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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Autumn 1
	PLC: Magical Me. What makes each of us similar and different?




	Specific Area: Expressive Arts and Design

	Learning & Development Focus/Objective:

	Aspect
	Exploring and Using Media and Materials (EMM)
	Being imaginative (I)



	30-50 months:


	a) Enjoys joining in with dancing and ring games.

b) Sings a few familiar songs.

c) Beginning to move rhythmically.

d) Imitates movement in response to music.

e) Taps out simple repeated rhythms.

f) Explores and learns how sounds can be changed.

g) Explores colour and how colours can be changed.

h) Understands that they can use lines to enclose a space, and then begin to use these shapes to represent objects.

i) Beginning to be interested in and describe the texture of things.

j) Uses various construction materials.

k) Beginning to construct, stacking blocks vertically and horizontally, making enclosures and creating spaces.

l) Joins construction pieces together to build and balance.

m) Realises tools can be used for a purpose.


	a) Developing preferences for forms of expression.

b) Uses movement to express feelings.

c) Creates movement in response to music.

d) Sings to self and makes up simple songs.

e) Makes up rhythms.

f) Notices what adults do, imitating what is observed and then doing it spontaneously when the adult is not there.

g) Engages in imaginative role-play based on own first-hand experiences.

h) Builds stories around toys, e.g. farm animals needing rescue from an armchair ‘cliff’.

i) Uses available resources to create props to support role-play.

j) Captures experiences and responses with a range of media, such as music, dance and paint and other materials or words.

	40-60+ months:


	a) Begins to build a repertoire of songs and dances.

b) Explores the different sounds of instruments.

c) Explores what happens when they mix colours.

d) Experiments to create different textures.

e) Understands that different media can be combined to create new effects.

f) Manipulates materials to achieve a planned effect.

g) Constructs with a purpose in mind, using a variety of resources.

h) Uses simple tools and techniques competently and appropriately.

i) Selects appropriate resources and adapts work where necessary.

j) Selects tools and techniques needed to shape, assemble and join materials they are using.


	a) Create simple representations of events, people and objects.

b) Initiates new combinations of movement and gesture in order to express and respond to feelings, ideas and experiences.

c) Chooses particular colours to use for a purpose.

d) Introduces a storyline or narrative into their play.

e) Plays alongside other children who are engaged in the same theme.

f) Plays cooperatively as part of a group to develop and act out a narrative.

	Early Learning Goal


	Children sing songs, make music and dance, and experiment with ways of changing them. They safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function.


	Children use what they have learnt about media and materials in original ways, thinking about uses and purposes. They represent their own ideas, thoughts and feelings through design and technology, art, music, dance, role play and stories.

	Resources/ Links:

	


	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	3.9.2012

(3 days)

Who lives in my house?
	· Visit Songs for Teaching and introduce the song ‘A family is a family’ to the children.

· Sing nursery rhymes and songs that involve families with the children, for example, ‘Diddle Diddle Dumpling’ and ‘Dance to Your Daddy’. (EMM 30-50b; 40-60a; ELG)
· Family portrait: Show chn an old photograph of a family portrait. Discuss it. Provide chn with black card and white chalk. Ask chn to draw members of their family using the chalks. Show chn how they can smudge the chalk to create shades of grey to help give their picture depth. (EMM 30-50g; BI 40-60a)
· Create stick puppets based on different family members. Before carrying out the activity, have own stick family ready as a model by decorating wooden spoons using a variety of collage materials. Introduce your stick family to the children and act out a simple family gathering with them. Invite the children to make a stick family based on members of their own family. Encourage them to think about the different features that each family member has, for example, do they have long hair or short hair? Do they wear glasses, hats or ties? What can the children use from the materials that are available to represent these different features? Let the children use their stick family puppets for role play. LA: Show the children different collage techniques, such as sticking, cutting and scrunching, to help them achieve their desired effects. MA: Invite the children to create their own stick family puppet show using the small world theatre.  (EMM 30-50j; 40-60e; ELG)

· Display interactive poster and use spotlight tool to draw attention to specific images. Invite the children to use small-world characters to represent the families on the poster. Suggest that they make up names for them and create imaginary scenarios. Look at the extended family images on the poster and introduce appropriate words for relations. What do the children call their grandparents? Invite them to paint pictures of their families and write the names of individual members underneath. (EMM 30-50g, h; BI 30-50g, 40-60a, c, e)
	http://www.songsforteaching.com/skipwest/afamilyisafamily.htm 

Old photograph of family portrait

Wooden spoons; clean lollipop sticks; collage materials; goggle eyes; glue; felt-tipped pens.


