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	Week Beginning: 24.2.2014
	PLC:  What’s In Your Garden? Which marvellous minibeasts can you talk about?
	Week:  LC1


Key Question: Which minibeasts can we find in our school garden?
	Time
	Monday
	Tuesday 
	Wednesday
	Thursday
	Friday

	8:50
	Carpet session 1: Register. Intro chm to key question of the week.
Assembly
	Carpet session 1: Register and Wake & Shake – Take 10
	Carpet session 1: Register and Wake & Shake – Take 10
	Carpet session 1: Register and Wake & Shake – Take 10
	Carpet session 1: Register  then Whole School Celebration Assembly

	9:15
	Physical Development : CT

Obj: 
INSET

PRIORITY 2

NATIONAL CURRICULUM

CORE SUBJECTS
	Adult Led Activity  

Obj:  Readers / observations

CT: Ind Readers/Handwriting 
TA LS: Cont Prov/ Outside Act
TA RA: Ind Readers/Handwriting
	Adult Led Activity  

Obj:  Readers / observations

CT: Ind Readers/Handwriting 
TA LS: : Ind Readers/Handwriting
TA RA: Cont Prov/ Outside Act
	Adult Led Activity  

Obj:  Readers / observations

CT: Ind Readers/Handwriting 
TA LS: : Ind Readers/Handwriting
TA RA: Cont Prov/ Outside Act
	

	
	
	
	
	
	Adult Led Activity  

CT: Ind Readers/Handwriting 
TA LS: Cont Prov/ Outside Act
TA RA: Ind Readers/Handwriting

	
	
	Children: 
	Children: 
	Children: 
	Children: 

	
	
	Key Vocab:  Measures (general); measure, size ,  compare ,  guess, estimate ; enough, not enough , too much, too little , too many, too few , nearly, close to, about the same as , just over, just under. Length: length, width, height, depth , long, short, tall , high, low , wide, narrow , deep, shallow, thick, thin , longer, shorter, taller, higher… and so on, longest, shortest, tallest, highest… and so on ,far, near, close

Mass: weigh, weighs, balances , heavy/light, heavier/lighter, heaviest/lightest , balance, weight, scales

	9.45

TA LS
Setting up continuous Provision Indoor then Ind Readers

TA RA Setting up Outdoor Activities  then

Ind Readers

	
	Carpet session 2: Mathematics  

Obj: SSM40-60d, ELGi

Warm Up: Practise reading 

o’ clock times. What time do we get up in the morning? What time do we have lunch at school? etc.

WALT: Order two or three objects by length or height.

Main Teaching Session: 

Show chn 3 different length worms in 3 different colours, cut out and blu-tac to the f/c, so that their ends are not aligned. Ask chn to come up and choose a pair of worms and to say which is longer and which is shorter. Help chn to use this vocabulary. Discuss how it is easier to compare if you stick the two worms so that their heads are underneath one another.  Rpt with different chn. Put the 3 worms under one another, heads all in line. Which is the longest snake? And the shortest? Ask chn to help you to put the 3 snakes in order. Model how to check the length of the snakes using cubes – record how many cubes long each snake is.
	Carpet session 2: Mathematics  

Obj: SSM40-60d, ELGi

Warm Up: 1,2, Buckle My Shoe. Practise counting in 2’s. Practise counting in 5’s using song first. Counting in 10’s song first.

WALT: Order two or three objects by length or height.
Main Teaching Session: 

Show the children the ‘Can of Worms’. Ask the children what they notice about the different colours/ sizes. How could we sort them? Can we put them in order of length? Ask how we make it a fair measurement; remind them that items must be measured from the same point. Show the children how the worms can be used to measure things around the room, eg a table. (Offer worms as an activity to enhance sand play.)
Model creating a tally or simple pictogram/block graph to show results.
	Carpet session 2: Mathematics  

Obj: SSM40-60e; ELGi

Warm Up: Count up to 30 altogether; loudly then softly, whispering etc… Then call 1 and point to chn to continue the count to 30. Repeat getting chn to point to the next child to continue the count. Repeat counting backwards.

