to stories with increasing attention and recall.

i) Describes main story settings, events and principal characters.

j) Shows interest in illustrations and print in books and print in the environment.

k) Recognises familiar words and signs such as own name and advertising logos.

l) Looks at books independently.

m) Handles books carefully.

n) Knows information can be relayed in the form of print.

o) Holds books the correct way up and turns pages.

p) Knows that print carries meaning and, in English, is read from left to right and top to bottom.

	a) Sometimes gives meaning to marks as they draw and paint.

b) Ascribes meanings to marks that they see in different places.

	40-60+ months:


	a) Maintains attention, concentrates and sits quietly during appropriate activity.

b) Two-channelled attention – can listen and do for short span.

	a) Responds to instructions involving a two-part sequence.

b) Understands humour, e.g. nonsense rhymes, jokes.

c)  Able to follow a story without pictures or props.

d)  Listens and responds to ideas expressed by others in conversation or discussion.
	a) Extends vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words.

b) Uses language to imagine and recreate roles and experiences in play situations.

c) Links statements and sticks to a main theme or intention.

d) Uses talk to organise, sequence and clarify thinking, ideas, feelings and events.

e) Introduces a storyline or narrative into their play.
	a) Continues a rhyming string.

b) Hears and says the initial sound in words.

c) Can segment the sounds in simple words and blend them together and knows which letters represent some of them.

d) Links sounds to letters, naming and sounding the letters of the alphabet.

e) Begins to read words and simple sentences.

f) Uses vocabulary and forms of speech that are increasingly influenced by their experiences of books.

g) Enjoys an increasing range of books.

h) Knows that information can be retrieved from books and computers.

	a) Gives meaning to marks they make as they draw, write and paint.

b) Begins to break the flow of speech into words.

c) Continues a rhyming string.

d) Hears and says the initial sound in words.

e) Can segment the sounds in simple words and blend them together.

f) Links sounds to letters, naming and sounding the letters of the alphabet.

g) Uses some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence.

h) Writes own name and other things such as labels, captions.

i) Attempts to write short sentences in meaningful contexts.

	Early Learning Goal


	Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what others say and respond appropriately, while engaged in another activity.
	Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events.
	Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events.
	Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with others about what they have read.

	Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible.

	Resources/ Links:

	Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions.

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Talk about things that happen in fairy stories. Make a list of the characters found in the stories. (R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iii)

· Look at the opening words in fairy stories – do they always begin with ‘Once upon a time’? Do they always end with ‘ And they lived happily ever after’? (R30-50f, i; ELGi, ii, iii, iiii; S40-60a, d; ELGii)

· Each week find and share alternative versions of different fairy stories e.g the Gingerbread Man/ Little Red Riding Hood/ The Three Little Pigs – ask chn how they are different/ similar. (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii)

	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	2.6.2014

Who ran after the Gingerbread Man?
	Focus Text for CLL: Fiction - Traditional Tales: The Gingerbread Man: Key Outcome. Yr 1: Children can write their own version of a traditional story, using a series of complete sentences organised into chronological order using text, image and sound. Development Matters Reception: Retell and record a familiar story.

· Read ‘The Gingerbread Man’ to the children, or retell the story. Invite suggestions for the characters who chase the Gingerbread Man to the river. Encourage the children to join in with the repeating story language, particularly the refrain, ‘Run, run, run, as fast as you can – you can’t catch me, I’m the Gingerbread Man!’Talk about the story. The patterned structure is a great way to reinforce story sequence through talk and to draw out ordinal language. Who was the ‘first’ to chase the Gingerbread Man? Who was ‘next’, or ‘second’? What happened in the end? Explore the characters’ motives by asking questions such as, ‘Why did the fox tell the Gingerbread Man to climb on to his nose?’ (LA30-50b, c; 40-60a; ELGi, ii) 
· Show and provide images from the story, talk about how they show what is happening. Use to sequence events into beginning, middle and end and for chn to develop own writing of stories. (R30-50f, g, i; W40-60g, h, i; ELGi, ii, iii, iiii)
· Write recipes for making gingerbread men and for different ways to decorate gingerbread men. Use the ‘Making gingerbread’ interactive activity on a whiteboard to encourage the children to talk about what they did to make the gingerbread. Alternatively, invite groups of children to explore the activity on the whiteboard or computer independently. Use the recipe pictures to sequence the recipe instructions. Suggest that the children create a mini recipe book to take home.  (W40-60g, h, i; ELGi, ii, iii, iiii)
· Re-read the story to the children and encourage them to join in with the repeated refrain, ‘Run, run as fast as you can, you can’t catch me, I’m the gingerbread man’. Sit in a circle and pass around the sandpaper gingerbread man. Ask the children to retell a small part of the story each time they hold the man. Use the book to help remind them as necessary. Discuss the main characters in the story and where it is set. Invite the children to make a 3-D story set to use when they retell the story. Encourage them to hinge together the four pieces of cardboard with masking tape, to make a diorama. Decorate each piece of card to create a scene from the story. Ask the children to cut out the gingerbread man and leg wheel from the activity sheet and paint it. Attach the leg wheel to the back of the gingerbread man with a paper fastener, so that it can run smoothly. Encourage the children to create the other characters in the story from card and attach a piece of string to lower them into the scene. Retell the story, making the gingerbread man run through the story set and meet the other characters in turn along the way. LA: Retell the story in a small group, with children responsible for one character each. Help them to introduce their character at the correct time. MA/HA: Suggest that HA children make up a new version of the story with different characters or a new ending. (R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iii)
	Alternative versions of the Gingerbread Man inc Big Book and online text

