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	 writing 10EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Spring 3
	PLC: Take One Picture- Pierre-Auguste Renoir:'The Umbrellas'

        Water, water everywhere!!!!


	Specific Area: Understanding the World

	Learning & Development Focus/Objective:

	Aspect
	People and communities (PC)
	The world (W)
	Technology (T)

	30-50 months:


	a) Shows interest in the lives of people who are familiar to them.

b) Remembers and talks about significant events in their own experience.

c) Recognises and describes special times or events for family or friends.

d) Shows interest in different occupations and ways of life.

e) Knows some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family.

	a) Comments and asks questions about aspects of their familiar world such as the place where they live or the natural world.

b) Can talk about some of the things they have observed such as plants, animals, natural and found objects.

c) Talks about why things happen and how things work.

d) Developing an understanding of growth, decay and changes over time.

e) Shows care and concern for living things and the environment.
	a) Knows how to operate simple equipment, e.g. turns on CD player and uses remote control.

b) Shows an interest in technological toys with knobs or pulleys, or real objects such as cameras or mobile phones.

c) Shows skill in making toys work by pressing parts or lifting flaps to achieve effects such as sound, movements or new images.

d) Knows that information can be retrieved from computers

	40-60+ months:


	a) Enjoys joining in with family customs and routines.

	a) Looks closely at similarities, differences, patterns and change.
	a) Completes a simple program on a computer.

b) Uses ICT hardware to interact with age-appropriate computer software.

	Early Learning Goal


	Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions.

	Children know about similarities and differences in relation to places, objects, materials and living things. They talk about the features of their own immediate environment and how environments might vary from one another. They make observations of animals and plants and explain why some things occur, and talk about changes.

	Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes.

	Resources/ Links:

	ICT Skills SoW
· See separate planning sheet




	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	
	Making links

• Making links and noticing patterns in their experience

• Making predictions

• Testing their ideas

• Developing ideas of grouping, sequences, cause and effect
	
	

	
	Choosing ways to do things

• Planning, making decisions about how to approach a task,  

   solve a problem and reach a goal

• Checking how well their activities are going

• Changing strategy as needed 

· Reviewing how well the approach worked
	
	

	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	LC1

7.1.2013

What kind of clothes do we need to wear when it rains?
	· Make weather wheels. AIA: At the beginning of the session, go outside and look at any puddles. Draw around them using chalk. Talk about what might happen if the sun comes out. Sing ‘Incy Wincy Spider’ Help chn to think about the third line. Draw a simple illustration of the water cycle (See planning for play book – all about water pp 9) Provide each child with card circle divided into 4 segments. Ask them to copy or draw a weather symbol in each space – rain, clouds, snow, sun. Help them to attach the pre-cut card circle with a split pin and use their weather wheel to show today’s weather.  Return to the outside area to explore the puddles again. Have they changed in size or shape as the children predicted? Key vocab: Puddles, clouds, rain, sunshine, dry up, evaporate. (W30-50b; 40-60a; ELGi, iii)
· Help the chn to make some coloured ice cubes using food colouring. How long does it take for the water to change into ice? Introduce words to describe this change: ‘liquid, solid, freezing’ etc. Put the ice in the water tray. Ask chn to describe how it feels. Leave some ice for chn to observe as it thaws at room temperature. Put some ice in warm water. Which thaws quickest? (W30-50a, c; 40-60a; ELGi)

	A wet day; chalk; each child will need 2 circles cut from white card, one with a quarter segment removed; pencils; crayons; split pins; weather symbols see PSED MTP
Food colouring, various shaped ice trays.
	

	LC2

14.1.2013
How do we use water?
	· Make a display of old artefacts and pictures of how water was used for washing in the past. Display the giant washing machine picture (See C&L MTP). Ask each child to paint and cut out an item of clothing to peg on a giant washing line for the launderette role play area. Cut the bubble prints (See EA&D MTP) into big circles, laminate them and hang them up like giant bubbles around the room and on windows.
· Talk about washing clothes in the past when there were no washing machines. Look at washboards and mangles. Use a ‘then and now’ writing frame to help chn consolidate their ideas. (See planning for play book – all about water pp 11) (PC30-50a, b; 40-60a; ELGi)