WALT: Order two items by weight.

Main Teaching Session: 

Use a collection of real objects of different sizes and materials to sort with the children using direct comparison. Ask: Is this heavy/light? Does this look heavier/ lighter than? Are large objects always heavy? Which of these objects do you think is the heaviest/ lightest? 
Use ‘Titch’ as a context for sorting everyday objects into heavier/ lighter.
	Carpet session 2: Mathematics  

Obj: SSM40-60e; ELGi

Warm Up: Revise counting in 10’s and 5’s – Pass the Bean bag

http://www,ictgames.com and Around the circle

http://www,ictgames.com 

WALT: Order two items by weight. 

Main Teaching Session: 

Show a set of balances. Ask children if they know what they are for, what they’re called etc.

Demonstrate what happens to the balancing scales when an object is put into one of the pans. Ask the chn to predict how much the pan will go down when different objects are put into it. Put one everyday object into each pan. Which pan has the heaviest/lightest object? How do you know?
Place one object into the pan and ask ind chn to find something heavier/lighter than the object.

	
	Carpet session 2: Mathematics  

Obj:

Warm Up: 
Main Teaching Session: 

WALT: 
INSET

PRIORITY 2

NATIONAL CURRICULUM

CORE SUBJECTS
[image: image3.wmf]CT to carry out  EYFS/ Y1 Maths assessment throughout the week
	
	
	
	

	
	
	CT/ TA 
	CT/ TA
	CT/ TA
	CT/ TA

	10:00
	
	Adult Led Activity  

Obj: SSM40-60e; ELGi

Provide the children with an everyday object and some pan scales – ask them to find 3 objects which are heavier than the everyday object provided. 
Record chn’s findings using the camera.
	Adult Led Activity  

Obj: SSM40-60e; ELGi

Provide the children with an everyday object and some pan scales – ask them to find 3 objects which are heavier than the everyday object provided and 3 objects which are lighter.

EXT Can the choose 3 of their found objects and order them lightest to heaviest.

Record all work using camera.


	Adult Led Activity

Obj: SSM40-60e; ELGi

Give a balance and book to grps of ¾ and ask them to find 5 objects on or near their tables that are heavier than the book, recording them in a writing frame. They then find 5 objects that are lighter than the book. Who thinks they might have found the lightest object? How could we find out? And heaviest?

	
	Children: CT Observations/ Identified Focus Groups from AFL
	Children: LA Rainbow Fish

CT/TA/TA
	Children: MA Hungry caterpillars

CT/TA/TA
	Children: MA Elmers

CT/TA/TA
	Children: HA Gruffalos

CT/TA/TA

	10:20
	PLAYTIME


	10:35

	Carpet session 3: L&S    Phase 3
INSET

PRIORITY 2

NATIONAL CURRICULUM

CORE SUBJECTS
	Carpet session 3: L&S    Phase 3
· Sing alphabet song p80.
· Review high frequency words learned so far. a, at, as, is, it, in, an, I, and, on, not, into, can, no,  to, get, got, the, back, put, go, his, him, of, dad, mum, up, off, had, we, me, be, he, she, are, see, 
· Quickwrite – Phase 2 phonemes

· Phase 3 Picture and caption match
	Carpet session 3: L&S    Phase 3
· Sing alphabet song p80.
· Recall j/ v/ w/ x/ y/ z/ zz/ qu/ sh/ ch/ th/ TH PPT/ song

· Practise reading we, me, be, he, she, are, see p91.
· Teach ‘ng’ using action/song
· Segmenting for spelling:

· Phoneme frame p88: long, sang, ping-pong, ring.
· Blending for reading: Matching words and pictures p87 king, ring, sing.
· Full circle p90 using the words: ship, chip, chin, thin, fin, pin, pip, pop, shop, ship.
	Carpet session 3: L&S Phase 3
· Teach reading was, will, with p91. 