http://www.first-school.ws/activities/fairytales/gingerbread-man-boy.htm 

http://www.starfall.com/ 

Examples of Traditional Tale openers on word cards.

Story sack: props, masks, story cards, book, puppets

Sequencing story pictures, blank speech bubbles and character images

Recipes for Gingerbread Men

Blank Recipe writing frame & sequencing pictures

‘Making gingerbread’ interactive activity

The Gingerbread Man (First Favourite Tales series, Ladybird Books); sandpaper gingerbread man; four identical pieces of strong cardboard, such as from apple boxes; masking tape; paints; collage materials; glue; ‘Run fast gingerbread man’ activity sheet (back of A2 poster), copied on to thin card; card; string; paper fasteners; child scissors.

http://gb.pinterest.com/sheri3/gingerbread-man/ 

	9.6.2014

What kind of character is Goldilocks?


	Focus Text for CLL: Fiction - Traditional Tales: Goldilocks and the Three Bears. Key Outcome: Yr 1: Children can write their own version of a traditional story, using a series of complete sentences organised into chronological order using text, image and sound. Development Matters Reception: Retell and record a familiar story.

· Read together the story of Goldilocks and the Three Bears. Help chn to adapt the Gruffalo home corner Café into the cottage belonging to the Three Bears, where they can play freely and recreate scenes from the story. Focus on developing the children’s understanding of number and size. E.g. Place a table in the cottage and ask the children to find three sets each of large, medium and small spoons, plastic dishes, plastic cups, chairs, beds and teddy bears, and a fair-haired doll to represent Goldilocks. Provide other play items such as a role-play microwave or cooker for making pretend porridge, dressing-up clothes such as a waistcoat for Father Bear, a necklace for Mother Bear and a bib for Baby Bear. Encourage the children to think of other activities, not mentioned in the story that the bears may be involved in, such as going shopping, talking about the weather, discussing what they want to eat, bedtime routines and so on, to help them broaden their play activities in the area. Leave the story of Goldilocks and the Three Bears in the role-play cottage for the children to refer to. Invite the children to pretend to be a bear in the cottage. Show them how to lift the telephone phone receiver, press the numbers 999 and say ‘Police please’. Ask them to pretend that the police will answer, and they should tell them that someone has broken into their cottage. Encourage them to say what has happened and what is broken.  (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii; S40-60b, e; ELGiii links with EA&D BI30-50i; 40-60d, e, f; ELGii)
· Re-tell the story of ‘Goldilocks and the Three Bears’ to the children using picture cards as prompts. Invite the children to take turns to retell the story, using the cards to help them. Ask four children to hold a picture card showing a single character. Encourage them to take turns to name the character and say something about the part that they play in the story. Extend the discussion by talking about characters from other well-known stories.  (R30-50f, g, i; ELGiiii; W40-60g, h, i; ELGi, ii, iii, iiii)
· Share alternative versions of the story of ‘Goldilocks and the Three Bears’ together. Talk about the stories and how it compares to other versions the children may have heard. Use the Story pictures to talk about the Goldilocks story and its plot. Move from the obvious to the detailed, and then to the inferred. Ask questions for each picture, such as: Who can you see? Where are they? What are they doing? How are they feeling? How do you know? Point out the expressions on the characters’ faces. Children can use the Story pictures to sequence the story individually, or use the ‘What happened next?’ Interactive resource to display and sequence the pictures on an interactive whiteboard. This provides opportunities for reinforcing vocabulary such as ‘first’, ‘next’, ‘then’ and ‘finally’. You could also use the story pictures to explore the characters’ actions, feelings and motives. Why did the bears take a stroll? How did they feel when they discovered Goldilocks in Baby Bear’s bed? (R30-50d, e, f, g, h, i; 40-60f, g; ELGi, ii, iii, iiii; W40-60g, h, i; ELGi, ii, iii, iiii)
	Alternative versions of the Three Bears inc Big Book and online text

http://www.woodlands-junior.kent.sch.uk/interactive/onlinestory.htm 

Examples of Traditional Tale openers on word cards.

