
	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Spring 4 2014
	PLC: What’s In Your Garden? Which marvellous minibeasts can you talk about?


	Prime Area: Communication and Language
	Specific Area Literacy

	Learning & Development Focus/Objective:

	Aspect
	Listening and Attention (LA)


	Understanding (U)
	Speaking (S)
	Reading (R)
	Writing (W)

	30-50 months:


	a) Listens to others one to one or in small groups, when conversation interests them.

b) Listens to stories with increasing attention and recall.

c) Joins in with repeated refrains and anticipates key events and phrases in rhymes and stories.

d) Focusing attention – still listen or do, but can shift own attention.

e) Is able to follow directions (if not intently focused on own choice of activity).
	a) Understands use of objects (e.g. “What do we use to cut things?’)

b) Shows understanding of prepositions such as ‘under’, ‘on top’, ‘behind’ by carrying out an action or selecting correct picture.

c)  Responds to simple instructions, e.g. to get or put away an object.

d) Beginning to understand ‘why’ and ‘how’ questions.
	a) Beginning to use more complex sentences to link thoughts (e.g. using and, because).

b) Can retell a simple past event in correct order (e.g. went down slide, hurt finger).

c) Uses talk to connect ideas, explain what is happening and anticipate what might happen next, recall and relive past experiences.

d) Questions why things happen and gives explanations. Asks e.g. who, what, when, how.

e) Uses a range of tenses (e.g. play, playing, will play, played).

f) Uses intonation, rhythm and phrasing to make the meaning clear to others.

g) Uses vocabulary focused on objects and people that are of particular importance to them.

h) Builds up vocabulary that reflects the breadth of their experiences.

i) Uses talk in pretending that objects stand for something else in play, e,g, ‘This box is my castle.’
	a) Enjoys rhyming and rhythmic activities.

b) Shows awareness of rhyme and alliteration.

c) Recognises rhythm in spoken words.

d) Listens to and joins in with stories and poems, one-to-one and also in small groups.

e) Joins in with repeated refrains and anticipates key events and Phrases in rhymes and stories.

f) Beginning to be aware of the way stories are structured.

g) Suggests how the story might end.

h) Listens to stories with increasing attention and recall.

i) Describes main story settings, events and principal characters.

j) Shows interest in illustrations and print in books and print in the environment.

k) Recognises familiar words and signs such as own name and advertising logos.

l) Looks at books independently.

m) Handles books carefully.

n) Knows information can be relayed in the form of print.

o) Holds books the correct way up and turns pages.

p) Knows that print carries meaning and, in English, is read from left to right and top to bottom.

	a) Sometimes gives meaning to marks as they draw and paint.

b) Ascribes meanings to marks that they see in different places.

	40-60+ months:


	a) Maintains attention, concentrates and sits quietly during appropriate activity.

b) Two-channelled attention – can listen and do for short span.

	a) Responds to instructions involving a two-part sequence.

b) Understands humour, e.g. nonsense rhymes, jokes.

c)  Able to follow a story without pictures or props.

d)  Listens and responds to ideas expressed by others in conversation or discussion.
	a) Extends vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words.

b) Uses language to imagine and recreate roles and experiences in play situations.

c) Links statements and sticks to a main theme or intention.

d) Uses talk to organise, sequence and clarify thinking, ideas, feelings and events.

e) Introduces a storyline or narrative into their play.
	a) Continues a rhyming string.

b) Hears and says the initial sound in words.

c) Can segment the sounds in simple words and blend them together and knows which letters represent some of them.

d) Links sounds to letters, naming and sounding the letters of the alphabet.

e) Begins to read words and simple sentences.

f) Uses vocabulary and forms of speech that are increasingly influenced by their experiences of books.

g) Enjoys an increasing range of books.

h) Knows that information can be retrieved from books and computers.

	a) Gives meaning to marks they make as they draw, write and paint.

b) Begins to break the flow of speech into words.

c) Continues a rhyming string.

d) Hears and says the initial sound in words.

e) Can segment the sounds in simple words and blend them together.

f) Links sounds to letters, naming and sounding the letters of the alphabet.

g) Uses some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence.

h) Writes own name and other things such as labels, captions.

i) Attempts to write short sentences in meaningful contexts.

	Early Learning Goal


	Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what others say and respond appropriately, while engaged in another activity.
	Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events.
	Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events.
	Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with others about what they have read.

	Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible.