	Look, listen and note

Observe and talk with the children. Do they talk about what they are doing? Do they select materials independently and appropriately? Are they showing use of imagination by creating something new?

Next steps

Provide the children with recyclable materials and invite them to make 3D models of themselves.



	10.9.2012

What are the different parts of our body called?
	· Sing ‘Head, shoulders, knees and toes as well as other new and unfamiliar songs to reinforce names of body parts. (EMM 30-50b; 40-60a; ELG)
· Paint self portraits. AIA: Show chn thee photographs. Who are in the photos? What are people wearing? What colour are their hair? Show chn the paints. Model using one of the photographs and ask which paint colour would you chose for … hair? What would they use for the skin? Explain that they are going to paint self-portraits. Talk about the need to choose colours carefully so that everyone will recognise them from the pictures. Model making colours lighter and darker as appropriate. As chn paint, encourage them to notice where eyes should be positioned and how arms and legs are placed in relationship to their bodies. Key vocab: Names of colours, parts of the body, portrait. EMM 30-50g, h; 40-60c; ELG; I 30-50j; 40-60a, c)
· Explore which parts of the body can be used to make sounds to accompany songs. Chn could clap, tap, click fingers, sniff, whistle, stamp, slap things, tap knees etc. Enc chn to explore how the sounds can be made louder, quieter, faster and slower. (MH 30-50e, f; ELG; I 30-50e)
	Ready mixed paints range of colours, plastic mirrors, photographs of children in the class/ people familiar to the chn.
	

	17.9.2012

What can we use our hands and sense of touch for?
	· Provide a range of materials for chn to choose from to make their own models. As they work, encourage them to talk about what their hands are doing. (EMM 30-50j, k, l, m; 40-60g, h, I, j; links with PD MH 40-60g)

· Mix washing-up liquid into paint to make thick finger paint. Let chn enjoy the feel of the paint on their fingers. Make textured paint by adding sand or lentils. Enc the use of single thumb and finger prints as well as whole hands as a tool for painting. (EMM 30-50i, 40-60d, e; ELG; I 30-50f, j; ELG)
· Try press printing with different natural and made objects, such as sponges, corks, plastic bricks, shells, pine cones, fruit and vegetables. (EMM 30-50i, 40-60d, e; ELG; I 30-50f, j; ELG)
· Make ‘Touch squares’. Key Vocabulary: Square, touch, names of materials, shiny, smooth, rough, soft, hard, cold, scratchy, tickly, blindfold. AIA: Gather a wide selection of materials with a range of different texture – such as sandpaper, tweed, corduroy, corrugated card, crumpled tissue, textured wallpaper, glossy photo paper, bubble wrap, thin sponge, fur fabric, cotton wool, green scourer pad, PVC coated fabric etc.  Allow chn time to handle the different materials and investigate the textures they like. Help chn prepare the squares by subdividing them into 6 or 9 smaller squares using art straws or lolly sticks. Ask chn to select and stick a different texture into each square. Can they find/ use words to describe each small square? Encourage them to explore the texture of the materials and discover which materials they can cut, tear or crumple to create different effects. MA: Chn choose what kind of picture to create – an abstract, a pattern or a representative picture such as a landscape. Different textures can be mixed up or grouped to make a ‘rough’ collage, a ‘smooth’ collage and so on. (EMM 30-50i, 40-60d, f; ELG; I 30-50f, j; ELG)
· Sing favourite songs and take it in turns to clap the rhythm. (EMM 30-50a, b, e; 40-60a)
· Encourage chn to use white chalk on black paper to draw around their hands several times so that the shapes touch and form a pattern. Ask chn to choose three colours with which to paint their hand pattern. (EMM 40-60e, h, ELG)
	Construction materials

Washing up liquid, ready mixed paints, sand/lentils

Natural and made objects, such as sponges, corks, plastic bricks, shells, pine cones, fruit and vegetables.

Stiff cardboard cut into 30cm, squares; straws; lolly sticks; collage materials e.g. sandpaper, tweed, corduroy, corrugated card, crumpled tissue, textured wallpaper, glossy photo paper, bubble wrap, thin sponge, fur fabric, cotton wool, green scourer pad, PVC coated fabric cotton wall balls, feathers, sand, rocks, twigs, wood, paper, fabric, beans, pasta, string, wool, rice, leaves, silver foil; glue; spray varnish.

Black paper, chalk & paint
	Look, listen and note

Look out for how effectively children use the different collage materials, glue and scissors to create their picture. Are they able to choose appropriate textures and colours to create a particular effect or pattern?