Story sack: props, masks, story cards, book, puppets

Sequencing story pictures, blank speech bubbles and character images

Interactive resource

http://education.scholastic.co.uk/resources/92445 
	Look, listen and note
Can the children recall the story and talk about basic elements? Can they respond to questions? Are they able to ask questions? Can they take on the role of a character?

Effective practice
Model language and audibility for a range of different audiences. Encourage children to develop their own ideas and new scenarios.



	16.6.2014 23.6.2014
What materials did the three pigs use to build their houses?


	Focus Text for CLL: Fiction - Traditional Tales: The Three Little Pigs. Key Outcome: Yr 1: Children can write their own version of a traditional story, using a series of complete sentences organised into chronological order using text, image and sound. Development Matters Reception: Retell and record a familiar story.

 Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions.

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Read and then talk about the story with the children: Who are the characters? What does each character do? Why did the pigs build their different houses? Why did the wolf want to blow them down? How did he feel when he had blown down the first house? Where did the pigs live before? Does the wolf have a brother or sister? What is their favourite game? Encourage these character profiles to grow and develop through discussion. Role play the story using masks, taking it in turns for children to be different characters. (LA30-50b, ELGii; S40-60c)
· Hot-Seating: Explain to the children that you are going to pretend to be one of the little pigs. Sit on a ‘special’ chair away from the children and stay in your pig character role. Ideally ask another adult to join you to model how the children might ask you questions. Encourage the children to ask you set questions at first: Who are you? How old are you? Did you build a house? Answer their questions as the pig and try to use a character voice! Give detailed responses to the children. Invite a child to sit in the special character’s chair and take on a role. Support the children in asking the new character some questions and help children answering, as required. (LA30-50b, ELGii; S40-60c)
· Start collecting words appropriate to the Houses and Homes PLC. Encourage children to think of the initial and final sounds of the words, and to help with the writing. Support children to complete the sentence ‘My home is….’ Write the sentences on strips of card and display them with the children’s pictures of homes - See EA&D MTP. (W40-60g, h, i, ELGi, iii, iiii; links with PD MH40-60k)
· . Scribe these onto house shaped templates. Display the words with a collection of pictures of different types of homes. (S40-60a; R40-60b, c; W40-60d, h, i; ELGiii)
· Read The True Story of the Three Little Pigs! by Jon Scieszka (Puffin Books) as an alternative to ‘The Three Little Pigs’ story. (R40-60g; ELGiiii)
	Download the story of ‘The Three Little Pigs’ ; paper and crayons or whiteboard and pens; pig and wolf masks or puppets; a chair.

Writing frame on strips – My home is…….

House shaped template

The True Story of the Three Little Pigs! by Jon Scieszka (Puffin Books)


	Look, listen and note
Can the children recall the story and talk about basic elements? Can they respond to questions? Are they able to ask questions? Can they take on the role of a character?

Effective practice
Model language and audibility for a range of different audiences. Encourage children to develop their own ideas and new scenarios.



	30.6.2014

How tall will your beanstalk grow?

Who helped to pull the enormous turnip out of the ground?
	Focus Text for CLL: Non Fiction - Information Texts/ Recounts: My Bean Diary Key Outcome: Yr 1: Children can write sentences for an information text in an appropriate style. Development Matters Reception: Speak clearly and audibly with confidence and control and show awareness of the listener. Recounts: Key Outcome: Yr 1: write about an experience in simple sentences in the past tense with some time connectives. Development Matters Reception: Write simple sentences to retell an experience.

Focus Text for CLL: Fiction - Traditional Tales: The Enormous Turnip/Jack and the Beanstalk. Key Outcome: Yr 1: Children can write their own version of a traditional story, using a series of complete sentences organised into chronological order using text, image and sound. Development Matters Reception: Retell and record a familiar story.

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions.

