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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Autumn 2
	PLC: Who are the different people who help me?


	Prime Area: Communication and Language
	Specific Area Literacy

	Learning & Development Focus/Objective:

	Aspect
	Listening and Attention (LA)


	Understanding (U)
	Speaking (S)
	Reading (R)
	Writing (W)

	30-50 months:


	a) Listens to others one to one or in small groups, when conversation interests them.

b) Listens to stories with increasing attention and recall.

c) Joins in with repeated refrains and anticipates key events and phrases in rhymes and stories.

d) Focusing attention – still listen or do, but can shift own attention.

e) Is able to follow directions (if not intently focused on own choice of activity).
	a) Understands use of objects (e.g. “What do we use to cut things?’)

b) Shows understanding of prepositions such as ‘under’, ‘on top’, ‘behind’ by carrying out an action or selecting correct picture.

c)  Responds to simple instructions, e.g. to get or put away an object.

d) Beginning to understand ‘why’ and ‘how’ questions.
	a) Beginning to use more complex sentences to link thoughts (e.g. using and, because).

b) Can retell a simple past event in correct order (e.g. went down slide, hurt finger).

c) Uses talk to connect ideas, explain what is happening and anticipate what might happen next, recall and relive past experiences.

d) Questions why things happen and gives explanations. Asks e.g. who, what, when, how.

e) Uses a range of tenses (e.g. play, playing, will play, played).

f) Uses intonation, rhythm and phrasing to make the meaning clear to others.

g) Uses vocabulary focused on objects and people that are of particular importance to them.

h) Builds up vocabulary that reflects the breadth of their experiences.

i) Uses talk in pretending that objects stand for something else in play, e,g, ‘This box is my castle.’
	a) Enjoys rhyming and rhythmic activities.

b) Shows awareness of rhyme and alliteration.

c) Recognises rhythm in spoken words.

d) Listens to and joins in with stories and poems, one-to-one and also in small groups.

e) Joins in with repeated refrains and anticipates key events and Phrases in rhymes and stories.

f) Beginning to be aware of the way stories are structured.

g) Suggests how the story might end.

h) Listens to stories with increasing attention and recall.

i) Describes main story settings, events and principal characters.

j) Shows interest in illustrations and print in books and print in the environment.

k) Recognises familiar words and signs such as own name and advertising logos.

l) Looks at books independently.

m) Handles books carefully.

n) Knows information can be relayed in the form of print.

o) Holds books the correct way up and turns pages.

p) Knows that print carries meaning and, in English, is read from left to right and top to bottom.

	a) Sometimes gives meaning to marks as they draw and paint.

b) Ascribes meanings to marks that they see in different places.

	40-60+ months:


	a) Maintains attention, concentrates and sits quietly during appropriate activity.

b) Two-channelled attention – can listen and do for short span.

	a) Responds to instructions involving a two-part sequence.

b) Understands humour, e.g. nonsense rhymes, jokes.

c)  Able to follow a story without pictures or props.

d)  Listens and responds to ideas expressed by others in conversation or discussion.
	a) Extends vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words.

b) Uses language to imagine and recreate roles and experiences in play situations.

c) Links statements and sticks to a main theme or intention.

d) Uses talk to organise, sequence and clarify thinking, ideas, feelings and events.

e) Introduces a storyline or narrative into their play.
	a) Continues a rhyming string.

b) Hears and says the initial sound in words.

c) Can segment the sounds in simple words and blend them together and knows which letters represent some of them.

d) Links sounds to letters, naming and sounding the letters of the alphabet.

e) Begins to read words and simple sentences.

f) Uses vocabulary and forms of speech that are increasingly influenced by their experiences of books.

g) Enjoys an increasing range of books.

h) Knows that information can be retrieved from books and computers.

	a) Gives meaning to marks they make as they draw, write and paint.

b) Begins to break the flow of speech into words.

c) Continues a rhyming string.

d) Hears and says the initial sound in words.

e) Can segment the sounds in simple words and blend them together.

f) Links sounds to letters, naming and sounding the letters of the alphabet.

g) Uses some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence.

h) Writes own name and other things such as labels, captions.

i) Attempts to write short sentences in meaningful contexts.

	Early Learning Goal


	Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what others say and respond appropriately, while engaged in another activity.


	Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events.
	Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events.
	Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with others about what they have read.

	Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible.

