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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Autumn 2
	PLC: Who are the different people who help me?


	Specific Area: Expressive Arts and Design

	Learning & Development Focus/Objective:

	Aspect
	Exploring and Using Media and Materials (EMM)
	Being imaginative (I)



	30-50 months:


	a) Enjoys joining in with dancing and ring games.

b) Sings a few familiar songs.

c) Beginning to move rhythmically.

d) Imitates movement in response to music.

e) Taps out simple repeated rhythms.

f) Explores and learns how sounds can be changed.

g) Explores colour and how colours can be changed.

h) Understands that they can use lines to enclose a space, and then begin to use these shapes to represent objects.

i) Beginning to be interested in and describe the texture of things.

j) Uses various construction materials.

k) Beginning to construct, stacking blocks vertically and horizontally, making enclosures and creating spaces.

l) Joins construction pieces together to build and balance.

m) Realises tools can be used for a purpose.

	a) Developing preferences for forms of expression.

b) Uses movement to express feelings.

c) Creates movement in response to music.

d) Sings to self and makes up simple songs.

e) Makes up rhythms.

f) Notices what adults do, imitating what is observed and then doing it spontaneously when the adult is not there.

g) Engages in imaginative role-play based on own first-hand experiences.

h) Builds stories around toys, e.g. farm animals needing rescue from an armchair ‘cliff’.

i) Uses available resources to create props to support role-play.

j) Captures experiences and responses with a range of media, such as music, dance and paint and other materials or words.

	40-60+ months:


	a) Begins to build a repertoire of songs and dances.

b) Explores the different sounds of instruments.

c) Explores what happens when they mix colours.

d) Experiments to create different textures.

e) Understands that different media can be combined to create new effects.

f) Manipulates materials to achieve a planned effect.

g) Constructs with a purpose in mind, using a variety of resources.

h) Uses simple tools and techniques competently and appropriately.

i) Selects appropriate resources and adapts work where necessary.

j) Selects tools and techniques needed to shape, assemble and join materials they are using.

	a) Create simple representations of events, people and objects.

b) Initiates new combinations of movement and gesture in order to express and respond to feelings, ideas and experiences.

c) Chooses particular colours to use for a purpose.

d) Introduces a storyline or narrative into their play.

e) Plays alongside other children who are engaged in the same theme.

f) Plays cooperatively as part of a group to develop and act out a narrative.

	Early Learning Goal


	Children sing songs, make music and dance, and experiment with ways of changing them. They safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function.

	Children use what they have learnt about media and materials in original ways, thinking about uses and purposes. They represent their own ideas, thoughts and feelings through design and technology, art, music, dance, role play and stories.

	Resources/ Links:

	· Music to be taught by RM – see separate planning for EYFS Music Express/ LCP – music to be linked directly to Christmas Nativity Performance.



	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	
	Making links

• Making links and noticing patterns in their experience

• Making predictions

• Testing their ideas

• Developing ideas of grouping, sequences, cause and effect
	
	

	
	Choosing ways to do things

• Planning, making decisions about how to approach a task,  

   solve a problem and reach a goal

• Checking how well their activities are going

• Changing strategy as needed 

· Reviewing how well the approach worked
	
	


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	5.11.2012  (4 days)

Who helps me at home?


	· Paint portraits of the people who help chn at home. Use pasta to decorate the edge of large sheets of card. When dry , paint the pasta with gold or silver paint and use the pasta frames to display the portraits. (EMM30-50g, h, I; 40-60c, d, e; ELGii; BI30-50j; 40-60a)
· Encourage chn to enjoy playing in the home corner and to take on a variety of roles. Talk about how it feels to be a person helping at home. (BI30-50f, g, I; 40-60d, e; ELGii)
· Make and decorate a room in a house from a cereal packet. AIA: Remind chn of the discussion they had about all the jobs that need to be done in a home. Talk about decorating rooms and the different ways this can be done. Who has wallpaper in their house? Who has paint? Ensure opportunity is given to MW to talk about the interior of his trailer. Show chn a cereal packet and model turning it inside out and removing one of the faces safely. Ask chn to close their eyes and imagine that the box is one of the rooms inside their house. Which room have they imagined? What would they like to put in their room? How would they like to decorate it? Invite chn to share their ideas and explore and choose from a sample of wallpapers. Work with small groups of chn to support them constructing their chosen room using fabric for carpeting and furniture made from small boxes, cotton reels and recycling materials etc.
	Paint, various collage materials, paper
Names of various rooms in a house, resources/ materials for creating wallpaper, carpets and furniture.
	

	12.11.2012

Who helps me at school?


	· Support chn in drawing around one of their hands and to cut it out. Decorate their hands with drawings of adults or children being helpful. Use the hands as leaves on a helping hand tree to enhance the role play area and stimulate emergent writing opportunities. Encourage chn to record opportunities of people being helpful using the digital camera and to print these out to display on the helping hand tree. (EMM ELGii; BI30-50j; 40-60a links with UtW T40-60a, b; ELGi, ii)
· Enhance the writing area through setting it up as a classroom by adding a small blackboard and chalk; a variety of writing media; books; papers etc. invite chn to take turns to act in role as a teacher and to enjoy helping their pupils learn. (BI30-50f, g, I; 40-60a, d, e; ELGii)
· Make finger/ hand puppets of the people who help them at school using a widening variety of materials and media. Encourage and play alongside chn to use the puppets to make up stories and plays for their friends. (BI30-50f, g, I; 40-60a, d, e; ELGii; EMM30-50j, k; 40-60e, g; ELGii)
	Helping hands display see people who help us bk pp11
	

	19.11.2012

and

26.11.2012

Who helps to keep me safe and healthy?