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Read or tell the story of Jack & the Beanstalk, ask chn to describe what the giant looked and sounded like. Write the words on a large boot shaped piece of paper. (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii)
· Ask the chn to recall what Jack took from the giant and in what order as part of sequencing activities. (R30-50f, g, i; ELGiiii)
· Recreate the story using appropriate small world characters and resources in a tuff spot filled with compost. (R30-50f, g, i; ELGiiii)
· Ask chn to pretend to be Jack and model how to write a note/ message in character to tell his mother where he has gone. (R30-50f, g, i; W40-60g, h, i; ELGi, ii, iii, iiii)
· Support the chn creating wanted posters of the giant to develop use of descriptive language of the giant. (R30-50f, g, i; W40-60g, h, i; ELGi, ii, iii, iiii)
· Read and share focus text and then ask chn appropriate questions about the story shared. Who helped the Farmers to pull up the turnip? Can you remember all the different characters who helped, in the right order?  Do you think the Farmers were pleased to have such an enormous turnip?  What happened at the end of the story? (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii)
· Recreate the story using appropriate small world characters and resources in a tuff spot filled with compost. (R30-50f, g, i; ELGiiii)
· Show and provide images from the story, talk about how they show what is happening. Use to sequence events into beginning, middle and end and for chn to develop own writing of stories. LA: Sequence images of the story of and list the characters who were involved in sequence. HA: Write out the story using Beginning, Middle and End.  Include some key connectives. MA: Make a zig zag book about the story. HA+ children work on their own version of the story based on a different crop – for example, The Enormous Strawberry or The Enormous Watermelon. (R30-50f, g, i; W40-60g, h, i; ELGi, ii, iii, iiii)
· Help chn to sequence events and recall events in order by sharing and learning The Enormous Turnip song. https://www.google.co.uk/#q=the+enormous+turnip+song&revid=607539606  (R30-50f, g, i; ELGiiii)
	Alternative versions of Jack & the Beanstalk inc Big Book and online text

http://www.woodlands-junior.kent.sch.uk/interactive/onlinestory.htm 

Examples of Traditional Tale openers on word cards.

Story sack: props, masks, story cards, book, puppets

Sequencing story pictures, blank speech bubbles and character images

Large boot shaped paper

Writing frame letters from Jack.

http://www.pinterest.com/missloonytunes/jack-and-the-beanstalk-topic/ 

http://www.earlylearninghq.org.uk/stories/the-great-big-turnip/ 

http://www.playbasedlearning.com.au/2010/08/the-giant-turnip/ 

Small world characters, appropriate resources and compost filled tuff spot.

https://www.google.co.uk/#q=the+enormous+turnip+rsources 

Sequencing story pictures, blank speech bubbles and character images



	7.7.2014
Which fairy tale character was hiding under the bridge?
	Focus Text for CLL: Fiction - Traditional Tales: The Three Billy Goats Gruff. Key Outcome: Yr 1: Children can write their own version of a traditional story, using a series of complete sentences organised into chronological order using text, image and sound. Development Matters Reception: Retell and record a familiar story.

 Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions.

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Tell the children the traditional story of ‘The Three Billy Goats Gruff’, or read a storybook version. Talk about the story with the children. Count the three goats and focus on positional language, such as ‘across’, ‘over’, ‘behind’, ‘in’, ‘on’ and the ‘other side’. Look at the goats and ask the children how they are different from each other. Encourage them to use the words ‘smaller’ and ‘bigger’. Ask the children questions to reinforce the story and each character’s role and motives. For example: Who was the first goat to cross over the bridge? Why did the little goat want to cross over the bridge? Why did the troll want to stop them? Why did he let the first two goats past? What happened to the troll in the end? (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii; S40-60a links with M SSM40-60c; ELGi)
· Encourage the children to explore the story through role play by creating a Billy Goats Gruff meadow and river in the outdoor area. Provide large construction kit pieces to make a bridge, together with paint, paper or fabric for the river, and mats or cards for the troll’s stones. If your area is outdoors, paint a stream on a hard surface and use a climbing frame as a bridge. Make stepping-stones from sections of tree trunk. Invite the children to use the Billy Goats Gruff role-play area for imaginative play. Provide them with masks and suggest that they act out the story. As the children use the role-play area, encourage them to think about how each goat might move over the bridge. Invite the children to join in a ‘follow-my-leader’ dance. Lead the way, demonstrating quick, small, running steps on tiptoe for the small goat; medium, walking steps for the middle-sized goat, and large, loud strides for the big goat. If possible, carry out these activities where there is plenty of space, so that movements are not constrained.Encourage the children to talk about how they move – is it fast or slow, loud or soft?  (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii; S40-60b, e; ELGiii links with EA&D BI30-50i; 40-60d, e, f; ELGii) Chant refrains together: Sit in the outdoor role-play area and read the story of the Three Billy Goats Gruff. Place a troll near the bridge. Invite children to role play the goats, and encourage all the children to join in with the refrain, ‘Trip, trap, trip, trap, trip, trap, trip, trap, went his hooves on the bridge’. Then, ask all the children to jump up and join in with the refrain, ‘Who’s that trip-trapping on my bridge?’LA/MA: Invite a child to lift up the troll at the appropriate places in the story. Softly beat a drum to the refrains in the story with the children.  HA: Place ‘prompt’ cards in the role-play area with the refrains written on them for the children to read. (LA30-50b, c; 40-60a; ELGi, ii; R30-50d, e, f, g, h, i, j; 40-60e, f, g; ELGi, ii, iii,  iiii)
· Download the interactive ‘Tell it yourself’ activity. Let the children move the characters around onscreen as they retell the story or create their own stories. Talk about the onscreen picture with the children. What can they see? Can they spot where the troll is hiding? Talk about the landscape. How is it different from, or similar to, the area where you live? Have the children ever been anywhere like this? As the children play with the story onscreen, encourage them to use the characters to make up stories of their own – it could all have ended very differently. Ask what would have happened if… the big Billy Goat Gruff had crossed the bridge first? the troll came back one day? the troll was friendly? the little goat found a boat? (R30-50f, g, i; ELGiiii)
	Group size: small groups. Troll role-play area; Three Billy Goats Gruff.
Resources for creating role play in outdoor area.
Interactive Screen ‘Tell it yourself’
	