· Teach ‘ai’ using action/song
· Segmenting for spelling: Phoneme frame p88: wait, pain, tail, bait.
· Blending for reading: Countdown p86 aim, main, rain, sail.
· Reading captions activity Drawing p95: I am in the rain.
	Carpet session 3: L&S Phase 3
· Recall all GPCs learned so far s/ a/ t/ p/ i/ n/ m/ d/ g/ o/ c/ k/ ck/ e/ u/ r/ h/ b/ f/ ff/ l/ ll/ ss/j/v/w/x/y/z/zz/qu/sh/ch/th/ TH/ng
· Phase 3 Games in pairs.

· HFW Snakes and adders in Pairs.

· Buddy Reading Phase2/3 books

· Quiz – Revision of phase 3 phonemes 

	11:00
Tuesday: KB/SB to do separate GReading

Reading Act/ Comp
	Adult Led Activity: G. Reading/ 

G. Writing/ G. Talk
Obj: 
. INSET

PRIORITY 2

SB/KB – Sequencing Pictures from the story and writing captions to match
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	 Adult Led Activity: G. Reading/ 
G. Writing/ G. Talk

Obj: R40-60h; ELGi, ii, iii, iiii See also Y1 APP

Know that information can be retrieved from books and computers. 

Read and understand simple sentences. Use phonic knowledge to decode regular words and read them aloud accurately. Read some common irregular words.  Demonstrate understanding when talking with others about what they have read. 

Guided Reading – Yellow Text
	Adult Led Activity: G. Reading/ G. Writing/ G. Talk

Obj: Obj: R40-60e, f, h; ELGi, ii, iii, iiii

Know that information can be retrieved from books and computers. 

Read and understand simple sentences. Use phonic knowledge to decode regular words and read them aloud accurately. Read some common irregular words.  Demonstrate understanding when talking with others about what they have read. 

Guided Reading – Red Text
	Adult Led Activity: G. Reading/ 
G. Writing/ G. Talk

Obj: R30-50j, k, n, o, p

Shows interest in illustrations and print in books and print in the environment.

Recognises familiar words and signs such as own name and advertising logos. Knows information can be relayed in the form of print. Holds books the correct way up and turns pages. Knows that print carries meaning and, in English, is read from left to right and top to bottom.

Guided Reading – Dark Pink Text 
	Adult Led Activity: G. Reading/ G. Writing/ G. Talk

Obj: Obj: R40-60e, f, h; ELGi, ii, iii, iiii

Know that information can be retrieved from books and computers. 

Read and understand simple sentences. Use phonic knowledge to decode regular words and read them aloud accurately. Read some common irregular words.  Demonstrate understanding when talking with others about what they have read. 

Guided Reading – Red Text

	
	CT Observations/ Identified Focus Groups from AFL
	MA Hungry Caterpillars

CT/TA/TA
	Children: MA Elmers

CT/TA/TA
	Children: LA Rainbow Fish

CT/TA/TA
	Children: HA Gruffalos

CT/TA/TA Children: 

	11:30

	Carpet Session 4: CLL    

LA40-60a; ELGi, ii, iii; U40-60; ELGii

WALT: Listen to a story carefully and join in with repeated parts. Respond with relevant comments, questions and actions.

Share the cover together. Identify the Gruffalo. What does his name suggest? Why do the children think it is a made up name? Ask the children to describe the Gruffalo's appearance and encourage them to use words they will encounter in the text such as tusks, claws, knobbly knees, wart, orange eyes, prickles. 

Look at the blurb together and ask children why they think it is written in italics (explain this if they do not recognise its meaning.) Check the meaning of stroll and quick-thinking. Ask the children why the mouse looked good to the fox. Look at the first double page spread (pages 2-3) and ask the children to look at the expressions on the animals' faces to help them to answer the question. What does Fox want to do? What other creatures might prey on the mouse?  Ask each of the children to tell you one of the ways they can work out unfamiliar words. Ensure all the searchlights are mentioned and add any they have missed, model how to apply the strategy. Emphasise how useful the pictures will be in supporting their reading. Read the first four lines to the children, emphasising the rhymes. Ask the children what they notice about the words at the end of the lines. How might this help them when they are reading?  Ask chn to predict what they think might happen at various points – using the illustration as clues.  Talk about the story, how the characters are feeling at each point, how can you tell?  What words does the author use to show that the animals are frightened?  Encourage the chn to participate in the story by making facial expressions of the animals & suggesting different ways the different animals might sound when they speak. 
	Carpet Session 4: CLL    

Obj:R30-50f, i, n; ELGiii; W
WALT:  Understand the elements of stories: main character, seq of events and openings. Retells narratives in the correct seq, using language found in the story.

