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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Spring 3
	PLC: Take One Picture- Pierre-Auguste Renoir:'The Umbrellas'

        Water, water everywhere!!!!


	Prime Area: Communication and Language
	Specific Area Literacy

	Learning & Development Focus/Objective:

	Aspect
	Listening and Attention (LA)


	Understanding (U)
	Speaking (S)
	Reading (R)
	Writing (W)

	30-50 months:


	a) Listens to others one to one or in small groups, when conversation interests them.

b) Listens to stories with increasing attention and recall.

c) Joins in with repeated refrains and anticipates key events and phrases in rhymes and stories.

d) Focusing attention – still listen or do, but can shift own attention.

e) Is able to follow directions (if not intently focused on own choice of activity).
	a) Understands use of objects (e.g. “What do we use to cut things?’)

b) Shows understanding of prepositions such as ‘under’, ‘on top’, ‘behind’ by carrying out an action or selecting correct picture.

c)  Responds to simple instructions, e.g. to get or put away an object.

d) Beginning to understand ‘why’ and ‘how’ questions.
	a) Beginning to use more complex sentences to link thoughts (e.g. using and, because).

b) Can retell a simple past event in correct order (e.g. went down slide, hurt finger).

c) Uses talk to connect ideas, explain what is happening and anticipate what might happen next, recall and relive past experiences.

d) Questions why things happen and gives explanations. Asks e.g. who, what, when, how.

e) Uses a range of tenses (e.g. play, playing, will play, played).

f) Uses intonation, rhythm and phrasing to make the meaning clear to others.

g) Uses vocabulary focused on objects and people that are of particular importance to them.

h) Builds up vocabulary that reflects the breadth of their experiences.

i) Uses talk in pretending that objects stand for something else in play, e,g, ‘This box is my castle.’
	a) Enjoys rhyming and rhythmic activities.

b) Shows awareness of rhyme and alliteration.

c) Recognises rhythm in spoken words.

d) Listens to and joins in with stories and poems, one-to-one and also in small groups.

e) Joins in with repeated refrains and anticipates key events and Phrases in rhymes and stories.

f) Beginning to be aware of the way stories are structured.

g) Suggests how the story might end.

h) Listens to stories with increasing attention and recall.

i) Describes main story settings, events and principal characters.

j) Shows interest in illustrations and print in books and print in the environment.

k) Recognises familiar words and signs such as own name and advertising logos.

l) Looks at books independently.

m) Handles books carefully.

n) Knows information can be relayed in the form of print.

o) Holds books the correct way up and turns pages.

p) Knows that print carries meaning and, in English, is read from left to right and top to bottom.

	a) Sometimes gives meaning to marks as they draw and paint.

b) Ascribes meanings to marks that they see in different places.

	40-60+ months:


	a) Maintains attention, concentrates and sits quietly during appropriate activity.

b) Two-channelled attention – can listen and do for short span.

	a) Responds to instructions involving a two-part sequence.

b) Understands humour, e.g. nonsense rhymes, jokes.

c)  Able to follow a story without pictures or props.

d)  Listens and responds to ideas expressed by others in conversation or discussion.
	a) Extends vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words.

b) Uses language to imagine and recreate roles and experiences in play situations.

c) Links statements and sticks to a main theme or intention.

d) Uses talk to organise, sequence and clarify thinking, ideas, feelings and events.

e) Introduces a storyline or narrative into their play.
	a) Continues a rhyming string.

b) Hears and says the initial sound in words.

c) Can segment the sounds in simple words and blend them together and knows which letters represent some of them.

d) Links sounds to letters, naming and sounding the letters of the alphabet.

e) Begins to read words and simple sentences.

f) Uses vocabulary and forms of speech that are increasingly influenced by their experiences of books.

g) Enjoys an increasing range of books.

h) Knows that information can be retrieved from books and computers.

	a) Gives meaning to marks they make as they draw, write and paint.

b) Begins to break the flow of speech into words.

c) Continues a rhyming string.

d) Hears and says the initial sound in words.

e) Can segment the sounds in simple words and blend them together.

f) Links sounds to letters, naming and sounding the letters of the alphabet.

g) Uses some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence.

h) Writes own name and other things such as labels, captions.

i) Attempts to write short sentences in meaningful contexts.

	Early Learning Goal


	Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what others say and respond appropriately, while engaged in another activity.


	Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events.
	Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events.
	Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with others about what they have read.


	Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible.