	14.7.2014 and 21.7.2014

What kind of shoes would you make for the shoemaker?

Which dwarf would you be and why?


	Focus Text for CLL: Fiction - Traditional Tales: The Elves and the Shoemaker/Snow White. Key Outcome: Yr 1: Children can write their own version of a traditional story, using a series of complete sentences organised into chronological order using text, image and sound. Development Matters Reception: Retell and record a familiar story. 

 Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions.

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· After reading the story, ask chn what kind of shoes they would have made for the shoemaker. (LA30-50b, c; 40-60a; ELGi, ii; S40-60b, c, d, e; ELGi, iii)
· Make a collection of different kinds of shoes and ask chn to name them, e.g. slippers, Wellingtons, plimsolls, sandals etc. Use them in a role-play shoemaker’s shop. (S40-60a, b, c, d; ELGi, iii)
· Explore books and how to make them for a variety of purposes. Tell each child that they are going to make a catalogue of shoes sold by the shoemaker. Where have they seen/ used catalogues before? What will they need on each page of their catalogue? (Image, description and price) Ask each child to either draw pairs of shoes or select from given images for each page in their book. Model writing a description of one pair of shoes and then provide opportunity for chn to do this independently in the writing area to create their own catalogues for the role play area. (W40-60g, h, i; ELGi, ii, iii, iiii)
· Read or tell the story of Snow White. Ask the chn to describe how she is feeling in different parts of the story. (LA30-50b, c; 40-60a; ELGi, ii)
· Role-play the wicked stepmother and involve the chn in hot seating a character by inviting them to ask questions. (S40-60b, e; ELGiii links with EA&D BI30-50i)
· Show pictures of the different dwarfs. Can the chn name them from how they look in the picture? (S40-60a, b, c, d; ELGi, iii; R30-50i;40-60G; ELGiiii)
· Find new words to replace ‘fairest’ in ‘Mirror, mirror on the wall who is the fairest of them all?’ (S40-60a, b, c, d; ELGi, iii)
· Find some more stories about princes and princesses – read them as a class during story sessions. (R30-50i;40-60G; ELGiiii)
	https://www.hamilton-trust.org.uk/system/files/plan/y1_sum_f_plan5a_0.docx
Alternative versions of the Elves & the Shoemaker inc Big Book and online text

http://www.first-school.ws/activities/fairytales/shoemaker-and-the-elves.htm
http://www.bbc.co.uk/cbeebies/misc/stories/misc-theelvesandtheshoemaker/
http://mystorytown.com/castle/theElvesAndTheShoemaker.html
Variety of different shoes

Premade book templates.

Story sack: props, masks, story cards, book, puppets

Sequencing story pictures, blank speech bubbles and character images

Alternative versions of Snow White including online text and film narrative.

http://www.bbc.co.uk/cbeebies/stories/theme/fairytales/6 

http://www.youtube.com/watch?v=g44U9wHiAdk 

Story sack: props, masks, story cards, book, puppets

Sequencing story pictures, blank speech bubbles and character images

Magic mirror