Ask the children to summarise what happened on the first few pages of The Gruffalo – emphasise that when we are talking about the story we are using past tense to say what happened. Ask the children which animal the mouse met first. How does he make Fox feel afraid of the Gruffalo? Which other creatures does the mouse meet and how does he trick them? Ask them to suggest a sentence to describe what happened at the beginning of the story.  Model writing sentence on the board, asking chn to help with spelling, finger spaces and capital letters & full stops. Discuss what a full stop is used for. Re-read sentence.
	Carpet Session 4: CLL    

Obj:R30-50f, i, n; ELGiii; W
WALT:  Understand the elements of stories: main character, seq of events and openings. Retells narratives in the correct seq, using language found in the story.

Remind the children of the writing they did yesterday describing what happened at the beginning of the story.  Show the children some pictures depicting events from the story using PPT, e.g. fox asking mouse where he is going.  What happened here?  Ask the children to tell you and model writing a sentence to describe it.  Give chn a picture from the story. Ask each child to hide their picture from their partner and describe what is happening in their picture to their partner before showing them the picture.  Work through the pictures in sequence and use them to retell the story in the chn’s own words. Model writing chn’s suggestions to go with each picture. Read captions through
	Carpet Session 4: CLL    

Obj:S30-50a,i; R40-60a; W40-60a, b, c, e, f, g, h, i
WALT:  identify the rhyming words in a rhyming pair. 
We are learning about rhyming today. Rhyming words are words that sound the same.  Read through The Gruffalo. Encourage chn to join in with the repeated refrains, pause at certain points to allow chn to say the rhyming word. E.g. ‘his favourite food is scrambled...’ And the children say ‘snake’. Repeat, this time asking the children to spot the rhyming words. 

There are lots of rhyming words hidden in the Gruffalo. Ask children to put on their spotting binoculars and to switch on their listening ears to find all the rhyming words. Children hold their hands up to their eyes as if looking through binoculars.  Praise and note children who easily spot the rhyming words. Allow children to call out and praise those who are correct. Encourage the quieter children to join in.  Watch video to finish.

	
	CT/TA
	CT/TA
	CT/TA
	CT/TA
	CT/TA

	11:50-12:00
	PSED/ Singing: 
Handwashing & Lunchtime

	1:00
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10
	Carpet Session 5:  Register and 

Wake & Shake – Take 10

	1:15


	Carpet Session 6:           

Obj: (W30-50a, b; 40-60a; ELGi, iii); (W30-50b, e; 40-60a; ELGi, iii) see also PSED MTP.

Introducing the PLC: Start by asking children what they think an insect is, focusing on any accurate facts that come up to help explain the facts, that insects have three parts to their body – head, thorax and abdomen, six legs, antennae to smell and feel their way around and wings to fly with. Show pictures of bugs throughout the world in books, magazines or the Poster, ‘Minibeasts’, and invite children to bring in any pictures or books on bugs they may have at home. Ask children to put their hands up if they have ever had an itchy insect bite, giving children the opportunity to share their stories, and prompt children by asking questions like; who has seen a spider in their house? Has anyone ever seen ants in their house, and why do you think they came in? Read a selection of bug-related picture books, talking about the pictures and what they think might happen next. 
Go on a minibeast walk. WALT: Develop an awareness of which minibeasts can be found in the school environment. AIA: Divide the walk into distinct stages which focus on a different type of habitat e.g. grassy area, hedgerow, stone pile, rotting logs and old wall. At each place stop and encourage chn to look for minibeasts, using the magnifiers to help them see tiny detail. Talk about searching at different levels, looking behind and under objects. Explain that many minibeasts prefer dark, damp environments and are camouflage. Encourage chn to lift bark away from old logs and to explore beneath leaves as well as on their surfaces. Discourage touching or collecting the minibeasts and explain that small animals can be easily damaged by handling and some, especially woodlice will quickly die if they are removed from their damp habitats. Ask chn from each group to record the findings using photographs which can later be uploaded for the children to label and add captions to. Key vocab: Insect, worm, slug, snail, woodlouse, spider, wings, leg, minibeast, habitat. 
	ICT Skills: E Safety 

