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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Autumn 1
	PLC: Magical Me! What makes each of us similar and different?




	Specific Area: Understanding the World

	Learning & Development Focus/Objective:

	Aspect
	People and communities (PC)
	The world (W)
	Technology (T)

	30-50 months:


	a) Shows interest in the lives of people who are familiar to them.

b) Remembers and talks about significant events in their own experience.

c) Recognises and describes special times or events for family or friends.

d) Shows interest in different occupations and ways of life.

e) Knows some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family.

	a) Comments and asks questions about aspects of their familiar world such as the place where they live or the natural world.

b) Can talk about some of the things they have observed such as plants, animals, natural and found objects.

c) Talks about why things happen and how things work.

d) Developing an understanding of growth, decay and changes over time.

e) Shows care and concern for living things and the environment.
	a) Knows how to operate simple equipment e.g. turns on CD player and uses remote control.

b) Shows an interest in technological toys with knobs or pulleys, or real objects such as cameras or mobile phones.

c) Shows skill in making toys work by pressing parts or lifting flaps to achieve effects such as sound, movements or new images.

d) Knows that information can be retrieved from computers

	40-60+ months:


	a) Enjoys joining in with family customs and routines.

	a) Looks closely at similarities, differences, patterns and change.
	a) Completes a simple program on a computer.

b) Uses ICT hardware to interact with age-appropriate computer software.

	Early Learning Goal


	Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions.

	Children know about similarities and differences in relation to places, objects, materials and living things. They talk about the features of their own immediate environment and how environments might vary from one another. They make observations of animals and plants and explain why some things occur, and talk about changes.

	Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes.

	Resources/ Links:

	ICT Skills SoW
· See separate planning sheet




	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	3.9.2012

(3 days)

Who lives in my house?
	· Ask chn to share with the class what they do with their families when they get home from school or at weekends? Bake cakes, do homework, read books, do puzzles, ride scooters or bikes, play computer games, watch TV. Make a list of chn’s favourite pastimes on t/b. Chn draw a picture of their favourite pastime and who they do this with. (PC 30-50a,b,c; 40-60a  PC ELG)
· Complete a simple family tree template: Share some photographs of my family with the class and discuss the relationship of each. If chn have bought in their own family photos from home ask them to share with the rest of the group. Read Peepo! to the children and talk about how life may have been different for older family members when they were children. If possible, invite parents and grandparents into the setting to talk about their childhood. Show the children a completed example of the ‘My family tree’ activity sheet and explain how the boxes link up. Give each child a copy of the activity sheet and ask them to draw members of their own families in the boxes, then colour and decorate the tree. LA: Let the children draw pictures of family members on squares of paper. Help them to sort the pictures on to the activity sheet. MA: Encourage the children to draw a simple timeline showing what family members may have looked like as a child, now, and when they are older. (PC 30-50a,b,e, ELG)
· Display interactive poster and use spotlight tool to draw attention to specific images. Explore the images of the Asian and Oriental extended families. Talk about how large families often share a house or live nearby so that they can help each other. Establish where the children’s family members live and look at a map when talking about long distances. Be sensitive to individual circumstances, for example, those who live with one parent and visit another.

· Look for similarities and differences between poster family members, such as facial features and skin colour. Consider how some children look like one or both of their parents. Sensitively answer questions about mixed-race families if they arise. (PC 30-50a, e; W 40-60a)
	Video of Peepo! Read by Allan Ahlberg; selection of family photos; ‘My family tree’ activity sheet.


	Look, listen and note

Observe and talk alongside the children. Do they show an interest in talking about their family members? Are they beginning to show an awareness of time and the differences in age between themselves and family members? Do they retell stories that show an awareness of past and present?

Next steps

Support the concept of past and present through stories and books, both new and those that the children are familiar with.