· Make jelly with the chn. Talk about all the changes jelly goes through – solid, liquid, solid. AIA: Look at/feel jelly in the packet - model descriptive vocabulary - bendy, squashy, solid. Melt cubes of jelly in hot water - (Ensure children do not touch) - watch as they get smaller - children to talk about what is happening, the changes in the colour of the water, the size of the pieces of jelly. What can they see? What can they smell? Model word 'melting'. Let them stir the jelly to experience the feel. Encourage children to say where to put the jelly to help it set. Look at it as it sets - use vocabulary - runny, wobbly, hard, solid. Use different colours/flavours, add essences (strawberry jelly with lemon essence...) with each group. Compare as a class. Play blindfold games - children to identify by smell & taste, guess the colour (Is the strawberry jelly red in colour?) (W30-50b; 40-60a; ELGi, iii)
· Encourage chn to observe changes to dried food such as pasta, rice and peas when hot water is added. Weigh food before and after cooking. Talk about what happens to the weight of different foods. (W30-50 a, c; 40-60a; ELGi)
	Area in the  room for display
Washboard and mangle – images

Jelly - cubes/ powder in different flavours, colourings, essences
	Does the child watch as jelly is being made? 

Can the child talk about the changes in the jelly?


	LC3

21.1.2013
Who needs water to stay alive?
	· Display a map of the world and show how much is covered in water, in other words coloured blue (70 per cent) Around the map pin up photographs of where water is found – rivers, lakes and sea. Make a display of things that hold water such as buckets, jugs, bottles, watering cans etc.. Encourage chn to contribute ideas. In the centre of a large board write, ‘My favourite drink is…… Help chn to choose their favourite drink and make a pictogram using real packaging labels.
· Talk to the chn about how plants need water to grow. Plant two pots of seeds. Water one carefully each day. leave one completely dry. Help chn to record the results of the investigation. (W30-50a, b, c; 40-60a; ELGi, iii)
· Help chn to cut off carrot tops and put in shallow trays. Water regularly and watch the growth. Ask chn to make concertina books to record the changes they observe. (W30-50b; ELGiii)
· Look at pictures of chn carrying water in developing countries. How does water come to our homes? Talk about reservoirs, underground pipes and taps. Let the chn expl.ore moving water from one container to another in the water tray. (W30-50a, b, c; ELGii, iii)
· Listen to range of water sounds. Use ICT sound clips to listen to a range of sounds that water can make e.g. tap dripping/running, washing up, rain falling, waves crashing. 

· Children describe sounds & where they think they would hear them. Play listening game -how many sounds can you identify? MA/HA: Draw pictures to represent each sound (T40-60a, b; ELGi, ii)
	Map of the world. Images of rivers, lakes etc…
Plant pot and seeds
	

	LC4

28.1.2013
Which animals live in water?
	· Create a display containing the fish tank and make a collection of books about fish and other water creatures. Arrange the chn’s model fish tanks (see EA&D MTP) around the table and suspend some from the ceiling. Take photographs of the chn using the small world undersea area and display them in an area for parents to see.
· Talk about salt water and fresh water, sea and river life. Help chn record on a chart the variety of creatures found in different types of water. Using ICT, help chn to find out more about pond life using http://www.sebastianswan.org.uk/ (W30-50a, b; 40-60a; ELGi, ii, iii; T40-60a, b; ELGi, ii)
· Using a whole fish, e.g. mackerel or trout from a supermarket, allow chn time to explore it using their senses and observe it with a magnifying glass. Can they draw the fish? Cook the fish and encourage children to try a taste! (W30-50b; ELGiii)
· Place the animals on one side of the water tray and put the modelling materials on a nearby table for the children to access. Explain to the children that the animals need to cross the river, but they can’t swim and there is no bridge. Invite the children to suggest ideas. How can they help the animals to cross the river? Is there anything they can make to help them? Prompt the children to look at the different materials and use them to make a boat or raft that will float on the water and help the animals cross the river.  Encourage the children to test their boats on the water: Did it float or sink? Why did it sink? Encourage the children to make alterations/modifications to their boats – or to completely re-design them! Discuss how to do this: How could you change your boat? What can you do to stop it sinking? What would happen if you put more animals on your boat?  Use the activity sheet, ‘Will it float?’ to help them record and organise their thoughts about floating and sinking. (W30-50b; ELGiii)
	Display area, possibly buy a gold fish
Supermarket bought fish

A selection of small world animals; a selection of different materials to use to make rafts (wood, twigs, lollipop sticks, plastic straws, pebbles, feathers, fabric, dough, modelling clay, paper and so on); a water tray.