Obj: UtW T30-50a; 40-60a, b; ELGi, ii

Resources: E-book online, “time to chat” questions, popular sites image slide, and then any further materials you need for the supporting activities.

Explain to the children that they are going to be thinking about the internet and start by asking them some simple show-of-hand questions: Who likes to use the computer? Who uses a computer at home? Who likes to play games on the computer? Who has been on the internet before? Who likes to play games on the internet? Who has an Xbox / Wii / Nintendo DS (or 3DS, DSi etc) / PSP / Playstation? What are their favourite websites and why do they like them? (Use our popular sites image list as a trigger)

Read the story of Smartie the

Penguin beforehand and ensure that you have the “time to chat” questions ready to read at the correct moments

CIA: Create a Smartie the Penguin poster using ICT – Purple Mash Create/Dazzle.
	Physical Development : FS

Obj:  (MH30-50a, d; 40-60a, c, d, ELGi, ii, iii; HSc30-50f; 40-60c, d, e,f; ELGi, ii; links with C&L U30-50c; 40-60a, d; PSED SCSA30-50d; 40-60b; ELGi, iii)
.

See separate planning sheet Val Sabin Gymnastics 4-5 Years B Reception Stretching and Curling Lesson 1. 
WALT: travel and balance with control when holding stretched or curled shapes, stop and start on a given signal and share space safely; show an awareness of contrasts in level; link two movements together. 

Lesson 1: Tracks 9, 29; Apparatus: benches, mats


	Carpet session 6: L&S

Recall all GPCs learned so far s/ a/ t/ p/ i/ n/ m/ d/ g/ o/ c/ k/ ck/ e/ u/ r/ h/ b/ f/ ff/ l/ ll/ ss/ j/ v/ w/ x/y/z/zz/qu / sh/ ch/ th/  TH/ ng using PPT.

Find any letter learnt so far, from a display, when given the sound.

Write each letter correctly when following a model.

Be able to blend and segment in order to read and spell (using magnetic letters) VC words ox, CVC words chip, shin, tang, thin, and silly words thip, jang.

AFL: Be able to spell the tricky words the, to, I, no, go.

	
	
	
	
	Adult Led Activity: French  

WALT: Say how old we are in French. Learn the French words for different parts of our face.
CT AIA: La Jolie Ronde: C’est moi – 

Lesson:

Round the circle: Bonjour Minou. Je m’appelle….

Introduce age: Q’uel age as-tu? J’ai quatre/cinq/six ans.

Make paper plate faces and introduce les yeux/ le nez/ la bouche

Round the circle: Au revoir/ A bientot Minou

TA: Outside Activities/ Observing/ Ind Readers

	1:45
	Adult Led Activity

Obj:

INSET

PRIORITY 2

NATIONAL CURRICULUM

CORE SUBJECTS
	Adult Led Activity

Obj: (W40-60a; ELGi)
CT:  After the walk, ask chn to describe the animals they saw, referring to colour, size, legs, wings or shell. Observe whether chn can sort plastic minibeasts using their chosen criteria as part of CIA. Talk to the chn about their own experiences of minibeasts. Ask them to think about recent events such as finding a spider in the bath! (PC30-50a, b; 40-60a; ELGi)
TA AIA: Observing/ Ind Readers 
	See MTP Spring 4 RE/ SEAL Plans:  

Obj: (MR 30-50c,d; 40-60a; ELG; SCSA 40-60b; MFB ELG work as part of a group/class – links with CLL LA 40-60a)
TA: AIA  Remind the children circle time skills:
Eyes to see, Ears to hear, Mouth to speak, Head to think, Hands in lap to concentrate.
Resources: Story of Squeak and Snappy p15
Circle Game – See also blue book for games & rounds.