	Resources/ Links:

	· Role Play: Minibeast Investigation Lab and Tree Role Play area- see supporting photographs and EA&D MTP.
· Interactive Displays: Display photographs taken on the minibeast walk. Support the chn to compose suitable captions in the writing area as well as enable them to engage in opportunities to talk about their experiences when they share the photographs with visitors/parents etc. Include examples of the journey sticks created.
· Collect a range of different non-fiction books on minibeasts. Look at the books with the children explaining that non-fiction books contain information or facts about the subject, in this case minibeasts. Support the children as they are looking at the books pointing out and discussing features which are common to these books. Do the books have contents and index pages? Do the images tend to be photographic or drawn? Compare these to some of the children’s fiction books. Which group of books tell a story’? Can the children sort a selection of books into non-fiction and fiction?

	

	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	24.2.2014
Which minibeasts can we find in our school garden?
	Focus Text for CLL: Fiction - Using The Gruffalo by Julia Donaldson and The Gruffalo’s Child, chn will listen to stories with increasing attention and recall; describe main story settings, events and principal characters; begin to be aware of the way stories are structured; suggest how a story might end and answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events.

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· Gruffalo Small world area.

· http://eyfs.info/forums/topic/21978-the-gruffalo/ 

· http://www.twinkl.co.uk/resources/story-resources/story-books/the-gruffalo-story-primary-teaching-resources 

· http://www.earlylearninghq.org.uk/stories/the-gruffalo/ 

· http://www.tes.co.uk/article.aspx?storyCode=6080988 

· http://earlyyearsresource.blogspot.co.uk/2012/11/gruffalo-lesson-plan-rhyming.html 

· http://earlyyearsresource.blogspot.co.uk/2012/11/its-all-gone-bit-gruffalo.html 

· Treasure Hunt: http://www.tes.co.uk/teaching-resource/The-Gruffalo-6072964 

· Make journey sticks to record the minibeast walk. Ask adults accompanying chn on the walk to stop at various stages and choose a memento to attach to the card strips e.g. a piece of grass from the footpath; a tiny white flower from the bush; a piece of bark from a log and so on.  Ensure chn do not collect living creatures and are reminded about the need to wash hands carefully. Afterwards, use the journey sticks as a focus for discussion, describing the walk and placing events in sequence. (R30-50f, h, i; S30-50b, c, h; 40-60c, d; ELGi, ii)
· Encourage the chn to talk about the minibeast they found and observed on the walk. Model and encourage the use of prepositions as they recreate the walk by setting up a minibeast small world area. Key vocab: on the wall, under the stone, beneath the log, between the blades of grass. (S30-50a, f, h; 40-60a, d; ELGi; links with SS30-50c; 40-60c; ElGi)
· Encourage recognition of sounds by playing  a game of ‘I Spy’ or ‘Minibeast Phoneme game’, referring to minibeasts seen on the walk e.g. I spied, with my little eye, a minibeast beginning with c or a minibeast ending with ‘er’ for chn working at phase 3 and beyond. (R40-60b, c, d)
· Act out a fun action rhyme to discover where minibeasts live: Read the rhyme ‘Above and below’. As you read each verse, introduce simple actions, and then invite the children to copy you as you recite the poem a second time. Actions could include: ‘Beneath my feet’ (look down and step on the spot), ‘Around my feet’ (look down and move head from side to side), ‘Above my head’ (look up) and ‘Beside my head’ (lean back and look to the side). Provide the children with some paper and colouring pencils and invite them to draw their favourite minibeast from the rhyme. Then ask them to cut out their minibeast and place it in the correct area on your prepared display. MA: Invite the children to choose a minibeast and then attach it with Blu-Tack in different areas on the display. Encourage the children to call out when it is in the correct location. HA: Ask the children to draw a picture of themselves and add the minibeasts from the poem around their drawing. LA: Play hiding and and finding plastic worms with the children in the sand tray.  (LA30-50a, c; ELGi, ii; R30-50a, d, e; links with MR30-50c; SCSA30-50e; ELii and EA&D EMM30-50b; 40-60a, b; ELGi)
	Strips of card 3 x 10 cm with double sided tape down the centre.
Resources for creating small world area.

‘Above and below’ activity sheet; pre-prepared picture display with areas for soil, stones, plants and sky; paper; colouring pencils; child scissors.
	

	3.3.2014
How do minibeasts move?
	Focus Text for CLL: Fiction - Using We’re Going on a Bear Hunt, chn will listen to stories with increasing attention and recall; describe main story settings, events and principal characters; begin to be aware of the way stories are structured; suggest how a story might end and answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. Using a variety of texts, chn will read books about food & compare fiction & factual texts. Relate to own experience with vegs. Make seed packets & find out how plants stay healthy. Discuss a series of changes including tadpoles, caterpillars, popcorn & babies walking. Write explanations.
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· Gruffalo Small world area.