	10.9.2012

What are the different parts of our body called?
	· Draw around a child. Label different parts of the body. ALA: Introduce the activity with a quick game of ‘Point to your… in order to assess which body part names chn are already familiar with. Explain that they are going to make a grp poster to learn the names for parts of the body. Show the chn some of the labels. Can anyone recognise any of the words? What sounds do the words begin with? Draw around one of the chn in the group and ask ind to help you add the labels onto the poster in the appropriate places. Key vocab: Eye, ear, mouth, nose, head, arm, neck, elbow, hand, shoulder, tummy/stomach, waist, knee, foot, finger, toe. Words to be used will be differentiated for each group. (W 30-50b, 40-60a, ELG)
· Create a skeleton using a selection of different resources. Re-read Funnybones to the children. Talk about skeletons and what would happen if we didn’t have one. Do animals need a skeleton? Show the children a model or a picture of a human skeleton. Can they feel their bones? Look at an X-ray and talk about what it shows. Provide the children with a range of materials and discuss how these could be used to create a skeleton on a sheet of black paper. Encourage them to look at different ways to join the ‘bones’ together. Suggest that they draw their skeleton first so that they can remember where to put the ‘bones’. LA: Let the children use pasta tubes as the bones and stick them on to black paper. MA: Encourage the children to look carefully at the model skeleton and use the correct number of bones on their skeleton. (PC ELG, W 30-50b, 40-60a links with EMM 30-50j, m; 40-60f, I,j)
· To reinforce names of body parts make jointed people from card pieces with brass fasteners for the joints. (W 30-50b, 40-60a, ELG; PC ELG;  links with EMM 30-50j, m; 40-60f, I,j)
· Talk about all the different actions that we can do with our bodies. Invite chn to demonstrate some of the actions. Model how to use a digital camera to take photos of each other performing an action. Encourage them to be inventive and think about different parts of their body. Download the photos on the computer and print out. Invite chn to write a caption explaining what they are doing, for example, ‘I can jump’ or ‘I can balance a pencil on my finger’. (T 30-50a; ELG)
	Large plain paper, thick black wax crayons, labels of body parts.
Funnybones by Allan and Janet Ahlberg (Puffin Books); model or picture of a human skeleton; X-ray; pasta tubes; spaghetti; used matchsticks; cotton reels; straws; wool; string; glue; black paper
Digital camera; computer; printer.


	

	17.9.2012
What can we use our hands and sense of touch for?
	· Investigate which part of the body is most sensitive to touch. Key vocab: feel, touch, tickle, palm, back, hand, cheek, arm, leg. AIA: Explain to the chn that you are going to find out which parts of the body are most sensitive to touch. Ask them to work with a partner and tickle each other with a feather on the palm and on the back of the hand. Then investigate the cheek, ear, arm and leg. Which place feels the most ticklish? Is everyone the same? Repeat activity, this time using a paper clip bent into a ‘U’ shape. Ask chn to close their eyes and touch them on the palm of the hand. Can they feel one or two points touch them? Push the points together until they can only feel one point. Try on the arm and leg. The more sensitive parts of the body should still feel two points even when they are very close together. Finally, ask for ind to wear a blindfold and gently touch their hand with a red pen. Ask ind to use a contrasting colour pen and touch the same place. How close together were the spots? Try again on different parts of the body. (W 30-50b; 40-60a; ELG)
· With the children, explore how we can actively change the texture of different items and substances. For example: Pour water into sand, soil, or cornflour. Let the children play with and explore the substance before and after it is mixed with water. Talk about how the water changes the feel of the substance and introduce some words to describe the different textures. Make different coloured jellies with the children. Dissolve the jelly cubes in hot water (supervising carefully), set the jellies in the fridge, chop them up and let the children use them for messy play. Explore how the texture of the jelly changes at each stage of the process. Freeze water and compare how its texture changes. Crush the ice and compare its texture with solid ice. Make the water more visually interesting by colouring it and adding small items such as flowers or toy dinosaurs – to be revealed as the ice melts! Take before and after pictures of diff substances before changing their texture. Add labels and captions and turn into posters to display on the wall. (W 40-60a, ELG)
· Look at fingerprints using the digital blue microscope/ visualizer and observe how they are all different. Use ink pads/ lipstick to make fingerprints. Blow them up on a photocopier and compare the patterns. AIA: Explain to the chn that thumbs can make prints and that everybody’s print is different. Ask the grp to look at their thumb print using the microscope. Model how to do this. What can they see? Ask chn to cover their thumb prints with either lipstick or chalk dust, modelling how to do so. Support chn placing their thumb onto stick tape and attaching this to black sugar paper. Repeat this for other fingerprints on both the left and right hand. Help chn to notice the different patterns and to draw what they see on white paper.  (W 40-60a; T 30-50a; 40-60 b; ELG)
· Compare hands. Help chn to notice differences in palm lines, nail colours and sizes. Make a handprint in clay or dough. (W 40-60a links with PD MH 40-60g)
	Feathers, paper clips, felt tip pens, paper, pencils, blindfold.
Various mixtures/ substances for investigation: soil, sand, cornflour, jelly. food colouring