	· Show chn a photograph of a police officer directing traffic and one of people using lights to cross a road. Ask chn to make lights to help people cross the road safely. AIA: Talk to the chn about crossing the road. Where are the safest places to cross? Look at the images of both pelican and puffin crossings and ask what the different lights mean. When can people cross the road? When must they not cross and why? Invite chn to make a pelican crossing. Show the chn the resources and ask them close their eyes and imagine what they are going to make. Ask chn to put their thumb in the air once they have an idea. Ask ind to explain what they are going to make and what resources they plan to use. Encourage chn to share their ideas, model your own thinking process before modelling the construction process. As chn work, ask them to help each other to solve problems they encounter as part of the construction activities. When the light have been completed, use them for small world activities with people and vehicles. Enhance the activity further by using them for numbering activities.    (EMM30-50j, k, l, m; 40-60g, h, i, j; ELGii) http://www.doeni.gov.uk/roadsafety/index/education/teacherzone/teacherzone-activities/teacherzone-activities-pc1.htm 
· Talk about the vehicles the people in the poster would use in their work. Introduce boxes, chairs and steering wheels and talk about how they could be transformed into emergency vehicles, such as ambulances, police cars or fire engines. What markings would they need on the outside so that others could recognise them – lights, bright stripes and words? Make large emergency vehicles from boxes and invite the children to act out rescue scenarios in the outdoor area. (EMM30-50j, k, l, m; 40-60g, h, i, j; ELGii)
· Show chn a selection of toy ambulances. Help them to make ambulances with moving wheels from boxes turned inside out, cotton reels, dowelling, plastic tubing and clothes pegs. Alternatively, explain to the children that if someone is in trouble at sea, the coastguard will call for a lifeboat to be launched to carry out a search and rescue. Read the story about a friendly coastguard called Colin to the children, and show them the website for the Royal National Lifeboat Institution (RNLI). Follow the links for ‘Education’, ‘Young People’, to find out how volunteer lifeboat crew members help people if they are in trouble at sea, and to view pictures of lifeboat crew members and their lifeboats. Have any of the children ever seen a lifeboat when they have visited a seaside resort? Be sensitive to individiual circumstances. Provide the children with a wide range of tools and equipment and invite them to design and make a toy lifeboat. Ask the children to test their boats in the water tray to find out if they float or sink. If their boat sinks, encourage them to change and adapt their ideas by trial and error. If necessary, prompt ideas to help each child create a simple boat that floats on water. LA/MA: Provide one-to-one support while the children construct their toy lifeboats. HA:Encourage the children to recall how they made their boat that floats. (EMM30-50j; 40-60g, i, j links with W30-50b, c)
· Set out the small world area as a town with roads, zebra and pelican crossings, fire, police and ambulance stations, play people and vehicles. Encourage and play alongside chn to use the town and to act out being the people who help others to be safe. provide signpost shapes cut from card, crayons and pencils to engage chn in making signs which could help people to be safe. (BI30-50g, h, i; 40-60d, e, f; ELGii)
· Enjoy putting actions and percussion to songs and poems which feature people who help to keep us safe e.g. 5 Little fireman standing in a row, The fireman in Apusskido songs and London’s Burning. (EMM30-50b, e, f; 40-60a, b; ELGi)
· Make up a song linked to the poster to the tune of ‘Here We Go Round the Mulberry Bush’: ‘We are the emergency services, services, services, We are the emergency services, and this is how we help you. We patrol the beach to guard your life… And this is how we help you’. (EMM30-50b, e, f; 40-60a, b; ELGi)
· Discuss the importance of the bright, yellow reflective surfaces used on the uniforms of people from the emergency services. Look at some examples and point to them in the poster. Invite the children to paint and create related collage pictures using bright yellow paint and fabric. (EMM30-50g, I; 40-60c, d, e; BI40-60a)
	Lollypop sticks, cardboard tubes, straws, balsa wood, red, green and amber cotton reels/paper circles/cellophane; plastic pots; Plasticene; glue; images of people using pelican crossing
Images and stories featuring coastguards such as ‘Colin the Coastguard’ – visit Colin the Coastguard and volunteer lifeboat crew members – visit RNLI – silver foil; plastic and polystyrene trays; card; paper; fabric; strong tape; glue; child-safe stapler; child scissors; permanent marker pens; water tray.


	

	3.12.2012

Who helps us to have food?


	· Make shakers from rice and plastic tubes to accompany the Thank You song. (EMM30-50b, e, f, j; 40-60a, b, e, g, I; ELGi, ii; BI30-50e, j; 4(EMM30-50b, e, f, j; 40-60a, b, e, g, I; ELGi, ii; BI30-50e, j)
· Practise the ‘Thanking day song’ to the tune of Happy Birthday. ‘Happy thanking day to you, Happy thanking day to you, We want to say thank you, for all that you do!’ (EMM30-50b, e, f; 40-60a, b; ELGi)
· Make a large patchwork of clean food labels. During the week ask chn to collect labels from all the foods that they eat and to stick them on to a large noticeboard so that all the spaces are filled. Enc chn to think about the shape and colour of each label; and where it would look best in the patchwork. (EMM40-60e, f; ELGii)
· Use sponges cut in the shape of fruits and vegetables or firm fruits and vegetables and ready mixed paint for printing on black sugar paper. (EMM30-50g, I; 40-60d, e, f; ELGii)
· Explore pictures of food markets. Look at the types of foods that are sold and how they are arranged on the stalls. Invite chn to paint large portraits of people buying or selling food to go on a group frieze of a market. Also involve chn in  the painting/ collage of fruits and vegetables to cut out for the stalls. (EMM30-50g, I; 40-60d, e, f; ELGii)
	Clean food labels/ packaging
	

	
	
	
	