	Look, listen and note
Are the children aware of the terms ‘float’ and ‘sink’? Can they explain the properties of different materials that affect their ability to float?
Effective practice
Provide opportunities for the children to investigate whether materials/objects float or sink. Use the activity sheet, ‘Will it float?’ to record children’s ideas. Model using language related to floating and sinking when playing with water resources.



	LC5

4.2.2013
How can we travel on water?
	· Make a watery background using stripes of blue and gradually add white to change the tones. Stick the shape boats in the foreground. Mount the boat prints and create a border of tiles around the display. Make a display in the water tray of all the wooden boats the children have built. Help chn to use IT skills to produce labels for their work.
· Make a collection of items that will either float or sink in water. Ask the chn to work with a learning partner to investigate and sort the objects. Can chn predict which items will float and why? Can chn find four things that sink and say why they sink? (W30-50b; ELGiii)
· Make boats. Help chn to investigate which containers work well as boats. Try out plastic bowls, polystyrene trays, paper plates, coconut halves, grapefruit halves, empty boxes etc. Which one float and which ones don’t? (W30-50a, b, c; ELGiii)
· Explore history of boats: Share a range of books about boats and ships - what do you know about boats? Children to look at the range of photos and talk about whether the boats they see are old or modern, giving reasons. Sort the photos. 

· Discuss the functions of boats and what powers them e.g. canoe, sailing boat, ocean liner, steam boat, canal boats (horse drawn). Look at some models and pictures of boats. Discuss the differences between modern and old ones. Create a time line using photographs, pictures or models. LA: Limit the number of examples and make sure they are distinctly old or new. MA/HA: Children to recreate the time line independently as a follow up activity. (P30-50a, b; 40-60a; ELGi)
	Collection of items that float or sink
Variety of containers including: plastic bowls, polystyrene trays, paper plates, coconut halves, grapefruit halves, empty boxes etc
	Can the child sort pictures of old and new boats? 

Can the child describe some differences between old and new boats?


	LC6

11.2.2013
How do we work and play with water?
	· Help chn to look at their reflections in a still bowl of water. What happens if the water surface is disturbed? (W30-50b; 40-60a; ELGi, iii)
· Experiment with dissolving solids in water. Try adding salt, sugar, flour and rice to cold and hot water. Encourage the chn to predict the outcome and then test their ideas. (W30-50a, b, c; 40-60a; ELGi, iii)
· Ask chn to draw a line in black washable felt pen on a small piece of blotting paper. Hold this in a shallow tray of water so that the ink doesn’t touch the water. Watch the paper absorb the water. the colours in the black dye should separate out into a rainbow and stretch up the paper. Experiment using other coloured pens. (W30-50a, c; 40-60a; ELGi)
· Ice balloons – AIA: Put the same amount of water into two balloons.  Children to observe and feel each balloon.  Ask the children what will happen if one of the balloons is put into a freezer.  Record the children's predictions (an adult can scribe the responses for less mature children). When the balloon is completely frozen compare and talk about the two (the children should notice the frozen balloon is much larger). Put the ice balloon into an empty  water tank and remove the "skin". Observe and feel the ice. Discuss. Ask the children what the ice balloon will look like in the morning. Record responses again. Next day ask the children where the balloon has gone. What is the liquid in the bottom of the tank? Explore what happens to an ice balloon if it is put into water. Add food colouring to the water in the balloon before it is frozen, observe patterns in the water as the ice balloon melts. LA: Adult supplies appropriate vocabulary and scribes or tape records. MA/HA: Children to write down their predictions. Using different sized balloons to investigate melting times. Use different liquids e.g. olive oil, milk. (W30-50b; 40-60a; ELGi, iii)
	Salt, sugar, flour and rice
Black washable felt pen; small pieces of blotting paper

balloons, water tank, callipers or string to measure balloons, access to a freezer, writing materials
	Does the child show interest and play with the balloons? 

Does the child try out his/her ideas, e.g. using different size balloons, or putting ice balloon in warm water/cold water to see what would happen?