digital blue microscope/ visualizer, lipstick
	Look, listen and note

Look out for how effectively the children are able to explore the different substances before and after they have changed their texture. Can they identify the difference in the texture before and after, and do they understand that their actions have changed the substance? 
Effective practice

Help the children to explore and identify the changing texture of a substance at each stage of an activity – such as jelly before melting, at the liquid stage, set and chopped. Make sure the children have time and space to explore the substances freely and in their own way. 



	24.9.2012
What can we use our ears and sense of hearing for?
	· Go for a ‘sound walk’ using technology to record sounds along the way, then create an interactive sounds display. With parental permission, take the children on a walk around the local area. Encourage them to listen for different sounds, such as traffic, birds, people and so on. Back in the classroom, show the children some maps and explain their uses. Suggest they make a map of the route that they followed on their walk showing all of the sounds they heard. Draw a rough plan together on a large sheet of plain paper. AIA: Spread some green paper, the same size as the display board, on the floor and invite the children to paint the path they followed. Create some features, such as trees, fences and a pond, using a range of textured materials and paint techniques (see CD EMM). Use small scraps of material to create people and animals. Glue the finished features on to the map in the appropriate places along the walk. Print captions dictated by the children, such as ‘dog barking’ and ‘house alarm beeping, and add these to the map. Hang the finished map on the display board and add a yellow border. Drape a cloth over a table in front of the display board and arrange a selection of sound-related resources on it. Encourage children to explore the resources freely.  (W30-50a, b, ELG; Ta, ELG)

· Make a recording of each child saying ‘good morning.’ Play the recording to the chn. Can they identify their own voice? How does it compare to their normal speaking voice. (W40-60a; T30-50a,40-60b,ELG)
· Use a xylophone or glockenspiel to explore high and low notes. Invite chn to design and make their own musical instruments and to describe the sounds they make. (W40-60a links with EMM)
· Investigate how our ears work. See AIA planning pp10 All about me in the EYFS. (W30-50b, c; 40-60 a; ELG
· Make telephones using 2 plastic cups & a length of string pulled taut. Give chn messages to send each other. What happens if the sting is not stretched? Use a funnel in the end of some hosepipe to make a listening tube. Which works best and why? (W30-50b,c; ELG links with EMM30-50j; 40-60g, j
	Local Area forms for permission
TTS microphones

Large display area and resources for display work

TTS microphones

Book: The best ears in the world
	

	1.10.2012
What can we use our eyes and sense of sight for?
	· Invite an adult who wears glasses to talk to the group about their glasses and what happens when they go to the optician. (PC30-50a, b, d, ELG)
· Ask chn to look carefully at their own eyes in hand mirrors. Show them a diagram/ model of the eye and talk about how it works. What do eyelashes do? What are eyebrows for? Why do some people need to wear glasses or contact lenses?  Enc chn to notice the variety in eye colours and that all eyes are different even though many people have blue, brown, grey and green eyes. (PC30-50e, ELG; W30-50b, c, 40-60a, ELG)
· Investigate and enjoy playing with safe kaleidoscopes and periscopes. Model how to make their own kaleidoscope by taping three plastic mirrors together to make a triangular box and putting small objects inside. (30-50b, c)
· Make a collection of different tools used for looking at things, such as mirrors, magnifying glasses, microscopes, binoculars & telescope. Model and support chn as they use them to find out how they work. (W30-50b, c, 40-60a, ELG)
· Go on a bug hunt outside. Observe small creatures using magnifying glasses and bug boxes. Model how to handle them carefully. Investigate how other creatures see, hear and feel. Talk about antennae and special eyes. Draw around each child’s hand and let them draw on a picture of their minibeast. (W30-50a,b,e, 40-60a, ELG)
	Visitor
Kaleidoscopes, plastic mirrors.