· Share the images of insects and videos if possible. As a group, encourage the children to discuss how different insects move. Do they walk, fly, scuttle? Next, encourage the children to think of adjectives to add to their descriptions, such as ‘an ant scuttles quickly’ or ‘a butterfly flies gracefully’. Next, ask the children to try moving about the room like a particular insect. Call out the children’s descriptions in turn (graceful butterfly) and invite the children to become that insect. (S40-60a, d; ELGi)
· Learn a variety of songs and rhymes linked to minibeasts. See Printed books and http://www.bigeyedowl.co.uk/show_songs.php?t=14 and http://www.songsforlearningandfun.com/early-years/early-years-collection/minibeasts . Sing and learn actions to the traditional rhyme: Underneath a stone where the soil was firm (One hand makes a fist to form the Stone) I found a wiggly, wiggly worm. (Tip the fist to reveal a wiggling finger from the other hand) “Good morning,” I said, and “How are you today?” (Talk to wriggling finger) But the wiggly worm just wiggled away. (Finger wriggles behind back) (LA30-50a, c; R30-50a, d, e; links with MR30-50c; SCSA30-50e; ELii and EA&D EMM30-50b; 40-60a, b; ELGi)
· Talk about the words ‘wiggly worm’. They both begin with the same sound. Can the chn identify the phoneme? Model other alliterative minibeast pairs e.g. slithering slugs, snoozing snails and colourful caterpillars. In each case ask chn to identify the initial phonemes being used. Invite chn to suggest their own alliterative examples for other minibeasts. Encourage them to write these onto variety of minibeast templates in the writing area. (R40-60b, c, d; W40-60d, e, f, g, h; ELGi)
	Variety of minibeast songs and rhymes

Minibeast writing templates
	

	10.3.2014
Do minibeasts make a noise?
	Focus Text for CLL: Fiction - Using The Very Busy Spider, chn will listen to stories with increasing attention and recall; describe main story settings, events and principal characters; begin to be aware of the way stories are structured; suggest how a story might end and answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. Using a variety of texts, chn will read books about food & compare fiction & factual texts. Relate to own experience with vegs. Make seed packets & find out how plants stay healthy. Discuss a series of changes including tadpoles, caterpillars, popcorn & babies walking. Write explanations.
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· Make a simple bee shaped finger puppet by fixing a cut out bee to a paper band. Introduce your finger puppet as a bee who likes to collect objects beginning with the sound b. Encourage the chn to identify familiar objects from around the environment/ animals/ objects at home that the bee might want to collect. Invite chn to record their ideas with drawings, each of which can be cut out and stuck to a small bee shaped silhouette for display. Repeat with c for caterpillar, s for slug and use as an opportunity to model correct letter formation for these graphemes. (R40-60b, c, d; W40-60d, e, f, g, h; ELGi)
· Explain that we describe the noise a bee makes as a hum or a buzz. What other words can we think of to describe animal sounds?  Make a collection of these onto minibeast shaped templates. (S30-50a, f, h; 40-60a, d; ELGi)
· Ants in my pants! As a fun, warm-up activity, perform the action rhyme ‘Ants in my pants’ together. Once the children are familiar with the actions, speed up the verses each time you say the rhyme, until it becomes so fast that it is almost impossible to keep up! Then, drop to the floor exhausted and relax (although be prepared that the children will probably want to do it again a few minutes later). (R30-50e; S40-60b; LA ELGi, ii)
	Bee/ caterpillar finger puppets

Ants in my pants!’ rhyme; paper; pencil; 1-6 dice; felt-tipped pens.
	

	17.3.2014
Which minibeasts flutter and fly?
	Focus Text for CLL: Non-Fiction - Using The Very Hungry Caterpillar, chn will listen to stories with increasing attention and recall; describe main story settings, events and principal characters; begin to be aware of the way stories are structured; suggest how a story might end and answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. Using a variety of texts, chn will read books about food & compare fiction & factual texts. Relate to own experience with vegs. Make seed packets & find out how plants stay healthy. Discuss a series of changes including tadpoles, caterpillars, popcorn & babies walking. Write explanations.
Continuous Enhanced Provision:
· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· Sing together the following traditional action song to the tune of twinkle, twinkle little star. Say the words slowly and distinctly enjoying the sounds they make. Little Arabella Miller, ((Hold one arm straight and start to wriggle the forefinger from the other hand slowly up it) Found a woolly caterpillar, (Continue the wiggling) First she put it on her mother, then upon her baby brother. They said “Arabella Miller, Take away that caterpillar!” (Adopt a cross voice and pretend to brush the caterpillar off the outstretched arms. (LA30-50a, c; ELGi, ii; R30-50a, d, e; links with MR30-50c; SCSA30-50e; ELii and EA&D EMM30-50b; 40-60a, b; ELGi)
· WALT: Write own names; forming letters correctly. AIA: Provide chn with as many pre-cut paper circles as there are letters in their name. Model how to arrange the circles to make a caterpillar; leave the first circle for the caterpillar’s head and child’s initial; subsequent letters are written on each of the following circles. Encourage chn to write independently and to decorate their finished caterpillars with paint or collage patterns; adding short pipe cleaners for legs. Make a display of name caterpillars. (W40-60h, i; ELGiii)
	Variety of minibeast songs and rhymes

