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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Spring 3
	PLC: Take One Picture- Pierre-Auguste Renoir:'The Umbrellas'

        Water, water everywhere!!!!


	Prime Area: Personal Social and Emotional Development

	Learning & Development Focus/Objective:

	Aspect
	Making Relationships (MR)

	Self Confidence and Self-awareness (SCSA)

	Managing Feelings and Behaviour (MFB)


	30-50 months:


	a) Can play in a group, extending and elaborating play ideas, e.g. building up a role-play activity with other children.
b) Initiates play, offering cues to peers to join them.
c) Keeps play going by responding to what others are saying or doing.
d) Demonstrates friendly behaviour, initiating conversations and forming good relationships with peers and familiar adults.

	a) Can select and use activities and resources with help.

b) Welcomes and values praise for what they have done.

c) Enjoys responsibility of carrying out small tasks.

d) Is more outgoing towards unfamiliar people and more confident in new social situations.

e) Confident to talk to other children when playing, and will communicate freely about own home and community.
f) Shows confidence in asking adults for help.
	a) Aware of own feelings, and knows that some actions and words can hurt others’ feelings.
b) Begins to accept the needs of others and can take turns and share resources, sometimes with support from others.
c) Can usually tolerate delay when needs are not immediately met, and understands wishes may not always be met.
d) Can usually adapt behaviour to different events, social situations and changes in routine.

	40-60+ months:


	a) Initiates conversations, attends to and takes account of what others say.
b)  Explains own knowledge and understanding, and asks appropriate questions of others.
c) Takes steps to resolve conflicts with other children, e.g. finding a compromise.
	a) Confident to speak to others about own needs, wants, interests and opinions.

b) Can describe self in positive terms and talk about abilities.


	a) Understands that own actions affect other people, for example, becomes upset or tries to comfort another child when they realise they have upset them.

b) Aware of the boundaries set, and of behavioural expectations in the setting.

c) Beginning to be able to negotiate and solve problems without aggression, e.g. when someone has taken their toy.

	Early Learning Goal


	Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to organise their activity. They show sensitivity to others’ needs and feelings, and form positive relationships with adults and other children.


	Children are confident to try new activities, and say why they like some activities more than others. They are confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need for their chosen activities. They say when they do or don’t need help.


	Children talk about how they and others show feelings, talk about their own and others’ behaviour, and its consequences, and know that some behaviour is unacceptable. They work as part of a group or class, and understand and follow the rules. They adjust their behaviour to different situations, and take changes of routine in their stride.

	Resources/ Links:

	SEAL/RE SoW
· See separate planning sheet. SEAL-Good to be Me.



	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	
	Making links

• Making links and noticing patterns in their experience

• Making predictions

• Testing their ideas

• Developing ideas of grouping, sequences, cause and effect
	
	

	
	Choosing ways to do things

• Planning, making decisions about how to approach a task,  

   solve a problem and reach a goal

• Checking how well their activities are going

• Changing strategy as needed 

· Reviewing how well the approach worked
	
	


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	LC1

7.1.2013

What kind of clothes do we need to wear when it rains?
	· Introduce the theme by talking about and exploring the weather. Show the chn a big weather chart for the week. Choose symbols to indicate rain, clouds and sunshine. Help the children to fill in the chart each day. (MR40-60a, ELGi, ELGiii; SCSA40-60a; ELGi; MFB40-60b ELGi, ii)
· Model and work alongside chn to present a weather forecast as though on television. Enhance the Puppet Theatre area by adding a map of the United Kingdom and relevant weather symbols for the chn to use. Model using appropriate ICT equipment to film the chn and enjoy watching the forecasts back as a group. (SCSA40-60a, ELGi, ii links with C&L LA40-60a, ELGi)
· Tell the chn the story of Noah or read Noah’s Ark by Lucy Cousins. (Walker). Tell a simple version of the Noah's Ark story, using props if available.  Discuss the story.  With older children, discuss the significance of the rainbow at the end of the story (God's promise that he would never destroy his people again). Go on to talk about promises the children can make (and keep!).  Record the promises and review after a week (use 'circle time'). How does it feel to be safe inside when it’s raining outside? What do the chn like/ dislike about rain? How do the chn fell about thunder and lightning? (MFB ELGi; MR ELGiii; links with PD HSC30-50F; ELGii)
	Interactive weather chart
Noah’s Ark by Lucy Cousins. (Walker).