mirrors, magnifying glasses, microscopes, binoculars & telescope
	

	8.10.2012
What parts of the body are important for exploring our sense of smell and taste?
	· Make two collections of strong smells for the chn to explore safely. Can they recognise lemon, banana, mint, garlic, chocolate, coffee, roses, pencil shavings, vinegar, sawdust or ginger? Ask them to close their eyes or use a blindfold as they explore. Which smells do they like and not like? (W30-50b, c, 40-60a, LG; PC30-50e)
· Use the above collections to play ‘Smelly matching pairs’. Model and support the chn in their investigations and thinking as they try to match two smells which are the same.  (W30-50b, 40-60a)
· Read ‘Whose nose and toes?’ by John Butler. Draw and paint pictures of animals with special noses and toes. (W30-50a, b, e, 40-60a, ELG)
· Put a small amount of flour, caster sugar, salt and icing sugar into four containers. Ask chn to dip a finger into each mixture, taste and describe the contents. EXT: Use four pairs of mixtures for the chn to taste and match with the pair. (W30-50b, c, 40-60a ELG)
· Make own fizzy sherbet. Crush together 6tsp of citric acid crystals (Manor Pharmacy) with 3 tsp of baking powder (soda) in a small bowl/ pestle and mortar to create a fine powder. Mix in 4 tsp of icing sugar and put in a jar. Ask chn to dip a finger in the powder and put it on their tongue. What does it look and feel like? (W30-50b, c, 40-60a ELG links with EMM40-60g, i)
· Involve the chn in a variety of baking activities and create food using strong flavours to use in the role play café e.g. peppermint creams, chocolate brownies, tomato soup, pizza. (W30-50b, c, 40-60a, ELG links with EMM40-60g, i)
· Make a collection of tastes from around the world for chn to try and describe e.g. French bread, Greek olives, Italian pizza, Indian pakora, Chinese noodles, American hotdogs and Spanish oranges. (W30-50a, b, ELG; PCELG; links with PSED MR40-60b, ELG; SCSA30-50e, 40-60a, ELG)
	Smelling pots containing lemon, banana, mint, garlic, chocolate, coffee, roses, pencil shavings, vinegar, sawdust or ginger.
Whose nose and toes?’ by John Butler

flour, caster sugar, salt and icing sugar into four containers

Resources & equipment for baking

Collection of tastes from around the world for
	

	15.10.2012
How can we tell how other people are feeling?
	· Use mirrors to allow chn to observe their own faces and then make paper plate face masks. (W30-50b, 40-60a, ELG links with EMM 40-60e, f, g, j)
· Give descriptions of children to the class/ small group and ask them to identify who is being described. Throughout play, help chn to realise the differences and similarities they have with peers. MA: Include descriptions of both chn and adults in the wider school environment. LA: Have photographs for the chn to look closely at and provide more basic descriptions. (W40-60a)
	Mirrors
Photographs of chn and staff
	

	22.10.2012

Healthy Week
	· Taste testing of a variety of fruits and raw vegetables.  (W3050b, 40-60a)
· Talk about the kinds of foods which are go0d to eat. Provide each child with a sandwich box made from a piece of A4 card folded in half. As chn to make healthy packed lunches ether by cutting pictures out of a magazine or by drawing. W40-60a)
· Talk about places in the local environment where chn enjoy playing and ones which are disliked. Talk about safety, why the paces are liked or disliked and how chn might like to change them. (W30-50a, e, ELG)
Other activities TBA as part of whole School Healthy Week - see separate overview and timetable for Healthy Week activities:
· Scooter Smart

· Healthy food/ Healthy Lifestyles Session x 2
	variety of fruits and raw vegetables
Piece of A4 card folded in half for each child
	