Effective practice

Show the children how to handle, stick and, where relevant, cut the different materials. Encourage older children to explore different choices and experiment with the composition of their artwork before sticking down the pieces. 

	24.9.2012

What can we use our ears and sense of hearing for?
	· Enhance the sound walk display using a range of materials: Talk about the things that the children noticed on their sound walk and write a list of them. Decide together which ones to include on the display, particularly those that made sounds such as traffic, ducks, bees, animals, people, leafy trees and so on. Explore the resources together and talk about how they might be used to represent the chosen items on the display. Encourage the children to use their imaginations by demonstrating how to make a bubble-wrap pond or a tree with a corrugated paper trunk and a hand print to represent foliage. Give the children plenty of time to explore their ideas and support them with techniques and additional materials where necessary. Add their work to the display. LA: Rather than focus on an end product, encourage the children to explore different creative effects. MA: Invite the children to try out different techniques such, as blowing paint with straws to form tree branches or splattering paint to create falling leaves. (EMM 30-50i; 40-60e; ELG)
· Make sounds for chn to guess using things around the room or body sounds. Ask chn to close their eyes or use a screen to enable them to concentrate on listening. Try clapping hands, shaking keys, tearing paper, bouncing a ball, tapping a pencil on a table, stamping feet on the floor as well as Internet sound clips of everyday sounds. Invite chn to make sound for others to identify. (EMM30-50f, 40-60b; I30-50j, 40-60b, ELG)
· Try drawing and painting to music. Choose contrasting moods of music to inspire different styles of painting/ art work. (EMM30-50j, I, 40-60c, d, e, ELG; I30-50j, 40-60b, ELG)
· Use Peace at Last story to which chn can add percussion for sound effects. Record the story and sounds. Later use the recording in the story corner and as the stimulus for a music and movement session. 9EMM 40-60b, ELG; I ELG
· Make musical instruments. See the senses book pp18 for AIA. (EMM30-50f, 40-60b; IELG)
	Sound walk’ display; paint; collage materials; textured materials such as bubble wrap and corrugated paper; PVA glue.

Variety of objects to create diff sound effects.

Various music to paint to e.g. carnival of the animals, Danse Macabre, wave music etc..


	

	1.10.2012

What can we use our eyes and sense of sight for?
	·   During free painting, encourage the chn to look closely at shapes and colours they are using. (I30-50j, 40-60a, c, ELG)
·  Use pasta, string and wool to make collage faces. Paint with silver or gold when dry. (EMM30-50j, m, 40-60e, h, ELG)
· Make model binoculars out of cardboard tubes. (EMM30-50j, m, 40-60g, h, I, j, ELG)
· Cut out pairs of glasses frames from card and let chn use sequins and a variety of shiny, bright materials to decorate them. Place these in the Optican’s role play area for buying and selling. (EMM30-50j, m, 40-60e, g, j, ELG; I30-50i, 40-60e)
· Set up the role play area as an Optician’s – see also MTP C&L, Literacy. Model playing alongside chnto test friends’, dolls and teddy bear’s eyes. Talk about the ways an optician tests eyesight and the importance of helping customers to buy glasses that they will be happy to wear. Model and play alongside chn  as they take on the various roles. (I30-50g, 40-60e, ELG; links with CLL S40-60b)
· Sing verse one of ‘The senses song’ to the tune of ‘In and out the dusty bluebells’. With my two eyes I can see x 3, Using all my senses. Add new verses e.g. With my two ears I can hear etc. (EMM30-50f, 40-60a, ELG)
· Make ink blot paintings. Drop a pool of very runny paint onto paper and model how to blow with straws to create new shapes. What can chn see? Can they turn it into something new? (EMM30-50m, 40-60f, h, ELG; I40-60a, ELG)
	Painting easels, various paper, paints