Pre-cut paper circles
	

	24.3.2014
Why do spiders weave and spin webs?
	Focus Text for CLL: Non-Fiction - Using The Very Hungry Caterpillar, chn will listen to stories with increasing attention and recall; describe main story settings, events and principal characters; begin to be aware of the way stories are structured; suggest how a story might end and answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. Using a variety of texts, chn will read books about food & compare fiction & factual texts. Relate to own experience with vegs. Make seed packets & find out how plants stay healthy. Discuss a series of changes including tadpoles, caterpillars, popcorn & babies walking. Write explanations.
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

·  Enjoy rhymes which have a spider connection e.g. ‘Incy Wincy Spider,’ ‘Little Miss Muffet’. Encourage joining in with actions or acting these out using appropriate resources in small world area. (S40-60e; ELGiii; LA30-50a, c; ELGi, ii; R30-50a, d, e; links with MR30-50c; SCSA30-50e; ELii and EA&D EMM30-50b; 40-60a, b; ELGi; BI30-50g, h, I; 40-60d, e, f; ELGii)
· Tell chn stories of Anancy as part of hometime routines. Explain that these are folk tales from the Caribbean about a cunning and lively character who likes to play tricks and is known as the spider man because he is able to change from man to spider and back again. (LA30-50b; 40-60a; ELGi, ii, iii; R30-50d, f, g, h, i, j, l, n, p; 40-60e, f, g; ELGiiii)
	Variety of minibeast songs and rhymes

Anancy Stories


	

	31.3.2014
Which minibeast will you come as to our Ugly Bug Ball?

	Focus Text for CLL: Non-Fiction - Using The Very Hungry Caterpillar, chn will listen to stories with increasing attention and recall; describe main story settings, events and principal characters; begin to be aware of the way stories are structured; suggest how a story might end and answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. Using a variety of texts, chn will read books about food & compare fiction & factual texts. Relate to own experience with vegs. Make seed packets & find out how plants stay healthy. Discuss a series of changes including tadpoles, caterpillars, popcorn & babies walking. Write explanations.
· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· Show the chn some pictures of minibeasts and tell them their names: dragonfly, woodlouse, house fly. Can chn think how these creatures came by their names? Show some less common examples, e.g. Amazonian Butterflies or exotic beetles and ask chn to work in the Minibeast Investigation Lab to make up their own names for them. (LA40-60a, ELGi, iii; S40-60a, b, c, d, e; ELGi, ii, iii; links with EAD BI30-50g, h, I; 40-60d, e, f; ELGii)
· Explain to the chn that they are going to invite friends and families to join them for a special event. They will be enjoying minibeast activities together and showing some of the work they have been doing. Encourage chn to think about some of the activities they have enjoyed doing throughout the PLC. Which do they think their families and friends might like to try?  Encourage chn to design and make posters to advertise the event and discuss the information people  might need – date, time, place etc. Invite them to add their own minibeast illustrations to the poster designs. (R40-60b, c, d; W40-60d, e, f, g, h; ELGi, ii, iiii)
Activity Ideas for the Ugly Bug Ball – See also Planning for Learning through Minibeasts Book Page 20-21
· Minibeast trail
· Camouflage Treasure Hunt

· Book sharing – Fiction and non fiction books linked to PLC e.g. The Very Hungry Caterpillar Puppet Show.

· Create a minibeast hat/ mask

· Refreshments e.. ladybird treats, sandwich caterpillars and cheese pastry snails.
	Resources for Ugly Bug Ball.
	

	7.4.2014
EASTER

&

ASSESSMENT
	Focus Text for CLL: Fiction - Using the animated tale Phoenix Reborn, chn will tell the story stressing the structure. Chn re-tell the story using descriptive writing & phonics to help with spellings. Look at Easter verses & discuss symbols of new life. Make Easter cards with greetings.
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions
· There is a sustained focus on WRITING this week, enabling assessment of children’s writing skills. Chn write the story of the Phoenix, and also write Easter Cards. Both are pre-illustrated to enable a real focus on handwriting, story-sequencing and legibility.

http://education.scholastic.co.uk/search/search?age_type=&log=t&now=query&search%5Bquery%5D=Easter&search%5Bsection_id%5D=21882
 
	
	