	Resources/ Links:

	Letters and Sounds:   

KM – Phase 2/3

DW- Phase 2

LS –  Phase 1 – L&A Intervention


	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	
	Making links

• Making links and noticing patterns in their experience

• Making predictions

• Testing their ideas

• Developing ideas of grouping, sequences, cause and effect
	
	

	
	Choosing ways to do things

• Planning, making decisions about how to approach a task,  

   solve a problem and reach a goal

• Checking how well their activities are going

• Changing strategy as needed 

· Reviewing how well the approach worked
	
	


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	5.11.2012  (4 days)

Who helps me at home?


	Focus Text for CLL: Fiction: The Jolly Postman and Other People’s Letters by Janet and Allan Ahlberg
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Share the interactive text and poster ‘I am the Postman’ with the children. Talk about how the style of a storyboard created by the individual boxes helps us to follow Gurmail’s routine during a day at work. What does he do first/next/last? Invite the children to make a storyboard of a typical day in their own lives, or in the life of someone special to them. Refer to the poster for ideas about illustrations, text and layout. Invite the children to help you read the print on the poster. What information do we find out from the words we read? Talk about how speech is written in bubbles. What are the people saying? Read the word ‘Vroom!’ What does this refer to? How useful are the clock faces? (R30-50j, k, n, p; 40-60e, g, h; ELGi, iii, iiii)
· Support chn in the writing area to make ‘People who help me at home’ books in the shape of a house. AIA: Remind chn of the discussions about people who help them at home. Show them the house shaped books and explain that they are going to make a book about the people who help them at home. Show the chn the pages and together count them. Ask chn to say who they would like to draw in their books. Give each child a book and ask them to begin to draw one of the people they have suggested on the first page. Encourage them to put in details so that the person can be identified. HA/MA: Help chn to label their drawing by supporting their application of phonics. LA: Support chn labelling their drawing through either overwriting or using a word mat from which to copy words. When all four pages have been completed, decorate the front cover with house features. Show chn examples of author’s and illustrator’s names on book covers and explain that they are the author and illustrator, use this as an opportunity for chn to practise writing both first and surnames on their own book covers. (Key vocab: help, helpful, names of people, author, illustrator) (W30-50a; 40-60a, d, e, f, g, h, partial ELGi, ii)
· Look at a picture of a person who delivers the mail. Talk about the way they help people to keep in touch. What kinds of things have they received through the post? Enjoy sharing The Jolly Postman by Janet and Allan Ahlberg and looking at the variety of postcards, cards and letters that the postman delivered. Provide a variety of envelopes and papers/ cards for chn to use for independent writing and role play. (LA30-50a, 40-60a; S30-50c, h, 40-60d; R30-50d, h, j, 40-60f, g)
· Support chn in writing labels and captions for their pictures of people who help them at home. Use the labels and captions to enhance the class big books being made. See also PSED MTP. (W40-60h, i)
	Interactive text and poster ‘I am the Postman’ 
House shaped book templates made from A3/A4 paper folded in half; variety of writing media.
Text: The Jolly Postman and Other People’s Letters by Janet and Allan Ahlberg; variety of envelopes, cards, letters, writing frames. 
	

	12.11.2012

Who helps me at school?


	Focus Text for CLL: Non-fiction: The People Who Help Us, series from Wayland/ A Day in the Life of, series from Watts
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Read a story about a child going to school for the first time e.g. I Am Absolutely Too Small for School by Lauren Child, or In Which Sophie Goes to School in Sophie’s Tom by Dick King Smith. Talk about the reasons why the chn were worried about going to school and the things that they looked forward to. What helped them to be happy to go to school? (LA30-50a, 40-60a; R30-50d, e, 40-60g)
· Read Mr Tick the Teacher by Allan Ahlberg and Faith Jaques. Is Mr Tick similar to Mrs Moody or the other teachers at Newton Primary? Would chn like to be taught by Mr Tick? What sound do all the chn’s names begin with in Mr Ticks’ class? As a group make a word bank of names that begin with t. What phoneme is at the beginning of our names? Sort our names into the alphabet and use this as an introduction to the names of each letter in the alphabet. (LA30-50a, 40-60a; R30-50d, e, 40-60b, d, g)
· Turn the book corner into a library. Invite chn to help make tickets for books, labels for boxes and posters to show where different books are kept. Talk about the difference between fiction/ non-fiction books. Throughout the week encourage chn to take turns to be a librarian and run the Diamond Class library – use this as an opportunity to initiate a home school library. (S30-50c, h, 40-60b, d; W30-50a, 40-60a, g, h)
· Design a new road safety sign for crossing patrol role play. Talk to the children about their experiences of crossing the road. Who helps them to cross the road to get to the setting? Give each child an enlarged, card copy of the activity sheet. Invite them to use it to design a new road safety sign. Encourage the children to explain their design and choice of colours. Ask them to include a bold word, for example, ‘Stop’ or ‘Look’. Say each word slowly to the children, and encourage them to repeat the words, emphasising the individual sounds. Write the words on the whiteboard. Invite the children to stick their new sign on to a strip of stiff card or a dowelling rod to use for role play. LA: Work alongside the children during the design and making stages. MA/HA: Encourage the children to include other bold words or phrases on their sign. (R40-60b, c, e; W40-60d, e, g, h)
	Texts: I Am Absolutely Too Small for School by Lauren Child, or In Which Sophie Goes to School in Sophie’s Tom by Dick King Smith