· Children to stand in a circle. Each child to take a turn to say their name and stamp their foot three times.

· Ask one child to change places with another in the circle.
· Read “Squeak and Snappy” using puppets (stop at what went wrong) p15
	· 

	2:05
	Whole School Assembly
	

	2:20
	PLAYTIME

	2:30
	Adult Led Activity

Obj:

INSET

PRIORITY 2


	Adult Led Activity

Obj:

CT:  Continue as before play
TA AIA: Observing/ Ind Readers
	Adult Led Activity

Obj:

CT:  Continue as before play
TA AIA: Observing/ Ind Readers 
	EA& Music: FS
Obj: See EA&D MTP
CTAIA: Session 1: Pat-a-cake. WALT: To learn and remember a nursery rhyme using actions AIA: Learn the nursery rhyme ‘Pat-a-cake’ with hand actions. 
TA READERS
	Golden Time
ICT 
CLUB



	3:00 – 3:20
	Story and Hometime:.
The Gruffalo’s Child


	Story and Hometime: 
Non-fiction texts; variety of stories linked to the PLC – see examples in Planning for Learning through Minibeasts.
	Story and Hometime: 

	Story and Hometime: 


	Continuous/ Enhanced Provision – Classroom/ Central Learning Environment



	Malleable Act: 

[image: image5.wmf]
	EYFS: Make a monster out of clay. Use googly eyes, pipe cleaners, straws or beads to stick into the clay to decorate the monsters.
Y1: Encourage chn to write a simple description of the monster they have made e.g. He has …… and ……. using similar refrains as shared story.
	
	EYFS: Place a selection of plastic minibeasts, books and images that show a range of different minibeasts with different features, for example snails, butterflies, ants, ladybirds and spiders on the modelling area. Encourage the children to play with dough, to squeeze and flatten it with their hands, and explore the texture. Using a small piece of dough, show the children how to make different shapes to represent the different parts of a minibeast, such as rolling a ball for a head/body, making long thin shapes for legs and antennae, and making a snail shell by curling up a long thin piece of dough. Similarly, demonstrate how fingers and tools can be used to make impressions in the dough (icing nozzles are great for adding detail). (MH40-60g; ELGii links with EMM30-50j, k, l, m; 40-60c, d, e, g, h, i, j; ELGii)
Y1: Challenge Y1 children to make their very own newly invented dough minibeast, how about a ‘spifly’ or ‘caterbird’?

	Sand Act/ Tuff Spot: 

[image: image6.jpg]



	Write each letter of the alphabet (Upper/Lower case ) onto a variety of sized tubes. See photo on laptop. Ensure there are 2 of each vowel. Hide alphabet ping pongs into the sand.

EYFS: Can you be an alphabet detective and match each letter to its correct tube?

Y1: Can you be an alphabet and word detective and match each letter to its correct tube? What words can you make using the letter tubes? Which tubes would you need to use to make the names of the characters in our Gruffalo story.
	
	

	Water Act: 

[image: image7.wmf]
	Shredded/ Scrunched Paper:

EYFS: Use a selection of plastic minibeasts for sorting and counting activities. AIA: Start with a small group of minibeasts and model how to count these with the children; touching each in turn and moving it to the side. Progress to counting with touching but not moving. Provide numerals for LA/MA to use in recording the count of each set. (N30-50a, b,  c, d, e, f, h, j; 40-60e, g, h, I, j, k, n, o; ELGi, ii)
Y1: Encourage HA to use tables and graphs to record the amount of minibeasts in each set. Encourage HA chn to use the minibeasts for calculating e.g. throw 2 or 3 dice, collect the corresponding number o minibeasts and find out how many there are altogether by counting.

