Created by Kerry Moody

	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Autumn 1
	PLC: Magical Me. What makes each of us similar and different?




	Prime Area: Physical Development

	Learning & Development Focus/Objective:

	Aspect
	Moving and Handling (MH)
	Health and Self-care (HSc)



	30-50 months:


	a) Moves freely and with pleasure and confidence in a range of ways, such as slithering, shuffling, rolling, crawling, walking, running, jumping, skipping, sliding and hopping.

b) Mounts stairs, steps or climbing equipment using alternate feet.

c) Walks downstairs, two feet to each step while carrying a small object.

d) Runs skilfully and negotiates space successfully, adjusting speed or direction to avoid obstacles.

e) Can stand momentarily on one foot when shown.

f) Can catch a large ball.

g) Draws lines and circles using gross motor movements.

h) Uses one-handed tools and equipment, e.g. makes snips in paper with child scissors.

i) Holds pencil between thumb and two fingers, no longer using whole-hand grasp.

j) Holds pencil near point between first two fingers and thumb and uses it with good control.

k) Can copy some letters, e.g. letters from their name.
	a) Can tell adults when hungry or tired or when they want to rest or play.

b) Observes the effects of activity on their bodies.

c) Understands that equipment and tools have to be used safely.

d) Gains more bowel and bladder control and can attend to toileting needs most of the time themselves.

e) Can usually manage washing and drying hands.

f) Dresses with help, e.g. puts arms into open-fronted coat or shirt when held up, pulls up own trousers, and pulls up zipper once it is fastened at the bottom.

	40-60+ months:


	a) Experiments with different ways of moving.

b) Jumps off an object and lands appropriately.

c) Negotiates space successfully when playing racing and chasing games with other children, adjusting speed or changing direction to avoid obstacles.

d) Travels with confidence and skill around, under, over and through balancing and climbing equipment.

e) Shows increasing control over an object in pushing, patting, throwing, catching or kicking it.

f) Uses simple tools to effect changes to materials.

g) Handles tools, objects, construction and malleable materials safely and with increasing control.

h) Shows a preference for a dominant hand.

i) Begins to use anticlockwise movement and retrace vertical lines.

j) Begins to form recognisable letters.

k) Uses a pencil and holds it effectively to form recognisable letters, most of which are correctly formed.
	a) Eats a healthy range of foodstuffs and understands need for variety in food.

b) Usually dry and clean during the day.

c) Shows some understanding that good practices with regard to exercise, eating, sleeping and hygiene can contribute to good health.

d) Shows understanding of the need for safety when tackling new challenges, and considers and manages some risks.

e) Shows understanding of how to transport and store equipment safely.

f) Practices some appropriate safety measures without direct supervision.

	Early Learning Goal


	Children show good control and co-ordination in large and small movements. They move confidently in a range of ways, safely negotiating space. They handle equipment and tools effectively, including pencils for writing.
	Children know the importance for good health of physical exercise, and a healthy diet and talk about ways to keep healthy and safe. They manage their own basic hygiene and person needs successfully, including dressing and going to the toilet independently.

	Resources/ Links:

	PE SoW
· EYFS/Year 1 -Movement, Using space and travelling: Ourselves, My Body



	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	3.9.2012

(3 days)

Who lives in my house?
	· We are family: Chn find a space and listen to your instructions on how to travel. At intervals you call a number (e.g. 5). All the chn need to group themselves into a family group of five. Each gives themselves a role as a member of the family. When you call out a role (Nan, cousin, and uncle) the chn in that role move round the hall until the whole group has moved on. Repeat with a different sized family. (MH 30-50a; 40-60a,c; ELG)
· Play an action game moving like different family members. Tell the children that you are going to play a game called ‘Mum’s the word’. Show them the following movements for each of the family members. Baby – crawl on all fours; Grandma – walk very slowly; twins – run alongside a partner; sister/stepsister – skip; brother/stepbrother – do star jumps; Dad – jump up and down; Mum – everyone has to freeze. Invite the children to run freely but in the same direction (to avoid bumping into each other). When you call out the name of a family member, everyone has to stop and move like them.LA: Join the children as they play the game, demonstrating the actions. MA: Invite the children to make up different actions for the family members. (MH 30-50a; 40-60a; ELG)

· Display interactive poster and use spotlight tool to draw attention to specific images: Choose one of the images on the poster and make a collage of a similar family using pictures cut from catalogues. Ask the children to talk about the family that they have created. (MH 30-50h, 40-60g, h)
	Safe indoor or outdoor space.