	Resources/ Links:

	Letters and Sounds:   

KM – Phase 3

DW- Phase 2

LS –  Phase 2 – LT, SB, KB




	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	
	Making links

• Making links and noticing patterns in their experience

• Making predictions

• Testing their ideas

• Developing ideas of grouping, sequences, cause and effect
	
	

	
	Choosing ways to do things

• Planning, making decisions about how to approach a task,  

   solve a problem and reach a goal

• Checking how well their activities are going

• Changing strategy as needed 

· Reviewing how well the approach worked
	
	


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	LC1

7.1.2013

What kind of clothes do we need to wear when it rains?
	Focus Text for CLL: The Whales’ Song by Gary Blythe and Dylan Sheldon, Dolphin Boy by Michael Morpurgo and Michael Foreman, Seal Surfer by Michael Foreman 

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Cut out two large cloud shapes from card. Write the word ‘water’ on one and ‘weather’ on the other. Ask chn to make a list of words to describe water and weather. Print these onto raindrop shapes and attach to the cloud shapes with silver string. (S40-60a; R40-60b, c; W40-60d,h)
· Make a group book about rain. Ask the chn to draw a picture of what they like to do indoors and outdoors when it is raining. Model and support chn to scribe sentences to match their pictures. (S40-60b; W40-60h, i; ELGiii)
· Sing ‘What is the weather today?’ from Bobby Shaftoe, Clap your Hands by Sue Nicholls (A&C Black) Weather song (sung to Clementine): (LA30-50a; ELGi, ii; R30-50d)
What's the weather? What's the weather? What's the weather like today? 
Is it foggy, partly cloudy, is it raining or is there snow. 
Is it windy, is it cloudy or is there sun shine today. 
What's the weather? What's the weather? What's the weather like today? 
	The Whales’ Song by Gary Blythe and Dylan Sheldon, Dolphin Boy by Michael Morpurgo and Michael Foreman, Seal Surfer by Michael Foreman 
Cut out two large cloud shapes from card
	

	LC2

14.1.2013

How do we use water?
	Focus Text for CLL: The Whales’ Song by Gary Blythe and Dylan Sheldon, Dolphin Boy by Michael Morpurgo and Michael Foreman, Seal Surfer by Michael Foreman 

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Read Mrs Lather’s Laundry by Allan Ahlberg (Puffin). Talk about the children’s experiences of washing at home. Draw a giant washing machine. Help chn to draw and cut out pictures of all the different things Mrs Lather has to wash and stick them onto the machine. Make labels using ICT and add to the picture. (LA30-50a; ELGi, ii; R30-50d, f, h, I; W40-60h, I, ELGiii)
· Make a chart showing the days of the week. Help chn to devise a rota of all the jobs in the classroom which use water e.g: making drinks, washing cups/ paint pots, filling the water tray, watering plants, washing up after creative activities. (LA30-50a links with PSED MR30-50c, d; 40-60a; ELGi, ii; S40-60b)
· Read Five Minutes Peace by Jill Murphy (Walker). Talk about bath time. Help chn to make up their own stories about an interrupted bath. (LA30-50a; ELGi, ii; R30-50d; S40-60b, d)
	Mrs Lather’s Laundry by Allan Ahlberg

Chart showing the days of the week

Five Minutes Peace by Jill Murphy
	

	LC3

21.1.2013

Who needs water to stay alive?
	Focus Text for CLL: The Whales’ Song by Gary Blythe and Dylan Sheldon, Under the Sea by Katie Daynes and Colin King, Sharks by Phil Clarke and Reuben Barrance. 
Continuous Enhanced Provision:

Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Read The Pig in the Pond by Martin Waddell (Walker). AIA: Read the story to the whole group. Encourage chn to join in with the animal sounds. Help them to count the number of sounds each animal makes. Using the illustrations in the book, divide the chn into groups of animals – dicks, goats, sheep, cows etc Each grp in turn has to chant ‘The pig’s in the pond,’ Read through again and add sound effects using body percussion for the splashes and final splosh. Focus on the title, ‘The pig in the Pond’. Point out the use of the initial letter p. Help chn to think up other phrases using alliteration e.g. the rat in the rain, the lamb in the lake. Invite chn to make up their own stories using one of the ideas and tell it to the whole group. (LA30-50a; ELGi, ii; R30-50d; 40-60b, c; W40-60f)
· Sprinkle cress seeds onto paper towels in the shape of focussed letters/ phonemes. Help the chn to water seeds so a healthy letter emerges. (R40-60d; W40-60f)
· Use shallow trays of dry sand for chn to write in with their fingers and various tools. Encourage chn to draw shapes and patterns. Can they write their own names and familiar words? (R40-60d; W40-60f, h, I; ELGiii)
	The Whales’ Song by Gary Blythe and Dylan Sheldon, Under the Sea by Katie Daynes and Colin King, Sharks by Phil Clarke and Reuben Barrance.
The Pig in the Pond by Martin Waddell (Walker).
	