Noah's Story (several versions would be good), props - finger puppets, animals etc
	

	LC2

14.1.2013
How do we use water?
	· During circle time help chn to make a list of all the ways water is used in the home. (SCSA 40-60a; ELGi, ii)
· Teach chn the song and sing ‘This I the way I wash my face, when I’m using water.’ (Tune: Here we go round the mulberry bush) Can the chn think of new words/ create new verses to sing? (MFB ELGi; MRELG iii)
· Revisit hand washing and the importance of keeping our hands clean to stay healthy. AIA: Remind chn of our visit from the school nurse during Term 1. Discuss the importance of washing our hands especially after using the toilet and before eating a snack or meal. Why do we think it is important to have clean hands? Talk sensitively about tiny germs that cannot always be seen but need washing away. Take small groups of chn into the toilet area to model hand washing. Point out the hot and cold taps. Help chn to get their hands wet before using the soap, to rinse their hands, and dry them thoroughly. Why is it important to remember to switch off the taps? Encourage the chn to be independent in switching the taps on and off. As a whole group, invite the chn to help you sequence hand washing pictures into the correct order. What happens if you put the soap on your hands before you turn on the tap? Make the sequencing cards into a poster to display in the toilet area. Key Vocab: Wash, clean, germs, tap, on, off, wet, soap, rinse, dry, towel. (SCSA ELG ii, iii)
· Challenge pairs of children to become water detectives. Armed with a clipboard and a pencil, encourage them to create a list (either written or pictorial) of the places where they can find water throughout school. Encourage children to share their findings with the group. (SCSA40-60a; ELGi, ii)

	Set of pictures showing the hand washing sequence.
	

	LC3

21.1.2013
Who needs water to stay alive?
	· Look at a country hit by drought. Talk about how we need water to live. Discuss the importance of sharing. (MR40-60a, b; SCSA40-650a links with C&L LA ELGii, iii and UtW PC30-50e, ELGiii)
· Talk about not wasting water. Help chn to think of water-saving strategies they can use such as not leaving taps running or using water from the water tray to water plants around the school environment. (MFB ELGi; MR ELGiii links with PD HSc 40-60 e, f)
	
	

	LC4

28.1.2013
Which animals live in water?
	· Read the Rainbow Fish by Marcus Pfister (North South books). Talk about sharing. How do the chn feel if a friend refuses to share with them? AIA: Read the children the story of The Rainbow Fish. Prompt the children to talk about the story, focusing on the rainbow fish and his shiny scales: Does he share his scales? Why doesn’t he want to share his scales? How does the little blue fish feel? How does the Rainbow Fish feel after he shares them? Develop the discussion by asking the children to reflect on their experiences of sharing. These could be either at home with siblings or with other children in the setting: What does it mean to share? What sorts of things can you share? Using the fish template and the individual scales, explain to the children that you are going to make a group sharing fish. Prompt them to each tell you a time when they have shared something. Record this on the scale, then ask the child to add it to the fish to create the sharing scales.(SCSA40-60a, ELG1, ii; MFB 40-60b, ELGi, ii; MR ELGiii)
· If possible, visit a pond at a local park or garden and explore pond dipping. Using large nets, catch creatures and weeds and examine them in small plastic cups of water. Help chn to make a list of all of the creatures they observe. Discuss aspects of safety when near water. Alternatively set up a tank with a goldfish or frogspawn. Talk to the chn about looking after living creatures. (MR30-50d, ELGii; links with C&L LA ELGii, iii)
	Rainbow Fish by Marcus Pfister (North-South Books); a large fish template; individual coloured paper scales; pencils; glue.


	Look, listen and note
Are children willing to share experiences within a small group situation? Do they have an understanding of sharing and turn-taking?
Effective practice
Provide opportunities for the children to explore the concept of sharing – for example, at snack time, one apple can be cut in half for two people to share. Provide opportunities for children to have to share or take turns with specific items, such as bikes.



	LC5

4.2.2013
How can we travel on water?
	· Make a collection of picture books and photographs about boats. Discuss how to keep safe on a boat. Have the chn ever worn life jackets? Encourage chn to realise that they have an important part to play in keeping safe, by behaving sensibly. (MFB40-60b, ELGii; links with PD HSc30-50f, ELGii)
· Read any Rosie and Jim story/ watch an episode of the story. Talk about people who live, holiday or work on boats. (MFB ELGi; MR ELGiii)
	Collection of picture books and photographs about boats
	

	LC6

11.2.2013
How do we work and play with water?
	· During circle time talk about how many different jobs the chn can think of which use water. Look at images, books and videos showing various occupations using water e.g. a firefighter, fisherman or sailor. Discuss each occupation and encourage chn to listen attentively and ask relevant questions through modelling. (SCSA 40-60a, ELGi, ii; links with C&L LA40-60a, ELGi; MR30-50d, ELGii)

	Images, books and videos showing various occupations using water
	