	Look, listen and note

Observe the children as you give instructions. Are they listening attentively to the instructions being called? Are they demonstrating this by changing to the appropriate movement? Are the children making the best use of the space that is all around them?

Next steps

As the children gain confidence, increase the pace of the activity by calling out the change of actions more quickly.

	10.9.2012

What are the different parts of our body called?
	EYFS/Year 1 -Movement, Using space and travelling: Ourselves, My Body

WALT: To understand expectations in PE. To follow instructions. To perform basic travelling skills.

Warm Up: Behaviour and safety expectations in the hall. Finding a space. Discuss breathing and heartbeat.

Getting ready for school. Get out of bed, brush teeth, wash face, brush hair, get dressed, go downstairs, get breakfast, forgot book bag, back upstairs…out the door, run to school. How does body feel? Recognise changes. Heart pumping more quickly- blood around body. Breathing faster- taking in more oxygen. Why do we warm up? Why is warming up important?

Main Session: Using the space. Find a space not touching anyone, (pretend to be in a bubble) Move a round: Stop: sit down. Anyone too close pops bubble sits out. Change direction. Walk. Try other ways of moving using out feet. Hopping, skipping, running, side steps. Everyone sit down. 5 children to choose and demonstrate favourite way of moving around children sat down. Everyone choose ONE favourite way. Change speed. Fast. Slow. Change direction. Consider 2nd way of moving. Extend: On the signal change from 1st to 2nd way of travelling.

Cool Down: Lie still, feel changes in body. (MH30-50a, d, 40-60a, c, ELG; HSc30-5b, 40-60c, ELG)
· Play ‘Simon says’ emphasising the names of body parts in the instructions. (MH 30-50a, d; 40-60a; ELG)
· Experiments with travelling and balancing using different body parts. (MH 30-50a, d; 40-60a, d; ELG)
· Play with balls and compare the way they move when they are thrown and kicked. Which parts of our bodies can we use to make the ball move? (MH 40-60e, f, g; HSc 30-50c; 40-60 d,e)
· Talk about the importance of gradually using different part of the body in a warm up before exercise which involves a lot of movement. Do a ‘follow my leader’ warm up and talk about which parts of the body are being used. AIA: Hold up a hand and ask chn which parts can move. Do a variety of finger and wrist exercises with chn copying. Gradually continue with other parts of the body, enc chn to recognise which parts are being exercised. Once all parts are warmed up, play favourite whole class running games. Finally, cool down by playing sleeping lions. (MH30-50d, 40-60c, ELG; HSc30-50b, 40-60c, ELG)
	Hall equipment inc tables/ benches.

Variety of balls


	Look, listen and note

MH

How children combine movements to make simple sequences.

The way children recognise the need to take account of space.

The way children manage themselves safely.

HSc

Children talking about their heartbeat after running.



	17.9.2012

What can we use our hands and sense of touch for?
	EYFS/Year 1 –Movement, Using space and travelling: Ourselves, My Body
WALT: To show an awareness of the immediate space around our bodies.  To use space to move safely around others. To begin to handle equipment with control.
Warm up: Behaviour and safety expectations in the hall. Finding a space. Discuss breathing and heartbeat. Getting ready for school. Get out of bed, brush teeth, wash face, brush hair, get dressed, go downstairs, get breakfast, forget book bag, back upstairs…out the door, run to school. How does body feel? Recognise changes. Heart pumping more quickly- blood around body. Breathing faster- taking in more oxygen. Why do we warm up? Why is warming up important? Play bubbles. 

Main Session: Review different ways of moving from last lesson. Switch from moving forwards to backward using hopping, skipping, running, side steps being careful to use eyes to avoid each other. Ask children to collect a hoop and put it quietly on the floor in a space.  Ask them to stand in it and bring it up over their head, then practise lowering it down as gently as possible again without making a sound.
Practise this until perfected!!! Play music. Ask children to jog round hoops without touching them. STOP:  Children jump in a hoop. Begin to take hoops away- encourage children to share fewer and fewer hoops until there are only 10 hoops left. Replace the hoops until everybody has one.  Consider different ways of travelling.  What ways could you move? Hopping, skipping, running, side steps.
Cool Down: How has exercise changed their body? Are they tired? Are they hot and sweaty? Are they breathing quickly? Are their hearts beating faster? (MH30-50a, d, 40-60a, c, d,  g, ELG; HSc30-5b, 40-60c, ELG)
· Encourage the development of fine motor skills by using construction toys with small pieces. (MH 40-60g; ELG)
· Play catching and throwing games. (MH 30-50f; 40-60e,g,h; ELG)
· Make playdough or saltdough. Add beans, lentils, pasta, buttons or sequins to change the texture. Press different items such as tools, shells and leaves into the dough to make patterns. Explore what hands can do to squeeze, roll and flatten playdough. (MH 40-60g)
· Ask chn to work with a partner and sing ‘We all clap hands together,’ (This Little Puffin). Invite chn to clap their own hands and their partner’s hands. Change actions to shake hands, rub noses, have a hug and so on. (MH 40-60a, c; ELG links with  EMM30-50b; 40-60a, b)
· Sit down facing a partner and sing ‘Hold, hold, hold my hands, Rocking to and fro, Backwards and forwards, left to right, round the world we go. (Tune: Row,, row, row the boat) (MH 40-60a, c; ELG; HSC 30-50b; 40-60c links with CD EMMb; 40-60a, b)
	Hoops