Cardboard tubes

Optician’s role play area

Runny paint
	

	8.10.2012

What parts of the body are important for exploring our sense of smell and taste?
	· Add perfume, aromatherapy oil, coffee or spices to paint. Use in free painting. Do the paintings still smell when they have dried? How has the ingredients changed the paint? (Reinforce dangers of smelling harmful substances) (EMM30-50g, 40-60d, e, ELG)
· Make pot-pourri using a selection of materials e.g. coloured pasta, lavender, pine cones, wood shavings, dried flowers, bay leaves, rosemary, dried citrus peel and aromatherapy oils. Put into small plastic/ material bags and tie with ribbon. (EMM40-60f, I, ELG; IELG)
· Create a collage using pages from magazines. Provide each pair or group with one magazine. Encourage the children to begin by collecting ‘palettes’ of colour from their magazines. Ask one group to look for red, another for orange, and so on, and demonstrate how to cut or tear out each large section of colour they find. Draw their attention to the wide range of tones that can be found within one colour. Extend the children’s vocabulary by encouraging them to describe the similarities and differences between the different tones. Draw a rough outline of a face on a fairly large scale. Ask one or two children to decide where the eyes, nose and mouth will be and to sketch these features on the face. Begin the collage by sticking down the colours the children want to use for skin tones. When applying cut or torn pieces, encourage the children to spread glue thinly over large areas before placing several pieces down. LA: Provide any children who struggle to cut shapes from paper with ready-made shapes that can be assembled into familiar designs. (EMM30-50i, 40-60d, e, ELG) Enhance: Objects can simply be arranged into a composition, photographed and then dismantled for reuse. In an extension of the main collage activity, vegetables can be used to create the face –take a sequence of photos of the collage being assembled, which can then be linked together into an animation.
· Make favourite meals by gluing collage materials onto paper plates. Try sponge chips, brown corduroy sausages, tissue paper peas etc. Use to decroate the home corner café area. (I40-60a, c, ELG)
	Coloured pasta, lavender, pine cones, wood shavings, dried flowers, bay leaves, rosemary, dried citrus peel and aromatherapy oils
Pairs or small groups.

Varity of magazines, catalogues, brochures
	

	15.10.2012

How can we tell how other people are feeling?
	· Sing ‘If you’re happy and you know it clap your hands.’ (EMM30-50a, b, 40-60a)

· Listen to some ‘happy’ music and encourage the children to talk about how it makes them feel. What did they do when they listened to it? Did they smile, laugh, move or clap? Repeat the same exercise with the sad music. Give the children some ribbons or paper streamers and encourage them to move freely as you alternate between the two types of music. Which music do they prefer? Clap in a happy way (such as fast, or with an interesting rhythm), then in a sad way (such as slowly and wearily). Say the words of a nursery rhyme in a happy way, then in a sad way. Next, encourage the children to make up their own happy and sad music using the percussion instruments? LA: Initially, focus only on one type of music with the children and talk extensively about what type it is, and how you can tell. MA: Encourage the children to draw happy and sad pictures in response to a piece of music.  (EM 30—50b, c, d, f; I30-50b, c; 40-60b)

· Make happy face mobiles by cutting card faces, decorating both sides and string them together. See All About Me book pp18. (EMM30-550j, 40-60e, g, h, ELG)
· Sit in a circle together and ask the children to pass a handshake and ‘hello’ around the circle. Talk about how all children and adults are good at different things, they like different things and look different, but all of them have the same sort of feelings. How many different types of feelings can the children name? Invite each child, in turn, to say what type of things make them happy. Discuss how people feel happy when they have done something good or are with people that they love, maybe doing things they enjoy or helping others to feel happy. Tell the children that they are going to sing a song about being happy. Using a simple tune that you are comfortable with, sing the song ‘Smiling, smiling, happy me!’ from the activity sheet with the children. Ask the children to stand up and sing the song again. Encourage them to carry out the different actions for each part of the song, as suggested on the activity sheet. LA: Talk with younger children about what makes them feel happy and sad when they are in the setting, at home and out and about. Acknowledge the children’s feelings and praise them for expressing them. MA: Encourage older children to talk about what they are good at and what they like to do at home and in the setting.
· Make two faced clown puppets which smile and cry from paper plates. See All About Me bk pp19 for AIA. (EMM40-60e, g, h, ELG; IELG)
	Lengths of ribbon or crêpe paper; CD player; ‘Happy’ music such as ‘Bibbidi Bobbidi Boo’ from ‘Cinderella’ from The Disney Experience CD; ‘Sad’ music such as ‘Southampton’ from the Titanic CD; simple percussion instruments; happy and sad pictures.

card circles, string

Smiling, smiling, happy me’ activity sheet.


	

	22.10.2012

Healthy Week
	· Give chn an A4 card sandwich box. Invite them to draw, paint or stick pictures cut out of magazines of tasty, healthy food for their lunch. Sing ‘What would you like in your lunch box?’ to the tune of ‘What shall we do with the drunken sailor?’ (EMM30-50f, j, 40-60a, e, j, ELG) See also MTP UtW.
· Revisit making healthy meals on paper plates using various collage materials. (I40-60a, c, ELG)
· Print with vegetables and hard fruits. (EMM30-50i, 40-60f, I, ELG)
Other activities TBA as part of whole School Healthy Week - see separate overview and timetable for Healthy Week activities:
· Scooter Smart

· Healthy food/ Healthy Lifestyles Session x 2

· Circusology – Circle Skills
· Football Skills
	Paper plates
	