	[image: image8.png]


Number World Act:
	EYFS: Talk about the idea of being very small. What other things can the chn think of which are very small? Encourage them to make comparisons. Can you think or find something in the room which is about as big as a lady bird? CIA: LA: Provide children with a lady bird template – Can you find 5 things smaller than the ladybird? Record pictorially. MA: Provide children with a lady bird template – Can you find and sort items which are smaller and bigger than the ladybird? Record in a table. (SSM40-60d; ELGi)
Y1: Provide chn with up to 6 ladybird templates of different sizes and ask them  to order by length from shortest to longest. Measure using non standard units e.g. cubes and record.
	

	[image: image9.wmf]Music/ Listening Act:
	Build up a repertoire of Minibeast action rhymes and songs, including old favourites such as, ‘There’s a Worm at the Bottom of the Garden’; ‘Here is the Beehive’ and ‘The Ants Go Marching. Make up a set of actions for the children to perform with each song, for example, some using fine motor skills and others using larger or whole body movements. Record the songs on to a cassette or CD and place it in the listening area for the children to choose and play with freely. Look out for any new action ideas to share with the group.
EYFS: Use a variety of percussion instruments to produce sounds to which you can move like different minibeasts. E.g. Can you wriggle or slither to the sound of the tambourine? Can you flutter like a butterfly to the gentle triangle sounds? Can you scurry like a beetle to the sound of the maracas shaking? Can you leap like a grasshopper to the sound of a whistle? (BI30-50j; 40-60a; ELGii; EMM 40-60b; ELGii)
Y1: Model and encourage chn to record own songs using either written form or ICT technology. Adults demonstrate how to use pictorial notation to show which instruments to use as an accompaniment.

	Writing Act:

[image: image10.wmf]
	EYFS: Can you draw your own terrible creature Gruffalo using the writing frame?
Y1: Can you write a description of your terrible creature? E.g. He has a long wrinkly snout and sharp, pointed claws. His teeth are dripping with spit from his enormous jaws.  
	EYFS: Sequencing pictures from the story and writing captions to match with support.
Y1: with support - using pictures & words, draw own pictures to show the sequence the story.  Encourage chn to say what happened at the beginning, what happened next, what happened in the middle, at the end?  
	

	[image: image11.wmf]Construct

Act:
	EYFS: Can you make your own Gruffalo’s Child Jumping Jack? What will you use to decorate your character?
Y1: Chn to plan models first and write a list of equipment needed.
	

	[image: image12.wmf]Creative Act:
	Linked to creating art work for corridor: See examples of photos on memory stick.

· Create Gruffalo and other character masks using a wide variety of materials.
· Printing/ Roller painting trees/ leaves
· Collage large characters
· Individual collage Gruffalo characters.
· http://www.twinkl.co.uk/resources/story-books/the-gruffalo-story-primary-teaching-resources/the-gruffalo-story-primary-teaching-resources-display/2 
	Individual charcoal/ chalk observational drawings of The Gruffalo.
	

	ICT/ Book Act:


	EYFS: http://www.gruffalo.com/in-the-woods/?ReturnUrl=/ 
Y1: Can you remember how the Gruffalo is described in the story? (Knobbly knees, turned out toes and a poisonous wart at the end of his nose. How were his teeth, claws and back described? Can you create a picture of your version of the Gruffalo using a simple paint program?
	


	http://www.schooljotter.com/showpage.php?id=35529
http://www.purplemash.com/v2/#/themes/transport
http://www.iboard.co.uk/
http://www.topmarks.co.uk/Search.aspx?Subject=37

	Sml World/ Tuff spot Act:
	EYFS: Gruffalo Small World – See example photographs: In small groups acting out the story; different chn in each group playing the parts of the mouse, owl, fox, snake & gruffalo.
Y1: Set up large scale props outside to re-enact the story. A plank for a log, a blue cloth for the lake and stream, and boxes for rocks. Ensure ALL chn are drawing on language from the text when orally re-telling.
	See Example Photo: Encourage the chn to talk about the minibeast they found and observed on the walk. Model and encourage the use of prepositions as they recreate the walk by setting up a minibeast small world area. Key vocab: on the wall, under the stone, beneath the log, between the blades of grass. (S30-50a, f, h; 40-60a, d; ELGi; links with SS30-50c; 40-60c; ElGi)