	LC4

28.1.2013

Which animals live in water?
	Focus Text for CLL: The Whales’ Song by Gary Blythe and Dylan Sheldon, Under the Sea by Katie Daynes and Colin King, Sharks by Phil Clarke and Reuben Barrance. 

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Read Imagine You Are a Dolphin by Karen Wallace (Hodder). In small groups help chn write a story called ‘Imagine you are a ……………….’ Talk about what it would be like under the sea. Use their experiences in a small world area, scribe their ideas and make them into a book. (LA30-50a; ELGi, ii; links with PSED MR30-50c, d; 40-60a; ELGi, ii;R30-50d; S40-60b; W40-60h, i)
· Make a collection of shells and put them into the water tray for chn to play with. Ask each child to choose which one they like best and talk about why. Encourage use of describing words such as smooth, spiky, heavy, spiral, curved and so on. (LA30-50a links with PSED MR30-50c, d; 40-60a; ELGi, ii; S40-60a; ELGi)
· Explore the ‘sh’ phoneme as in shell and fish. Make a collection of words that begin or end with sh. (R40-60b, c,d; W40-60d, f)
	Imagine You Are a Dolphin by Karen Wallace (Hodder)

Collection of shells
	

	LC5

4.2.2013

How can we travel on water?
	Focus Text for CLL: Commotion in the Ocean and other Poems e.g. Sea Animals by Meish Goldish, Fish by Arthur S Bourinot,  Fish, Fishes Evening Song by Dahlov Ipcar, Shark by Helen H Moore, The Shark by Lord Alfred Douglas, The Whales’ Hymn by Brian Patten, Electric Eel by Meish Goldish, If You Ever Traditional, Only one pair of hands by Mike Jubb, Four Little Fishes by Glenda Banks 

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Look at different types of boats. Point out to the children where the name of the boat is usually written. Make a list of names you discover. Give each child a pre cut boat shape and help them to practise name writing along the top of the boat. S40-60d; W40-60h, I; ELGiii)
· Enjoy a drama session about a boat trip. AIA: Show the group pictures of people aboard boats. Tell chn that they are going on an imaginary boat trip or voyage to a faraway island. Help chn list what they think they might need to take. Encourage them to mime packing these supplies onto the boat. What clothes will they need to take? Will they need to take food and water? What other precious items would they like to pack? Sit the group in the shape of the boat. Talk about what might happen on the journey, e.g. bad weather, see a mermaid or a shark or a blue whale, fall overboard, run out of water. Talk about how the chn would feel and what they might do. Encourage chn to act what happens next. Ensure that the drama is brought to an end by narrating a satisfactory conclusion e.g. and they all arrived safely on the island. When each small group has finished their drama, share their ideas with the rest of the class. Ask each child to draw a picture of the voyage on a boat shaped piece of paper. Support the chn writing sentences about the shared stories. (LA30-50a; ELGi, ii; R30-50d, f, h, i)
	Commotion in the Ocean and other Poems e.g. Sea Animals by Meish Goldish, Fish by Arthur S Bourinot,  Fish, Fishes Evening Song by Dahlov Ipcar, Shark by Helen H Moore, The Shark by Lord Alfred Douglas, The Whales’ Hymn by Brian Patten, Electric Eel by Meish Goldish, If You Ever Traditional, Only one pair of hands by Mike Jubb, Four Little Fishes by Glenda Banks 


	

	LC6

11.2.2013

How do we work and play with water?
	Focus Text for CLL: Commotion in the Ocean and other Poems e.g. Sea Animals by Meish Goldish, Fish by Arthur S Bourinot,  Fish, Fishes Evening Song by Dahlov Ipcar, Shark by Helen H Moore, The Shark by Lord Alfred Douglas, The Whales’ Hymn by Brian Patten, Electric Eel by Meish Goldish, If You Ever Traditional, Only one pair of hands by Mike Jubb, Four Little Fishes by Glenda Banks 

Continuous Enhanced Provision:

· Retelling stories, language development through role-play and small world play, recognising rhyming words, 

· Sequencing Stories using props, pictures, puppets

· Writing speech bubbles for characters – writing in different genres: letters, menus, diaries, captions

· To listen to stories with sustained concentration and be able to recite repetitive phrases.  

· To be able to identify the main characters and setting for stories.

· Make a list of the chn’s hobbies. pick out the ones that involve water, such as swimming, painting or fishing. Invite chn  to explain why they enjoy their hobbies. (S40-60b; ELGi)
· Working outside, provide children with a paintbrush and water and encourage them to make marks, patterns, ‘paint’ pictures, write their names and so on. (W4060h, i; ELGiii)
	
	