construction toys with small pieces
playdough or saltdough: beans, lentils, pasta, buttons or sequins

Playdough tools, shells and leaves

We all clap hands together,’ (This Little Puffin).
	Look, listen and note

MH

How children combine movements to make simple sequences.

The way children recognise the need to take account of space.

The way children manage themselves safely.

Children’s free, spontaneous movement and how they demonstrate control.

The variety of skills children use to pick up, position and release objects (hoop).

HSc

Children talking about their heartbeat after running.



	24.9.2012

What can we use our ears and sense of hearing for?
	EYFS/Year 1 -Movement, Using space and travelling: Ourselves, My Body

WALT: To explore movement imaginatively to express emotion. To recognise how our bodies communicate feeling to others.

Warm up: Play bubbles. Review different ways of moving from last lesson. Staying in bubble try hopping, skipping, running, side steps being careful to use eyes to avoid each other. 

Main Session: Move around the space showing different emotions. 

Encourage children to think about their body positioning and movement for different feelings. (e.g. tired…slow, happy….quickly, worried, cross, surprised)  How would they move their arms and legs?

Hold up emotion cards for different feeling and ask children to move around accordingly. How can their bodies demonstrate how they are feeling? Split children into groups and distribute cards. Each group to perform to rest of the class what is on card. Others to guess.

Cool Down: Children to lie in a space and make a variety of faces, then pretend to fall asleep. Awaken as though from a deep sleep, stretch slowly and SMILE when fully awake. (MH30-50a, d, 40-60a, c, ELG; HSc30-5b, 40-60c, ELG links with MFB ELG)
· Play games in which a tambourine is shook or drum is tapped a certain number of times to signify an action e.g. 2 taps means sit down. (MH30-50a, b ; 40-60a, b; ELG)
· Play ‘Keeper of the Keys’ See All about me book pp12 for detailed AIA plan. (MH ELG)
·  Play musical statues, encouraging the chn to move rhythmically in time with the music and to stand still as soon as the music stops. Instead of asking chn to sit out if they move after the music ends, praise those who remain still. (MH 30-50a; 40-60a; ELG links with EMM)
· Play musical moves. Key vocab: Skip, run, hop, freeze, mood, sad, happy, calm, angry, scary. AIA: Ask chn to find a space. Introduce the diff sound signals and invite chn to suggest movements for each sound, e.g. triangle + skip, maracas – run, claves- hop, tambourine freeze. Practise moving when they hear each sound and moves for them to copy. Invite chn to make sounds for each other. Ext: Use a variety of mood music to create happy, sad, calm, angry and scary movements and dances. Can all chn identify the moods? (MH 30-50a, d; 40-60a, c, ELG links with EMM)
	Emotion cards for different feeling
Large bunch of keys Large space, percussion instruments, music for diff moods e.g. Barber’s adagio for strings, blues songs (sad); Holst’s Jupiter, Mozarts’ Turkish Rondo, dance music (happy); Beethoven’s Moonlight Sonata, music by Phillip glass (calm); Holst’s Mars, Stravinsky’s Rite of Spring (angry); Webern’s Five Pieces for Orchestra, Saint Saen’s Danse Macabre, some film music/soundtracks (scary)

	Look, listen and note

MH

How children combine movements to make simple sequences.

The way children recognise the need to take account of space.

The way children manage themselves safely.

Children’s free, spontaneous movement and how they demonstrate control.

HSc

Children talking about their heartbeat after running.