	Home Corner/ Role Play
	LS Make a minibeast tree and investigation lab role play area. See also example photos on laptop. WALT: Work collaboratively, using a variety of materials, tools and techniques in building an imaginative area. AIA: Make space in the classroom where you want the area to be. Make a backdrop by covering the partitioning boards in green paper/ materials. Cut out a tree trunk shape from stiff card which will reach from floor to ceiling for children to paint. Mount it in the corner between the two partitioning boards. Support the chn in cutting out leaf shapes from green paper and add these to the tree. Next make a leafy curtain/ alternatively use camouflage material to cover the den frame. Show a group of chn how to make crepe paper twists to resemble dangling branches of a weeping willow tree/ vines. Place a picnic rug and accessories on the floor inside the area. Let chn cut paint their own minibeasts and stick them to the leaves, trunk and dangling branches. Details such as fringed grass/ paper flowers will give further ideas for creatures to include. Add books, writing frames, magnifying glass, bug collecting boxes etc to further enhance the area. (BI30-50g, i, j; 40-60e, f; ELGii; EMM ELGii)

RA to develop home corner. Plan and resource for opportunities for children to experience a wider range of cultures. Promote the Specific areas of Literacy/ Maths e.g. through the use of writing frame, telephone with key numbers to contact, calculating the cost of a simple shopping bill E.g Set up a Gruffalo Cafe - set up small tables and chairs, plastic teas sets and food, a till, and a cooking area. Invite the children to decorate the walls with pictures of trees, woodland animals, butterflies and birds. Make some picture menus together, including things that have been scrambled and roasted. Add a blackboard and chalk for writing up the dish of the day, and help the children to make a Gruffalo Cafe sign and open/closed signs. Include notepads and pencils for taking orders, old take-away menus, recipe books, and newspapers for customers to read while they wait.

	Outdoor Act:


	See Outdoor Play Plans: Week 1
· Create woodland minibeasts using natural material. Explain to the children that they are going to make their own woodland minibeasts from the found natural materials. If you have your own outdoor area, then the activity can be carried out outdoors, and the children can collect the materials for themselves. Otherwise, collect the materials beforehand and present these to the children to touch, explore and use. Encourage the children to fashion the different parts of their minibeast using the selection of materials. Large stones are ideal for bodies, leaves make perfect wings, and different lengths of twigs can be used for legs and antennae. Once the children’s creations are complete, photograph them and display them around the setting. MA: Start the design for the children by creating the body shape, then let them add the extra details themselves. HA: Give the children more difficult minibeasts to make, such as a multi-legged centipede or a snail with a patterned shell. LA: Encourage the children to make simple minibeasts using play dough or Plasticine. (EMM30-50j, k, l, m; 40-60c, d, e, g, h, i, j; ELGii)
· Use natural materials to create an ideal home for a minibeast: Provide pairs of children with a tray or plastic tub and explain that you would like them to make an ideal home setting for a minibeast (or set of minibeasts). Talk about the types of things that certain minibeasts might like, for example, ladybirds and caterpillars will love lots of leaves, while beetles will prefer stones or wood to hide under. Explore your outdoor setting and encourage the children to carefully select natural materials to add to their minibeast home. Once complete, invite the children to draw their own minibeasts, then cut them out and add them to their setting, placing them in the areas where they think the minibeasts would feel most at home in. Take photographs of the finished pieces before returning the materials back where they were found. (EMM30-50j, k, l, m; 40-60c, d, e, g, h, i, j; ELGii)


Key Chn – CT: KN, KB, SB, AT, HG, KS, MH, EM, NM, EH


                   LS: LT, SK, JH, FH, CF, OF, AF, CB, KGS


                   RA:SW, ZC, FGR,   MMc, HP, LTAFFE, AS, AA, CMc





AT LEAST 1 TIMED OBSERVATIONAL ASSESSMENT OF EACH KEY CHILD PER SCHOOL TERM.