Text: Mr Tick the Teacher by Allan Ahlberg and Faith Jaques.

Alphabet mat and name cards

Library role play resources

‘A new road sign’ activity sheet; felt-tipped pens; crayons; strong tape; strips of stiff card or dowelling; whiteboard.


	

	19.11.2012
and

26.11.2012

Who helps to keep me safe and healthy?


	Focus Text for CLL: Fiction: The Lighthouse Keeper’s Lunch/ The Lighthouse Keeper’s Rescue by Ronda and David Armitage/ A Bad Day for Thomas and His Friends + Road Safety Booklets
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.
· Use the Emergency Services interactive poster to look for examples of print and logos. Talk about how they help us to identify appropriate people to approach when we need help, for example, ‘Police’, ‘RNLI lifeguard’ and ‘Coastguard rescue’. Point out the logos on the police officer’s and firefighter’s helmets and fire engine. Invite the children to sit in a circle, choose a poster image and take turns to say a comment about the person depicted, for example, ‘I am a paramedic’, ‘I help people who are ill or have had accidents’, ‘I wear a special uniform’, and ‘I travel in an ambulance’. When they have exhausted ideas, choose another image and continue around the circle. (R30-50j, k, n,  40-60e, f, h; LA30-50a, 40-60a, b; S30-50a, f, g, h, 40-60a, c, d
· Talk about people who help chn to cross the road safely and ‘stop/go’ signs. Provide card circles, straws and pens for chn to make their own signs as part of outdoor play writing opportunities. Encourage and support chn to use, write and read the signs in role-play. (U30-50a, 40-60d; S30-50a, c, h, 40-60a, b, d; W30-50a, 40-60a, g, h; R30-50k, 40-60e)
· Make and use a simple floor map for small-world play. Help the children to create a large floor map to represent a landscape of winding roads, rivers, play parks and fields, using felt-tipped pens or paints. Place some small-world toys and figures around the map to represent a busy town, city or village, including a building to represent a hospital. Invite the children to imagine scenarios where a paramedic might be needed, for example, a farmer hurt in a field, a child injured in a park and so on. Encourage them to manoeuvre the ambulance to the scenes of trouble, describing the paramedics’ journey as they play, and verbalising the imaginary incident as they help the injured patient and take them to hospital. Ask the children to draw a series of pictures to reflect each scene. Staple the pictures together to create a colourful booklet for the children to share. LA: Draw the simple outline of roads, car parks and fields for children to paint. HA/MA: Help the children to label the booklet with words and phrases to describe each scene. (U30-50c; 40-60a; S40-60b)

	Texts: Non-fiction: The People Who Help Us, series from Wayland/ A Day in the Life of, series from Watts/ Fiction: The Lighthouse Keeper’s Lunch/ The Lighthouse Keeper’s Rescue by Ronda and David Armitage
Emergency Services interactive poster/display
Large sheets of card; felt-tipped pens or paints; small-world toys, figures and vehicles, including an ambulance; paper; stapler (adult use).


	

	3.12.2012

Who helps us to have food?


	Focus Text for CLL: Fiction: The Shopping Basket by John Burningham
Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Make posters to advertise foods on sale in a role play shop. (LA30-50b, c, 40-60a; R30-50d, e, f, g, h, I, , o, p, 40-60f, g; W30-50a, 40-60a, b, g, h)
· Read The Shopping Basket by John Burningham or re-visit Oliver’s Fruit Salad/Vegetables from PLC1. Make concertina books of favourite fruits/ vegetables. (LA30-50b, c, 40-60a; R30-50d, e, f, g, h, I, , o, p, 40-60f, g; W30-50a, 40-60a, b, g, h)
· Use pictures of food for matching to their initial sounds and for playing ‘Find the food which is delivered by/sold by/comes from….’ (LA30-50d, e, 40-60 a, b; U30-50c, 40-60d; R40-60b,c)
	Text: The Shopping Basket by John Burningham
Images/ Role play food and matching labels
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