	1.10.2012

What can we use our eyes and sense of sight for?
	EYFS/Year 1 -Movement, Using space and travelling: Ourselves, My Body

WALT: To explore movement imaginatively to express emotion. To recognise how our bodies communicate feeling to others.
Warm up: A walk in the park. Play music. When it stops find someone shake hands. Walk around the park. Giant steps, tiptoe, fairy steps, marching, heavy feet, light feet….children to suggest other types of walking.
Main Session: Express and communicate feelings using body, thinking about speed. How fast would you move if you were astonished? How slow would you move if you were disappointed? Change direction.

Mirror partners. Partner to copy movement and guess emotion.

Individually (back to whole class): Change feeling happy-sad (use expression cards as prompts)

Combine the movements of two opposite emotions saying ‘change’ to swap over.

E.g. Worried to excited- combine movements….music?  How would movement change? 

Partner work: Choose favourite combination, practise mirroring and perform to rest of class.

Cool Down: Lie still in a space on the floor. Recognise and discuss the changes that happen to their bodies when active. Breathing, heartbeat. What happens as body cools down? (MH30-50a, d, 40-60a, c, ELG; HSc30-5b, 40-60c, ELG links with MFB ELG and EA&D I30-50b, j,40-60b, ELG)
· Play ‘Blindfold pairs’. Ask chn to work with a partner. Blindfold one of the pair and ask the sighted partner to guide their friend around a simple obstacle course. (MH30-50a, b, 40-60d, ELG)
· Practise throwing and catching with different sized balls, skittles and bean bags. Remind chn to keep their eye on the ball. (MH30-50f, 40-60e, g, h, ELG)
· Play a game where a coloured cone is used to signify an action e.g. jump, walk or hop. Enc chn to keep a close eye on the coloured cone and to change their action as soon as the cards have been changed. (MH 30-50a, d, 40-60a, b, c, d, ELG)
	Emotion cards for different feeling
simple obstacle course

coloured cones

	Look, listen and note

MH

How children combine movements to make simple sequences.

The way children recognise the need to take account of space.

The way children manage themselves safely.

Children’s free, spontaneous movement and how they demonstrate control.

HSc

Children talking about their heartbeat after running.

	8.10.2012

What parts of the body are important for exploring our sense of smell and taste?
	EYFS/Year 1 -Movement, Using space and travelling: Ourselves, My Body

WALT: To understand how different parts of the body are able to move. To understand how important it is to be active.
Warm up: Play remote control game.  Choose different ways of moving.  Play, stop, fast forward, rewind (looking carefully when moving backwards)
Main Session: Name parts of the body to be exercised instead of specifying movements. (Enable the children’s movement responses to be more open ended. e.g. tongue move s side to side) 

Encourage children to think from head to toe. What is that body part called? How does it move? What are the limitations…can it twist? Bend? Nod? Shake? Discuss bones/joint movement.

Split class into 2 teams. One team to be resting their bodies (obstacles) The other children to move around the space around them. Play combination of SLOW and FAST music. When music stops body part is called out. Whole class have to think of a way of moving a particular part of their body on the spot each time (including resting team) When music starts, resting children back to being obstacles. Swap teams. Compare differences in body between resting and moving.

Cool Down: Talk about effects exercise has on the body. How long do they last for? What does exercise do? Ask children if they think any part of their body has not been exercised.  How does it feel? (stiff/supple) Introduce muscles. What would happen if they didn’t exercise? (MH30-50a, d, 40-60a, c, ELG; HSc30-5b, 40-60c, ELG links with EA&D ELG)
· Go on a smelling walk, inside and outside. Talk about nice and nasty smells. Can chn recognise all of the smells? Try to smell flowers, leaves, fresh air, traffic, dustbins, fresh laundry, cooking, rain, soap etc.
· Move around the room like elephants. Ask chn to find a space in the hall. Sing and act out the rhyme ‘An elephant goes like this and that’. How big can they make their bodies? Can they make their arms into long tusks? Listen to ‘The Elephant’. Ask chn to move around the room as they imagine an elephant would move. Collect words to describe the movement – slow, lumbering, swinging, careful, plodding etc. Teach chn the song ‘One elephant bouncing’ Stretch out skipping ropes on the floor for chn to balance on step by step as they sing. How man elephants can bounce on each rope? (MH30-50a, d, e, 40-60a, c, d, ELG links with EA&D ELG)
	rhyme ‘An elephant goes like this and that’

The Elephant’ Carnival of the Animals

song ‘One elephant bouncing’
	Look, listen and note

MH

How children combine movements to make simple sequences.

The way children recognise the need to take account of space.

The way children manage themselves safely.

Children’s free, spontaneous movement and how they demonstrate control.
HSc

Children’s understanding of what they need to do to maintain health.

Children talking about their heartbeat after running.



	15.10.2012

How can we tell how other people are feeling?
	EYFS/Year 1 -Movement, Using space and travelling: Ourselves, My Body

WALT: To understand how we use our body to travel. To perform basic skills in travelling using different parts of the body.

Warm up: Use the space in the hall. Move around. Have you visited all the places in the hall? Corners/sides/middle? When the tambourine shakes: French bean, chilly bean, runner bean, jelly bean, flat bean, string bean, baked bean.

Main Session: Stand in a space. Use hands to touch whichever body part stated.

Go for a walk. On signal (tambourine) stop and wave at teacher. One hand, then both hands. 

Run into a space. Then on signal (sitting down slowly)…wave one foot, wave other, progress to…..2 feet….. feet and hands.

Walk on one foot (hopping) then two feet, Can you walk on hands and feet together (lift bottom high)? FIND AND USE SPACE

Go for walk on hands and feet. Stop on signal, sat down with hands and feet in the air. (Repeat few times)

Go for walk on hands and feet. On signal, stop with different body part on floor. 1 part, 2 parts, 3 parts.

Travel on different parts of body, 1 part, 2 parts, and 3 parts? 

In partners decide favourite way of travelling. Demonstrate to rest of class.  How many body parts are they using?
Cool Down: Stretch body and cool down.  CLASSICAL MUSIC.  Make body into shapes. Pointy shape (long, tall, stretching high) wide shape (using arms and legs) low shape, small shape and finally flat shape lying down in a space. Feel and recognise changes as body cools down. (MH30-50a, d, 40-60a, c, ELG; HSc30-5b, 40-60c, ELG)
· Make salt-dough faces to show different emotions: Before carrying out this activity check for any gluten allergies. Invite the children to sit in a circle. Pass a child-safe mirror around and ask the children to make faces to show a particular feeling such as happy, sad, angry or disappointed. Which parts of their faces change – eyes, mouth, eyebrows? Ask the children to help make the salt dough and encourage them to take turns to mix it. Give each child a piece of salt dough and ask them to make the shape of a face that shows how they are feeling. Emphasise the shape of the mouth and eyebrows. Show them how to push the dough through a sieve to make hair. Cook the faces in an oven at 100°C (200°F/Gas Mark 1/4) for approximately three to four hours. When the salt-dough faces are cool, invite the children to paint them. Encourage them to look at their own face in the mirror before selecting an appropriate colour of paint. When the paint is dry, let the children varnish the salt-dough faces with watered-down PVA glue. Look at the finished faces and talk about the various feelings they are showing. Were they all happy? LA: Show the children how to make a face shape and provide pre-mixed paints in a limited range of colours. MA: Encourage the children to add more details to their salt-dough faces. Let them explore mixing the paints to get the required colour. (MH 30-50h; 40-60f,g; ELG) See also The Senses book pp18 for AIA on working with clay.
· Draw with chalk on the playground, a variety of large faces depicting different emotions and long flowing hair. Use them for aiming games and for walking on the lines. (MH30-50a, g, 40-60e, g, ELG)
	Salt dough: two cups of plain flour, one cup of table salt, one cup of water, one tablespoon of vegetable oil (optional); child-safe hand mirror; oven (adult use); sieve; paints; PVA glue.


	Look, listen and note

MH

How children combine movements to make simple sequences.

The way children recognise the need to take account of space.

The way children manage themselves safely.

Children’s free, spontaneous movement and how they demonstrate control.
HSc:

Children’s understanding of what they need to do to maintain health.

Children talking about their heartbeat after running.



	22.10.2012

Healthy Week
	· Draw large symbols for each sense on the ground using chalk. Ask chn run to the correct symbol in response to questions. Which sense am I using when I read a book, eat an apple, have a bath, and listen to music? Observe chn who realise that some activities use more than one sense. (MH30-50a, d, 40-60c, ELG)

· Talk out how important it is to look after ourselves and how using our senses keeps us healthy. What happens when one sense doesn’t work properly? (HSc40-60c, ELG)
· Set up a variety of challenges which involve both  fine and gross motor skills e.g. spooning water from one container to another, threading beads, stacking cubes, catching a bal, dribbling a ball, jumping, skipping. Repeat these activities a number of times over the week and show chn ho practise can help us to improve. (MH40-60e, g, ELG)
· Make health foods from playdough. (MH40-60f, g)
Other activities TBA as part of whole School Healthy Week - see separate overview and timetable for Healthy Week activities:
· Scooter Smart

· Healthy food/ Healthy Lifestyles Session x 2


	
	


